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INTRODUCTION

Dear Educators and Parents,

This document is part of the execution of the Intellectual Output 2 (IO-2)
“Development of the Educational Content of the Platform” of the project Toy ZONE,
co-financed by the European Commission through the Erasmus + program. The
following guidelines document is meant for internal use within the Toy ZONE
partnership and aims at supporting the partner organizations in performing this task
of the 10-2.

Starting from the idea of social marginalization of people with disabilities and from
the accentuation of these conditions due to the pandemic with COVID-19, we set
out to develop a project that would contribute to the educational process of
children with disabilities, who currently have access limited to learning activities
because online teaching for them is areal challenge for both teachers and students
with SEN. Thus, through the project we aim to contribute to the process of integration
and social inclusion of children with disabilities and also to increase the self-esteem
of parents who frequently face adaptive problems in the social environment. We
often meet parents who have feelings of social marginalization when they realize
they have a SPECIAL child.

Our project will contribute to improving the quality of life of both children with
disabilities and their parents, by addressing positive inner feelings for a fulfiled and
progressive life. At the same time, parents will have the opportunity to develop skills
and abilities in the intrusive-recovery process of their own children. That is why we
set out to develop an e-learning platform for parents with children with disabilities in
which to include methods and techniques of working with the disabled child by
addressing several work techniques: Montessori, ABA and PECS. With the help of the
platform we will reach a large number of parents who will develop their skills and
abilities in the instructive-educational and recovery process for their own children.
They will learn how to select the most appropriate working method according to the
child's disability, how to select educational materials including toys with @
pedagogical approach in selecting the most appropriate toys and what is the
effect and psychological impact on the child. They will learn what are the important
selection criteria in selecting toys taking into account the deficit that the child has
as a result of the disability with which he was born or acquired it.

By developing a learning tool based on technology and e-learning platform, we will
contribute to the development of new digital and pedagogical skills of adults, so
that in the end they will be able to continue the therapeutic act in the family
environment. For the development of the e-learning platform, we will include 5
modules, namely:



. 5 e JARCEl Co-funded by
m"' 5;—% O the European Union

TOY ZONE

vvvvvvvvvvvvvvv
llllllllllllll

* Methods and techniques for identifying the need according to the
characteristics of the deficient child;

* Methods and techniques for selecting the most appropriate educational
material according to the child's disability;

* Methods and techniques of working with Montessori techniques, ABA, PECS,
Outdoor education;

* Methods and techniques for selecting the most appropriate educational
material according to the child's disability;

* The right choice of toys with psychological and rehabilitative impact on the
child with disabilities.

Our project is a specialized support provided to parents who have children with
disabilities in a negative period for all mankind due to the pandemic generated by
COVID-19. Limiting the access of special children to education during this period
represented a stagnation of their recovery progress and a major concern on the
part of parents. Continuing the learning process in the online environment is not
accessible to the entire student population, and also does not rise to the level of
traditional, interactive education. The connection between the teacher and his
students is gradually broken, thus decreasing the students' motivation to continue
learning. These facts lead to failures in the life of the student, failures that will have a
strong impact on the education process for the child with disabilities, a long-term
impact including adult life. For children with disabilities, online education is not the
most suitable educational method, and lately there has been an educational
involution for them.

We hope that this publication, created by us, will be useful for you in informing your
students about sexuality.

The team of the project “Toy ZONE".
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PROJECT SUMMARY

Starting from the idea of social marginalization of people with disabilities and from the accentuation
of these conditions due to the pandemic with COVID-19, we set out to develop a project that would
contribute to the educational process of children with disabilities, who currently have limited access
to Learning activities because teaching them online is a real challenge for both teachers and
students with SEN. That is why we set out to develop an e-learning platform for parents with
children with disabilities in which to include methods and techniques of working with the disabled
child by addressing several work techniques: Montessori, ABA and PECS. With the help of the
platform we will reach a large number of parents who will develop their skills and abilities in the
instructive-educational and recovery process for their own children. Our project is a specialized
support provided to parents who have children with disabilities in a negative period for all mankind
due to the pandemic generated by COVID-19. By developing a learning tool based on technology -
e-learning platform we will contribute to the development of new digital and pedagogical skills of
adults, so that in the end they will be able to continue the therapeutic act in the family environment.

5 modules about Methods and techniques for parents.

PROJECT OBJECTIVES

> |ldentifying the need according to the characteristics of the deficient child;

> Selecting the most appropriate educational material according to the child's disability;

» Working with Montessori techniques, ABA, PECS, Outdoor education;

> Selecting the most appropriate educational material according to the child's disability;

> The right choice of toys with psychological and rehabilitative impact on the child with disabilities.
MANUAL OBJECTIVES

> to improve the quality of life of both children with disabilities and their parents, by addressing
positive inner feelings for a fulfilled and progressive life
> to give parents the opportunity to develop their skills and abilities in the intrusive-recovery

process of their own children.
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TARGET GROUPS

The target group of this activity consists of parents of students with disabilities. The results of this
activity will benefit children with disabilities whose parents will help them and will know how to
intervene in an appropriate way and according to the children's needs. The activity will be

disseminated to other groups of adult education trainers.

EXPECTED RESULTS

> Course consisting of 4 modules, developed for parents of children with disabilities

> Parents with competencies developed in the application of Montessori, ABA techniques, PECS in

the therapy applied to the child with disabilities

> Parents advised in the correct choice of teaching materials and toys suitable for special children
NON-FORMAL EDUCATION

Non-formal Education (NFE) can be defined as the comprehensive approach of all educational
practices which are not included in the formal system of education. NFE can address diverse specific
target groups, from youth to elderly people, with and without disabilities, taking place in different

environments and contexts.

Learning activities within a non-formal framework are created to meet young people’s needs,
aspirations and interests on a voluntary basis and learner-centred. Learning methodologies used in
NFE are varied and are mainly focused on establishing environments based on trust and sharing

experiences.

To summarise the main differences between Formal education, Informal education and non-Formal

education are:

J Formal education: the hierarchically structured, chronologically graded 'education system’,
from primary school to the university and including specialised programmes for academic studies,

vocational and professional training.

J Informal education: the lifelong process whereby every person acquires attitudes, values,
skills and knowledge from daily experience and the educative influences and resources in his or hers

living environment — family, work, school, mass media etc.
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. Non-Formal Education: any educational activity outside the established formal system -
whether operating separately or as an important feature of some broader activity - that is intended

to serve identifiable learning clienteles and learning objectives.

A few of the advantages of non-formal education:

. It facilitates the inclusion of disadvantaged groups.

. It allows flexibility in organization and methods.

J It provides added value in terms of capacity-building of organizations, systems and
institutions.
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Methods And Techniques For Identifying The Need
According To The Characteristics of The Deficient Child
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1.0 Methods and Techniques for Identifying the Need According to The
Characteristics of The Deficient Child

Children and Childhood

Children are typically defined as young individuals in the early stages of human development,
typically from birth to the onset of adolescence. They are characterised by their age, physical growth,
cognitive abilities, and dependency on adults for care and guidance.

Children are distinct from adults in various ways, including their physical and emotional maturity,
level of independence, and cognitive capacities. They are in a formative stage of life, experiencing
rapid growth and development across multiple domains, including physical, cognitive, social, and
emotional aspects.

Legally, the definition of a child may vary in different jurisdictions, with specific age thresholds that
determine rights, responsibilities, and protections afforded to individuals. For instance, some legal
systems consider individuals under the age of 18 as children, while others may have different age
limits.

It's important to note that the understanding and definition of children can vary across cultures,
disciplines, and contexts. Definitions may also take into account social and cultural factors, such as

societal expectations, norms, and roles assigned to children within a given society.

e

® A child is under 18
® Every child has the right to be heard
® Every child has the right to protection

Childhood is a margin of time where it is more likely that humans are developing which starts at

birth time to adolescence. it contains both the major growth times both physically and mentally.

12
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During this period, children gain fundamental skills in identifying things, languages, physical abilities

and prospect a tremendous connection with others such as school or kindergarten peers which

contributes solely on their brain development.

1.1 Characteristics of special needs Children

S Children with special needs:
Every child has the right to live in an inclusive world, fifteen percent of the world’s population — at
least one billion people — have some form of disability, whether present at birth or acquired later in

life. Nearly 240 million of them are children.

The Convention on the Rights of Persons with Disabilities defines living with a disability as having
a long-term physical, mental, intellectual or sensory impairment that — in interaction with the

environment — hinders one’s participation in society on an equal basis with others.

Children and adolescents with disabilities are a highly diverse group with wide-ranging life
experiences. They live in every community, and are born with or acquire distinct impairments that,
in relation to their surroundings, lead to functional difficulties — like seeing, walking, communicating,

caring for oneself or making friends.

But the extent to which children with disabilities are able to function, participate in society and lead
fulfilling lives depends on the extent to which they are accommodated and included. No matter their

story, every child has every right to thrive.

13
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° What is a special needs child?

In clinical diagnostic and functional development, special needs (or additional needs) refer to
individuals who require assistance for disabilities that may be medical, mental, or psychological.
Guidelines for clinical diagnosis are given in both the Diagnostic and Statistical Manual of Mental
Disorders and the International Classification of Diseases 9th edition. Special needs can range from
people with autism, cerebral palsy, Down syndrome, dyslexia, dyscalculia, dyspraxia, dysgraphia,
blindness, deafness, ADHD, and cystic fibrosis.

They can also include cleft lips and missing limbs. The types of special needs vary in severity, and a
student with a special need is classified as being a severe case when the student's 1Q is between 20
and 35.

These students typically need assistance in school, and have different services provided for them to
succeed in a different setting.

In the United Kingdom, special needs usually refer to special needs within an educational context.
This is also referred to as special educational needs (SEN) or special educational needs and disabilities
(SEND). In the United States, 19.4% of all children under the age of 18 (14,233,174 children) had

special health care needs as of 2018.

14
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° Most common characteristics

1. ADD and ADHD
Characteristics (maybe)

e Inability to stay on task

e Easily distracted

e Poor time management skills

e Difficulty in preparing class assignments, keeping appointments,
and attending class on time.

e Reading comprehension difficulties

e Difficulty with maths problems requiring changes in action,
operation and order

e Inability to listen selectively during lectures, resulting in problems
with note taking

e Lack of organisation in work, especially written work and essay

questions
e Difficulty following directions, listening and concentrating
e Blurting out answers

e Poor handwriting

2. Blindness/Low Vision
e Totally blind
e Legally blind

e L ow vision

15
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3. Learning Disabilities

e oral and/or written expression N PVT\

e reading comprehension and basic reading skills (

e problem-solving >< )/

e ability to listen selectively during lectures, resulting in problems with -
note-taking (3 5:

e mathematical calculation and reasoning

e interpreting social cues Y
e time management

e organisation of tasks, such as in written work and/or essay questions

e following directions and concentrating
e short-term memory DYSLEXILA

4. Medical Disabilities

e Cancer

e Chronic Fatigue Syndrome
e Epilepsy/Seizure Disorder
e Fibromyalgia

e Lupus Erythematosus

e Multiple Sclerosis

e Chemical Dependency

e Diabetes

e Epstein Barr virus

e HIV + AIDS

e Multiple Chemical Sensitivity

e Renal Disease

5. Physical Disabilities

A variety of physical disabilities result from congenital conditions, accidents, or progressive
neuromuscular diseases. These disabilities may include conditions such as spinal cord injury

(paraplegia or quadriplegia), cerebral palsy, spina bifida, amputation, muscular dystrophy, cardiac

16
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conditions, cystic fibrosis, paralysis, polio/post-polio, and stroke. And the characteristics are highly

individual; the same diagnosis can affect students very differently.

6. Psychiatric Disabilities

Psychiatric disabilities refer to a wide range of

behavioural and/or psychological problems
characterised by anxiety, mood swings, depression,
and/or a compromised assessment of reality. These
behaviours persist over time; they are not in response to
a particular event. Although many individuals with
psychiatric disabilities are stabilised using medications
and/or psychotherapy, their behaviour and effect may

still cycle.

7. Speech and Language Disabilities
Speech and language disabilities may result from
hearing loss, cerebral palsy, learning disabilities,
and/or physical conditions. There may be a range
of difficulties from problems with articulation or
voice strength to complete absence of voice.
Included are difficulties in projection, fluency
problems, such as stuttering and stammering, and

in articulating particular words or terms.

CHILDREN AND MENTAL ILLNESSES

Attention Deficit
Hyperactivity <.

Disorder (ADHD) Autism
Spectrum

- Disorder
nxiety ASD
Disorders ™. A (A8D)
Mood » i 4 Eating
Disorders Disorders

° Early Identification for Children with Special Needs

You may be the first to notice that your child or one in your surrounding has special needs. Perhaps

no one has realised that a problem exists or perhaps parents deny that their child has a problem. The

family physician may have told the parents that the child will outgrow it. Yet parents need to know

if you think their child has special needs. However, it is ultimately the parent’s decision to seek help.

17
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Taking the following 10 steps can lead to securing help for the child, the family and child care

providers — everyone on the team.

1. Observation

Observe the child at different times of the day. Document your observations without interpretation.

Provide clear evidence of the child’s difficulties and always include the child’s strengths. Be concrete.

18
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e avoiding, disliking, or being reluctant to engage in tasks that require sustained mental effort

(such as schoolwork or homework)

e losing things necessary for tasks or activities (e.g., toys, school assignments, pencils, books,

or tools)
Examples of Autism
e lack of any single words by 16 months age
e lack of response to name being called
e poor eye contact
Examples of Dyslexia
e Difficulty pronouncing and rhyming words
e Slow, inaccurate reading skills

e Poor spelling skills

2. Strengths and Needs

Develop a list of the child’s strengths and needs.

For example:

e Strengths — enjoys the program; likes water play; plays with cars.

19
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e Needs — unable to verbally communicate, grabs toys from other children.

3. Consultation

Share your observations of the child with specialised personnel (Psychiatrist or psychologist).
Decide on the best overall approach to help the child.

For example:
e Assign one person to spend more time with the child to build a positive relationship. That
person should play a key role in communicating with the rest of family.

° Specialised personnel ex. Psychologists, psychiatrists, teachers or
caregivers

4. Building connection

Develop your relationship with the child’s parents. Ask about the child at home: favourite toys,
communication skills, response to routines. This valuable information can help you better
understand the child. Often the parent has the same concerns about their child and is waiting for
someone to validate and assist them in accessing help.

m x
R n

KIDS COMMUNICATION

FAMILY SUPPORT

20
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5. Meeting with the Family

Arrange a meeting with the child’s family. Be specific: “I’d like to set up a time to talk with you
about helping Johnny with this speech” During the meeting, share specific examples of your
observations, noting both the child’s strengths and needs. Never diagnose or label the child. Put your
feedback in the context of the child’s ability to manage in a group setting. Come prepared with

information about specialized services available to help the child and family.

6. Patience

Allow the parent time to consider their options and make an informed decision. If the parent agrees
to involve additional services to help their child, have the parent sign a consent form so you can make
a referral to the appropriate service. If a parent chooses not to pursue the issue further, continue
maintaining communication with the parent. Gaining a parent’s trust takes time. Parents’ concerns

can emerge gradually. Invite parents into the program to observe and discuss their child’s progress.

21
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7. Support Plan

Make a plan to support the child in your program using the expertise of your team. Set one or two
specific goals that both teachers and parents can work on. Make goals achievable. Make a date for
the team to review the child’s progress. Set the child and team up for success. Teach the child skills

that he needs.

For example: To facilitate play skills, turn taking and appropriate language, have one
psychologist/teacher sit with the child with special needs and another child from the group.

8. Resources

Involve outside resources to provide support. Your provincial/territorial licensing consultant can help
identify available services. A resource consultant can visit your program, assess the child with special
needs and assist in developing an individual support plan. An effective consultant facilitates the
partnership between the centre, the family and any outside resources needed.

9. Training

Educate staff about the child’s special needs through training by appropriate professionals. Circulate

articles and/or videos to help staff better understand the child’s particular needs

22
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10. Policies
Ensure that your centre has an inclusion policy that covers ways to access support for the team. This
policy should be included and reviewed with parents upon the child’s enrolment. Make all community

resource information available to all parents.

Notes
1. A child with special needs refers to any child whose behaviour and/or development concerns you.

2. Parent refers to the adult(s) responsible for the child when not in care.

1.2 — 1.3 Methods And Techniques for Identifying the Need According to the
Characteristics of The Deficient Child

Working with children with special needs is often exhausting and overwhelming — with some
situations seeming impossible. The importance of providing a safe, comfortable and engaging
environment for them cannot be overstressed. This is true especially when they’re involved in

learning to make their bodies move in new ways. Body movement opens up opportunities for self-

23
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expression which also gives them access to important social, emotional and physical experiences that

they otherwise would never have.

Creating a positive environment for the child with special needs doesn’t require that you be a

specialist, but there are important factors to consider like patience, attention and the vision.

This environment doesn’t just happen. It takes a little thinking, planning and acting on those thoughts

and plans to help the special needs children in your classes get the most from their experience.

Special Needs Issues in Children

MF.D\CAI_
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Here are some commonly used techniques which can be used to identify the needs for a child with

special needs:

e Interviews and questionnaires: establish interviews with parents, caregivers, and other
individuals who interact closely with the child. Ask targeted questions to gather information
about the child's strengths, challenges, behaviours, and specific needs. Organised
questionnaires or surveys can also be used to collect standardised data and gain depth into the

child's characteristics.

24
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e Direct observation: Observe the child in various settings, such as home, school, or therapy
sessions. Observe their behaviour, social relationships, communication skills, attention
period, and any specific challenges they face. Observations can be done informally or using
observation tools that focus on specific aspects of development or behaviour.

e Checklists and evaluations: Utilise checklists or evaluation assessments to assess the child's
functioning and identify areas of concern. These tools involve rating specific behaviours or
skills to determine the child's strengths and difficulties.

e Developmental milestones: Refer to established developmental milestones and compare the
child's progress to the expected milestones for their age. This can help identify potential delays
or differences in their development. Tools like the Centers for Disease Control and Prevention
(CDC) milestones charts or the World Health Organization (WHO) child development
milestones can provide guidance.

e Curriculum-based assessments: For school-aged children, assess their academic skills and
performance using curriculum-based assessments. This involves evaluating the child's
abilities in subjects such as reading, writing, maths, and other relevant areas. It helps identify
any gaps or areas where additional support may be needed.

e Adaptive behaviour assessments: Assess the child's adaptive skills, which refer to their
ability to function independently in daily life. Tools like the Adaptive Behavior Assessment
System (ABAS) or the Vineland Adaptive Behavior Scales can provide insights into the
child's self-care, communication, socialisation, and other adaptive domains.

e Collaboration and information sharing: Foster collaboration among professionals involved
in the child's care, such as educators, therapists, psychologists, and medical specialists. Share
information, assessment results, and observations to develop a holistic understanding of the

child's needs and characteristics.

25
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Some fundamental principles for working with special needs children:

1. Parental involvement is crucial. Parents have invaluable insight into their child's needs and
can provide essential guidance. Maintain open and consistent communication with parents to
accommodate their child's needs effectively.

2. Adequate adult support is essential. There is no fixed ratio for special needs children; it
depends on their individual requirements. Be prepared to increase the number of adults to
ensure each child receives the necessary attention.

3. Collaborate with volunteers. In facility or centre settings, involving volunteers can offer a
broader perspective and diverse knowledge, enhancing the support provided to special needs
children and their parents.

4. Observational skills are key. Take the time to observe how special needs children respond
to different sensory stimuli, their receptiveness to directions, frustration levels during
learning, and their communication abilities. These observations provide valuable insights.

5. Recognize positive interactions. Each child may have specific triggers that evoke positive
responses, such as a particular song, toy, or activity. Understanding and utilising these triggers
can facilitate engagement and progress.

6. Embrace uniqueness. Every special needs child is a distinct individual, and there is no one-
size-fits-all approach. Their reactions and responses to stimuli vary, requiring personalised

strategies and interventions.

26
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Patience is vital. Special needs children may require additional explanations, descriptions, or
time to comprehend activities. Allow ample time for activities and be patient as they navigate
new experiences.

Foster positive reinforcement. Maintain a positive environment that emphasises effort and
progress rather than focusing solely on correctness or outcomes.

Be prepared and flexible. Plans may not always unfold as expected, particularly with special
needs children. Have contingency plans and adapt activities as needed to accommodate
individual challenges or limitations.

Embrace trial and error while promoting consistency. While variety can be engaging,
maintaining consistency is essential for special needs children. They rely on predictable
routines and structures to build confidence and thrive. Balancing flexibility with guidance is
crucial.

Recognize signs of frustration. Have strategies in place to transition special needs children
to new activities when they become frustrated, ensuring a smooth transition and minimising
distress.

Prioritise safety and comfort. Create an environment that promotes physical and emotional
well-being for special needs children, ensuring their safety and comfort at all times.
Emphasise enjoyment. Like all children, special needs children thrive in fun and enjoyable
activities. Focus on positive experiences to make learning enjoyable and engaging.
Encourage inclusion and engagement. Actively involve special needs children, even those
who are quieter, by periodically asking questions and showing interest in their thoughts. This
fosters their confidence, participation, and social interaction.

Foster peer support. Pairing special needs children with their peers, with or without special
needs, promotes meaningful interactions, mutual learning, and the opportunity to form new
friendships.

Manage stress levels. Working with special needs children can be challenging and may
induce stress. Recognize and address these stressors by cultivating patience, flexibility, and
utilising common sense.

Value the rewarding moments. The satisfaction of witnessing a special needs child learn a
new skill, move to music, or engage with their peers outweighs any frustrations or stress
encountered during the teaching process. Cherish these moments of joy and progress. Special

needs children are children.
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It’s a very sensitive and delicate matter, however, you should involve them and ask them about their
feelings and emotions. Indeed, they require tremendous attention and patience but the experience they
have as an outcome from the classes or the activities are very important. They require inclusion,
conversation, questions, acknowledgment, guidance and encouragement, Afterall, they are like all

children and behave the same.

1.4 Parents cooperation and understanding of children’s deficiency

° Parents Knowledge to deal with a special needs child

Parenting is a multifaceted endeavour that requires parents to possess a comprehensive understanding
of various aspects related to their children's well-being. This includes having knowledge about
developmental milestones and norms, which aid in ensuring the safety and health of children.
Additionally, understanding the roles of professionals such as educators, child care workers,
healthcare providers, and social workers, as well as being aware of social systems like institutions,
laws, and policies that impact families and support parenting, is crucial. While the available empirical
evidence emphasises the importance of these areas of knowledge in facilitating core parenting
practices and influencing child outcomes, it's important to note that research on the association
between parental knowledge and child outcomes is relatively limited compared to studies on
parenting practices and child outcomes. The existing data primarily rely on correlational studies rather

than experimental research.
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e Begin by acknowledging and addressing your own biases and prejudices towards people with
disabilities. Take the initiative to develop a positive perspective and recognize their immense
potential.

e Take a holistic view of your child. Instead of focusing solely on their weaknesses or
limitations, identify and nurture their strengths.

e Familiarise yourself with your child on a personal level. As a parent, you often have deep
knowledge of your child's preferences, likes, dislikes, and emotional responses. Truly know
them.

e Foster a collaborative and team-oriented environment involving all the individuals who play
a role in your child's life, including teachers, psychologists, therapists, parents, and relatives.

e Cultivate inclusivity and create an encouraging atmosphere within your child's school,
community, neighbourhood, and home.

e Remove any barriers that hinder your child's physical, mental, emotional, or spiritual growth
and success. This includes ensuring accessibility, adequate resources, diverse testing methods,
and debunking limiting beliefs.

e Educate yourself about your child's specific disability to gain a deeper understanding. Learn
about interventions and strategies that can enhance their academic skills, life skills, and
behaviour.

e Consider the actions that will promote self-efficacy and independence for your child both now
and in the future.

e Act on your intentions by planning conversations, assignments, and curriculum that foster
self-efficacy and independence.

Develop a growth mindset and encourage it not only within your child but also among the
team of professionals involved in their care.

e Engage in public activities and outings regularly, utilising public transportation and public
spaces.

e Create ample opportunities for meaningful conversations and interactions between your child
and individuals both with and without disabilities.

e Embrace and encourage the involvement of parents, siblings, and extended family members
in your child's journey.

e Maintain a stance of continuous learning, recognizing that individuals with disabilities have

much to teach. They can profoundly impact and change your life.
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e Allow yourself and your child to have fun and embrace messiness. Treating them with

sensitivity can sometimes create an atmosphere where they feel as if you are walking on

eggshells around them.

Types of parents’ attitude and style:

Authoritarian parenting. is characterised by a one-way mode of communication, where parents
establish strict rules that children are expected to obey without question. Negotiation or explanation
of rules is minimal. These parents have high expectations for their children and little tolerance for
mistakes. Punishment is often the response to errors or disobedience. Authoritarian parents typically

display less nurturing behaviour and have limited flexibility in their approach to parenting.

Authoritative parenting. is characterised by a close and nurturing relationship between parents and
their children. These parents establish clear guidelines and expectations for their children, and they
provide explanations and reasoning behind disciplinary actions. Discipline is viewed as a form of
support rather than punishment. Authoritative parents allow children to have input into goals and
expectations, and there is regular and appropriate communication between parents and children. This
parenting style generally leads to positive outcomes for children, although it requires patience and

effort from both parents and children.

Permissive parenting. is characterised by warm and nurturing behaviour from parents, but with

minimal or no expectations or rules imposed on their children. Communication between parents and
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children remains open, but parents often allow their children to figure things out on their own without
providing much guidance or structure. Discipline is rarely used, as permissive parents tend to avoid
enforcing rules or consequences. They may adopt a more friend-like approach rather than a traditional
parental role.

Overprotective Parenting. Overprotective parenting is characterised by parents who commonly
direct or control their children's actions. Overprotective parents want to protect their child, but their
efforts can irritate or even harm their child. This parenting style is thought to be capable of causing

family problems and impeding the child's overall development.

Uninvolved parenting. is characterised by a lack of emotional involvement and detachment from the
child's life. Parents in this style provide for the child's basic needs but are generally not actively
involved in their day-to-day activities or development. They have limited communication and do not
have a specific disciplining style. Uninvolved parents typically offer minimal nurturing and have few
to no expectations of their children. They may prioritise their own needs or be disengaged from the

parenting role.

31



Ai"‘,j« . Co-funded by .
: i gﬁ, the European Union

YOV zONE
The 4 Parenting Styles
Permissive Authoritative
« Child-driven + Solves problems
« Rarely gives or enforces together with child
rules - Sets clear rules and
« Overindulges child to expectations
) avoid conflict + Open communication
CU’JJ and natural
b consequences
LU
=
)
5
a Neglectful Authoritarian
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or guidance punishment
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emotional and behavioral
needs
DEMANDINGNESS 2 makeit
o Parents’ Practices towards Special needs children

Being a parent is exciting and overwhelming, especially when caring for a child with special needs.

Here are some important considerations:

Get to know more about your child and their needs and interests: Gain a deeper understanding of your
child's requirements to better support them. This knowledge will help you avoid focusing solely on

their limitations and allow you to provide appropriate care.
Be optimistic: Embrace your child's unique way of doing things and avoid feeling disappointed or

looking down on them. Adjust your expectations and cultivate a positive attitude for both your and

your child's well-being.
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Get a trusted and resourceful assistance: If you suspect your child may have special needs, seek a
professional assessment. This will provide valuable insights into their condition and enable you to

plan effectively for their future.

Educate yourself professionally: Prioritise your child's education by enrolling them in a program
designed for their specific needs. This will pave the way for an individualised education plan and

enhance their overall development.

Assist in homework and home activities: Set aside dedicated time to assist your child with their
homework. Show patience, ask questions, and offer praise for their efforts. This approach will foster

their learning motivation and boost their confidence.

Build self-confidence: Help your child maintain a positive self-image by encouraging open
communication and addressing their concerns. Teach them resilience and establish small achievable
goals that will enhance their self-esteem.

Be visionary and aim futuristically: Prepare your child for a successful future beyond academics.
Promote their independence and equip them with life skills that will contribute to their overall well-
being and success.

Setup boundaries: While considering their unique needs, set clear rules and expectations to provide
structure for your child. Adjust your disciplinary approach as necessary to support their learning

process.

Promote a healthy lifestyle: Encourage healthy eating habits, regular exercise, and sufficient sleep.

Limit screen time and facilitate outdoor activities to improve social skills and maintain mental focus.

Foster independence: Gradually allow your child appropriate levels of independence based on their

abilities and safety. Consult with professionals to determine realistic goals and boundaries.
Nourish your mental state: Prioritise self-care to avoid burnout and ensure you can provide the best

support for your child. Engage in activities that promote relaxation, maintain a healthy lifestyle, and

seek support from other parents facing similar challenges.
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Support is there for you: Remember that you don't have to handle everything on your own. Reach

out to your spouse, family, and friends for assistance. Building a support network is essential.

Raising a child with special needs may present unigque challenges, but your role as a parent is crucial.
By following these guidelines and adapting them to your situation, you can provide optimal care and
support for your child. Remember that you are not alone, and with the support of your network, you

can navigate this journey successfully.

Finally, a set of important notices and advice for teachers who deal with special needs in order to be

able to handle their children in the most productive and supporting way.

34



’iﬁ 4 e I Co-funded by
;xﬁ DO the European Union

TOY ZONE

EXPERT IN TOYS FOR
MY SPECIAL CHILD

Teachers are the alternative parents and they spend a tremendous time with the children and the work
done by teachers and parents should be complementary in order to ensure growth so it can be

supportive.

Here are some tips as well for the teachers of different kinds of practices and suggested methods to
deal with the special needs children and the parents.

Transparent communications. Effective communication between teachers and parents is crucial,
especially when it comes to children with special needs. Parents rely on teachers as their primary
source of information regarding their child's daily activities and performance at school.

To establish a strong line of communication, it is essential to engage with parents regularly. Keep
them informed and updated to prevent any misunderstandings or misinformation. Provide frequent
feedback on their child's progress so that parents are aware of areas where additional support may be
required. Highlight their child's strengths and interests, sharing information about activities they excel
in and enjoy.

By opening the doors of communication, parents will feel more involved and empowered to

contribute to their child's development effectively.

Don’t start a hostile conversation. When initiating communication, it is important to begin with a
warm greeting and acknowledge the child's strengths. Parents appreciate hearing positive feedback
about their child, so make an effort to express how extraordinary their child is. Avoid starting the

discussion with complaints or negative aspects.
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As a successful teacher, you can also share a funny short story about their child. Sharing anecdotes

helps create a relaxed atmosphere and reassures parents that you have a genuine understanding of and
appreciation for their child. This can set a positive tone for the conversation.

Gradually transition into discussing the main issue at hand, such as the struggles the child is facing
with decoding and concentration. Communicate your efforts and strategies to address these
challenges. Assure the parents that you are actively working to support and improve the child's
behaviour.

By following these communication techniques, you can establish a positive and constructive dialogue

with parents, fostering collaboration and a shared commitment to the child's development.

Positive reinforcement. As a teacher, it is important to refrain from criticising a child's behaviour.
Criticism can lead to embarrassment for the child and discomfort for the parents. Instead, approach
the situation in a polite manner, guiding the parents on what behaviours are acceptable and what
should be addressed.

Encourage parents to engage in discussions with their child to guide them towards appropriate
behaviour. Emphasise the importance of collaboration between home and school in fostering positive
behaviour.

However, it is crucial not to neglect your own role as a teacher. Clearly communicate the efforts you
are making to support the child's personality and character development. Avoid giving the impression
that disciplinary behaviour can only be developed at home. Highlight the collective responsibility of
teachers and parents in shaping the child's behaviour.

By adopting a respectful and collaborative approach, you can create a supportive environment that
encourages positive behaviour in the child, while maintaining a healthy partnership with the parents.
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Facilitate the process of growth with the parents. Supporting parents in understanding and
managing their child's disability is not only a compassionate act but also beneficial for your
professional growth as a teacher. Empower parents by equipping them with information and resources
that can assist them in navigating the challenges associated with their child's special needs.

Offer guidance to parents by directing them to reputable websites or online resources that provide
valuable insights on dealing with children with special needs. Additionally, provide handouts and
reading materials specifically addressing their child's disability, offering practical strategies and
recommendations.

To illustrate, imagine visiting a carpet cleaning business where they provide you with a handbook or
access to their website to learn more about their services. Similarly, as a teacher, it is essential to
provide parents with brochures, pamphlets, and other informative materials that can serve as valuable
references in understanding their child's disability and accessing additional support.

By providing relevant information and resources, you are empowering parents to become active
participants in their child's education and well-being, fostering a collaborative partnership between
home and school.

Essential homework for parents. Engaging children with special needs in homework can be a
challenge, but using props can be a helpful strategy to enhance their learning experience. Encourage
parents to incorporate props into their child's study routine, as they can make learning more interactive
and enjoyable.

Props can take various forms, ranging from toys and manipulatives to everyday objects like fruits or
vegetables. These props can be used to facilitate counting, sorting, categorising, and other learning
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activities. For example, using toy cars for counting or using different fruits to introduce colours and
shapes can make learning more hands-on and visually stimulating.

By incorporating props, parents can create a multi-sensory learning environment that caters to the
specific needs and interests of their child. Props can help capture their attention, promote active
participation, and make abstract concepts more concrete and tangible.

Encourage parents to be creative and resourceful in selecting props that align with their child's
learning goals and preferences. It's important to remember that every child is unique, so parents
should choose props that cater to their child's specific needs and abilities.

Overall, using props as a teaching tool can foster a positive and engaging learning experience for

children with special needs, making homework sessions more enjoyable and productive.

Abstain from involving medications or recommending it. As an educator of a special child, it is
important to approach the topic of medication with sensitivity and professionalism. It is not
appropriate for an educator to directly ask parents to administer medication to their child, even if they
believe it may be necessary. Instead, if there are concerns or indications that medication could be
beneficial, it is recommended to involve a medical specialist.

When there is a need for medication, it is best to recommend that parents consult with a medical
professional who specialises in the child's specific condition. A qualified medical specialist will be
able to conduct a thorough examination, evaluate the child's needs, and determine if medication is
necessary and appropriate.

It is crucial to avoid any misunderstandings or concerns that may arise when an educator directly
suggests medication. Parents should feel supported and reassured that educators are focused on their
child's well-being and educational progress, rather than seeking to shift responsibilities or get rid of
any challenges. Collaborating with medical professionals in these situations helps maintain a
respectful and constructive partnership between educators and parents, ultimately benefiting the

child's overall development and success.

Avoid labelling or mainstreaming. It is crucial when working with children with special needs.
Treat each child as an individual with unique needs and capabilities. Refrain from making fun of

disabilities or using inappropriate language, as this can be hurtful to both the child and their parents.
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Teachers should demonstrate compassion and understanding, and refrain from defining a child solely
by their disability. Instead, focus on using person-first language, such as referring to a child as "a
child with Down syndrome" or "a child with autism.” This approach is not only respectful but also

professional in creating an inclusive and supportive learning environment.
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Summary of the Module

This module named as “Methods And Techniques For Selecting The Most Appropriate Educational
Material Depending On The Child's Disability” gives information on the disability types of children,
some appropriate educational materials for disabled children, some important methods and techniques
for selecting appropriate educational materials, pareting knowledge, attitude and practices. Besides,

the module provides 5 important videos for each sub-unit.

The target group of this module consists of parents of students with disabilities. The results of this
module will benefit children with disabilities whose parents will help them and will know how to
intervene in an appropriate way and according to the children's needs. The module will be
disseminated to other groups of adult education trainers.

Objectives

This module aims to improve the quality of life of both children with disabilities and their parents,
by addressing positive inner feelings for a fulfilled and progressive life and to give parents the

opportunity to develop their skills and abilities in the intrusive-recovery process of their own children.

Learning Sub-units

Subunit 1 The Disability Types of Children

Subunit 2 Appropriate Educational Materials for Disabled
Children

Subunit 3 Methods for Selecting Appropriate Educational
Materials

Subunit 4 Techniques  for  Selecting  Appropriate
Educational Materials

Subunit 5 Parenting Knowledge, Attitudes and Practices

DURATION: 2,5 Hours
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Subunit 1: The Disability Types of Children

» Dyslexia: Dyslexia is a learning disability that affects the processing of spoken or written

language

» Attention Deficit Hyperactivity Disorder (ADHD): Children with ADHD have trouble

paying attention to and focusing on a single task.

» Dyscalculia: Children with dyscalculia struggle with learning mathematical concepts such as

numerical organisation and understanding quantity, place value and time.

» Dysgraphia: Dysgraphia refers to difficulty with the physical act of writing. This also
includes having a cramped grip when holding a pencil, illegible handwriting, inconsistent

spacing and poor spelling (unfinished words or missing words and letters.)

» Dyspraxia: Dyspraxia is associated with delayed neurological development that makes it
difficult to plan and coordinate physical movement. A child with dyspraxia struggles with fine

» motor skills (hand-eye coordination, holding a pencil) or gross motor skills (running,

jumping).

» Autism Spectrum Disorder (ASD): ASD is a developmental disability. It involves a wide
range of symptoms, but it mainly affects a child’s social and communication skills. It can also

impact behavior.

» Visual impairment, including blindness: A child who has eyesight problems is considered

to have a visual impairment. It includes both partial sight and blindness.

» Deafness: Children with a diagnosis of deafness come under this category. These are kids

who can’t hear most or all sounds, even with a hearing aid.

» Orthopedic impairment: An orthopedic impairment is when children lack function or ability

in their bodies. As an example, cerebral palsy.

» Traumatic brain injury: Thisis a brain injury caused by an accident or some kind of physical

force.
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Subunit 2: Appropriate Educational Materials for Disabled Children

Some students with disabilities have difficulty reading textbooks and other learning materials.
For example, a student who is blind may not be able to see the book, and a student who has a physical
disability may not be able to hold the book. To succeed in school, these students and others like them
need learning materials in specialized formats called “accessible instructional materials” or “AIM.”
The federal special education law, the Individuals with Disabilities Education Act (IDEA), includes
a requirement that schools provide AIM to elementary and secondary students with disabilities who

need them.

How do I know which format my child should use? The (Individualized Education Program)
IEP team will need to select which formats (braille, large print, audio or digital text) would be best
for your child. In making the decision, the team should consider which format will best enable your
child to: - access information contained in printed materials, - work as independently as possible, -
develop literacy skills, and - participate in the classroom and access the general education curriculum.
Some students may use different formats in different locations or for different tasks. For example, the
team may determine that it would be best for your child to use digital text at school but an audio
version at home. Or a student may use a digital textbook for science but a large print workbook for
math. You will work together with your child’s IEP team to decide what formats will be used and
when. Additionally, your child may need a trial period with different formats to determine which is
most effective for different tasks and activities.

Here are some examples:
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Fidgets and the above items are very important in the classroom. Via them, teachers can
utilize all of these sensory items in their classroom to help children with disabilities to balance their
sensory system and prepare for academic work.

2. Highlighter Strips/ Reader Trackers:

Students with learning disabilities in reading or with attention difficulties struggle to keep
track of the words they are reading. They tend to skip lines which greatly affects their reading
accuracy and hinder their comprehension. These students really appreciate being allowed to use

highlighter strips or reader trackers as a strategy to keep them focused on one line at a time.

3. Shaving Cream, Sand, Rice:

To practice word work, it can be used several sensory-based items. For practice spelling words,
shaving cream or learning the formation of numbers in colored sand or finding hidden words in a
bowl of rice that needed to decode. This is a fun way to engage students through sensory integration,

help develop motor skills and learn academic skills all in one.
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4. Timers:

Timers are a great way to prepare students for transitions. Often,
time is such an arbitrary concept for students with special needs. If they
can visually see how long they must complete a task/assignment, they
are more at ease with the change that transitions bring. Timers also can
be helpful for teachers to assess reading fluency with their students. And

timers work as a great way to make a practiced skill a competitive game.

5. Visuals:
For some students, their visuals are almost a lifeline to help
first N then &S
them through their day. Visual supports have proven to be a huge - .

"First you need to rest, then you can play outside”

success with special needs children when helping mainstream

them into their general education classrooms. When firat @ Wit &@
implemented appropriately, visual supports will allow students puton hetmet ride bycle
"First you need to put on your helmet, then you can ride your bicycle "
with special needs access to the general education curriculum
- . . . ! o
and will help with the inclusion process. first then || /q

circle ime art

"First we will have circle time, then we will make an art project "

6. Manipulatives

Hands-on manipulatives are a critical learning tool for
students in all classrooms. Manipulatives help make an
abstract idea a concrete concept. Students can physically
investigate a math problem to reach a solution. This will

change their way of thinking from a simple procedural

understanding to a more conceptual understanding.
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7. Posted Rules/ Expectations:

It is significant for all students, but especially those o mﬁﬁ{iﬁ@ [ RuET,
i o
with special needs students to understand what is e o H 2 %‘ -
) oe\g..> hy )o o. = ‘jo
expected of them. Children stretch the rules and need to B MR e e

Reise your haad o spock to Besafe. Bo ki Be honest
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know that there is consistency with the rules in order to

view them as fair. So, teachers can have in their

classroom rules posted in a central location of their

e[ ¥
P
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classroom where they can quickly refer to them as a [ 4d _Jo (4 S5 Jd (4 ] LJRD)

reminder to their students.

8. Reward System:

It is important to take a proactive approach with
behavior. Teachers can utilize sticker charts for each of
their students. Once they earn 10 stickers, they can choose
a prize from the smaller prize box. If they are willing to
save their stickers and earn up to 20, they can choose a
prize from a larger, more enticing box.

9. High interest — Low level reading books: D& W Y BLUME
e L

Many companies offer Hi-Lo books for struggling readers. It Al AT
HIGH-INTEREST,

can be challenging to find a 4" grader who reads at a 1% grade LOW READABILITY
level a book that is interesting to him but at his level. Often, the Chapter Pooks
books at his reading level appear “’babyish’’ to him/her. With
Hi-Lo books, he/she has the advantage of choosing books that
“’look’ like chapter books and are about interesting topics but are

of easy readability.
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10. Technology:

All students love technology. Teachers can
present them with the exact same task on a computer *
that would be in worksheet format but suddenly it can
be much more engaging. With the changing times,
educators must be prepared and one step ahead of

their students.

Subunit 3: Methods for Selecting Appropriate Educational Materials

Below are some tips for parents and teachers to take into consideration for selecting

appropriate educational materials.

e Learning objectives and goals: Educational materials should align with the learning
objectives and goals. Provide a wide range of materials that will enrich and support the
curriculum and course objectives. The instructional materials should reinforce and
supplement, not substitute for, the teacher’s teaching efforts.

e Student characteristics: Consider factors such as age, abilities and disabilities, prior
knowledge, learning style, cultural background and language proficiency.

e Content complexity: The complexity of the content will influence the type of educational
materials to be used.

e Available resources: Consider the resources available, such as technology, materials and
time.

¢ Individual needs and learning styles: Choose materials that present information in a
variety of ways. Using mixed media (text, video, images, real world examples, graphs, etc.)
make information more interesting and address learners’ different learning styles.

e Clear and accessible materials:_ Make sure learners have sufficient background knowledge
to comprehend the learning materials.

As a teacher or parents, picking out new items for children with special nees is always exciting

(and a little nerve wracking). You want to find items that not only do children love using but that

are also educational and developmentally appropriate. Realistically, not every item you pick for
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your classroom will be an instant hit with the children in your care, but selecting the right items

for your classroom can have a positive effect on the overall learning environment.

There are a variety of factors you should consider when picking out items for the children in
your care to use—safety, cost, and durability are just three examples. Use the following list of
criteria for choosing items for children's use from early learning environments that work to ensure

that you pick safe and engaging items for students to use:
1. Items should be attractive to children and pleasing to the eye and touch.

Children love color and items that support multisensory play and learning. Items that meet
this criterion will capture children's attention and will also be a great addition to the look and feel

of your classroom.
2. Items should retain children’s interest.

Once items capture children’s attention, it's also important that they are able to retain children's
interest over time. Are the items you're considering likely to be played with or used once and then
be disregarded? Or will they likely be used continuously? Remember to choose items that are

developmentally appropriate and support children's learning.
3. Items should have multiple or open-ended uses.

Having multiple or open-ended uses is one way items can retain children's interest. K'Motion

Stools and Magna-Tiles® are both great examples of items that can be used in various ways to

encourage learning in the classroom.
4. lItems should be sturdy and durable.

To ensure safety in the classroom, the items you select for children to use should be sturdy
and durable. Do the items you're considering look flimsy or are they made of flimsy material? Do

the items look like they are able to withstand constant use?

5. Items should be washable or easy to clean.

Accidents and messes are bound to happen in the classroom, so items that are washable and
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easy to clean will make your life easier and will also be easier on your budget since they likely

won't have to be replaced if something is spilled on them.
6. Items should have a good design.

How items are designed will impact a lot of the other criteria included in this list. If an item
doesn't have a good design, it won't capture or retain children's interest or be as durable or useful

in the classroom.
7. ltems should be made from quality workmanship.

Items made from quality workmanship will have a better design, will be more durable, and

will be safer for children to use as they explore and learn in the classroom.
8. Items should be safe for children to use.

Safety should be of utmost concern when choosing items for children's use. Make sure the
items you're considering are developmentally appropriate for the age group in your care and are

not made by using any materials or paint that could harm children.
9. Items should be cost effective.

Items that meet the majority of or all of the criteria included in this list will probably be more
expensive than their counterparts. Remember, paying a little more for quality items can be more
cost effective in the long term than purchasing cheaper items that will not be as useful and will

likely need to be replaced sooner rather than later.

According to the Centers for Disease Control and Prevention, about 17% of children aged 3
through 17 years in the United States have one or more developmental disabilities. Play has an
important role in the growth and development of children of all abilities, but it is particularly
valuable for children with special needs. Through play children with special needs develop
cognitive, motor, social, and communication skills in a fun and engaging way. These skills

contribute to a child's overall emotional regulation and well-being.

Pediatric physical therapists help families set goals and develop strategies and ideas for

play that focuses on the abilities of the child and the ways families can engage in play
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together. Choosing the right toy is a good place to start. Pediatric physical therapists

recommend toys that promote physical, cognitive, or social development.

The following steps can help find or choose the right toys:

1. Identify the child's play capability and consider their individual needs and likes.
2. Consider the skills that a toy can help expand or develop.
3. Consider toys that encourage interaction with others.

4. Carefully review toys for safety.
The following tips are not all inclusive, but provide guidance on several common conditions.
For Children With Autism (Who Have Trouble Communicating)

Select toys that encourage repetition of movements, have purpose, and promote activities that
use both sides of the body together. Toys should not be battery operated or include lights or
electronic sounds, as these toys can interfere with the child's ability to interact with the toy and

engage with others. Examples include:

Brightly Colored Toys
e Puzzles (promote fine motor skills, communication, and problem solving)

o Blocks (all sizes and shapes for problem solving, manipulation, and squatting to floor to
pick up)

e Nesting blocks, cardboard bricks, or textured blocks

Wood toys

Picture Cards and Story Books
e Activity cards/mats (help with cooperative plan and communication through movement)
o Exercise cards, such as Yoga

e Ready, Set, Move Activity Set
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e Social Stories (books that require you to act out movements while learning social
expectations and communication techniques)

Toys That Encourage Repetition and Pretend Playing
o Shape sorters, peg boards, Light-Brite (assist with fine motor skills and sitting balance)

o Higher-level cards with pieces to form a shape (help develop fine motor skills, problem-
solving, and communication)

o Lego or other types of toys that require building and manipulation of objects to create
things (encourage development of gross and fine motor skills and communication
techniques)

e Plastic containers filled with everyday household items, such as utensils, to imitate
cooking

e Dolls, action figures, cars

e Aqua Sand (encourages pouring, dumping, scooping, squatting, sequencing, and choosing
colors)

o Water table, water tray, small floating bath toys

e Art activities, such as clay and coloring

e Trains

e Push/pull toys and ride-on toys

« Foam wedges and pillows for climbing and moving

Tunnels

For Children With Autism (Who Do Not Exhibit Communication Needs)

Select toys that encourage use of both sides of the body and repetition of purposeful activity.
Examples include:

Toys and games with pragmatics included (help with understanding non-verbal cues and
social situations)
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e Social Stories™ (books that require one to act out movements while learning social

expectations and communication techniques)
e "Guess Who" books
o Board games that ask simple questions, such as Hedbanz
Action and movement games
« Hullabaloo

o Twister (encourages cooperation with others and intense motor planning and coordination
skills)

o Games that encourage running and chasing activities with a rule book to help explain the
game

e Bowling games on the lawn

o Carpet square hopscotch games

For Children With Motor Delays (Trouble Crawling)

Select toys that encourage fine motor practice, sitting balance, mobility, problem solving and
communication, and require repetition of movement. Examples include:

o Computer-assisted games (for fine motor practice)

e Bowling sets

e Musical instruments

e Toys that require repetition of movement and encourage mobility

e Shape sorters, peg boards, Light-Brite(tm) (assist with fine motor skills and sitting
balance)

o Higher-level cards with pieces to form a shape (help develop fine motor skills, problem
solving, and communication)
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e Lego® or other types of toys that require building and manipulation of objects to create
things (encourage development of gross and fine motor skills and communication
techniques)

o Plastic containers filled with everyday, household items, such as utensils to imitate
cooking

e Aqua Sand (encourages pouring, dumping, scooping, squatting, sequencing, and choices
of color)

e Trains

Exercise balls, tunnels, and pillows to crawl over

For Children With Motor Delays (Trouble Standing)

Select toys that encourage fine motor practice and the imitation of daily activities. Also, choose
toys that require repetition of movement and encourage mobility. Examples include:

Activities to imitate daily activities
o Play kitchen
o Play workbench
e Train set on a tabletop

Board games

Movement games

Bowling sets

Push toys: shopping carts, stroller for dolls, cars/ride-ons

Containers filled with toys to encourage bending, squatting, stacking, and ball play

Musical toys

Toys that require repetition of movement and encourage mobility
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e Shape sorters, peg boards, Light-Brite(tm) (assist with fine motor skills and sitting
balance)

o Higher-level cards with pieces to form a shape (help develop fine motor skills, problem
solving, and communication)

e Lego® or other types of toys that require building and manipulation of objects to create
things (encourage development of gross and fine motor skills and communication
techniques)

o Plastic containers filled with everyday, household items, such as utensils to imitate
cooking

e Agqua Sand (encourages pouring, dumping, scooping, squatting, sequencing, and choices
of color)

e Trains

Dress up items (be mindful of  zippers, snaps and  buttons)

For Children Who Use Motorized Chairs for Mobility
Select toys that encourage manipulative activities that develop arm strength. Examples include:
Manipulative activities for those with arm strength

Balls

e Peg boards

e Arts and crafts

e Silly Putty®, Play-Doh®, magnets
e Erector® sets/Lego®

o Basketball hoop

e Bowling

o T-ball set or similar games that involve throwing (golf, football, corn hole, bean-bag toss)

56



. 5 e JARCEl Co-funded by
m"' 5;—% O the European Union

TOY ZONE

vvvvvvvvvvvvvvv
llllllllllllll

e Adapted swing

Manipulative activities for those who are developing arm strength
e Musical instruments

e Play-Doh®

Additional Resources

o Podcast: Mothers Ellen Seidman and Jennifer Byde Myers discuss raising children with
special needs, including the role of physical therapy in their children's development and
a physical therapist provides additional advice.

More About Pediatric Physical Therapy

Children with autism, cerebral palsy, and those with development coordination disorder,
developmental delays, and torticollis, can benefit from early intervention by a pediatric
physical therapist. Learn more about these and other conditions that pediatric physical

therapists treat by visiting a Physical Therapy Health Center for Children.

Subunit 4: Techniques for Selecting Appropriate Educational Materials

How are accessible instructional materials selected?

There are four types of specialized formats that make print instructional materials accessible
to students: braille, large print, audio and digital text. You and the other members of your child’s IEP

team will work together to decide which formats will best meet the needs of your child.
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What types of specialized formats are available?

* Braille: Braille is a specialized format used almost ABCDEFG
exclusively by people with vision impairments. It is 2 o " °: s 8% 33
a system of reading and writing through touch, made HI1 J KLMN
up of raised dot patterns for letters, numbers and Se o7 o : 5 :. ::
punctuation marks. Braille formats can be produced OPQRSTU
: : o ®e 3" 33 20 " o2 !
as either a printed document or as a digital file to be L e e L

: : VWXYZ

read using a computer or other technology with a Pl S

oe "% oo o2 o2

braille display device.

huve been leading a rather unusual life the last month
ompany of my aunt of wi

Large Print: Large print is a format for hard copy  much of it the e

wom | wrote

(printed) materials that have text that is larger than r
what is used in most standard print materials. . i

Sometimes there may be more white space on the .
page than the original document. Some large print )7
pages are the same size as standard textbooks, and h s

j e
some are larger. Palgrave too f

 Audio: Audio formats provide information as speech

that a student can listen to and understand. The voice

may be human, or it may be synthesized electronic
speech spoken by a computer or other device. i ' I | | l 3 ' l I I ' l i
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» Digital Text: Digital text formats present

information in many different ways. If a print

material is provided in digital format, the student can Y
read it, listen to it, or both. It can be presented ‘1

visually by displaying text on a computer or other I | L

electronic device. The size and color of the text can

w "' |
' Ll
be changed. If a student is listening to a digital

format, he or she can change the speed at which the

words are read.

The American Academy of Pediatrics (AAP) says toys that enhance parents' play with their
child are always appropriate. Expensive toys and electronics are not necessary. Creativity and
play are enhanced by simple toys like wooden spoons, blocks, puzzles, crayons and by parents

who read, watch, play with, and talk and listen to their kids.

The AAP offers the following tips for parents on choosing toys for young children with special

needs:

Choose toys for your child's developmental (not chronological) age. Children with special
needs have a unique risk for injury if their physical or behavioral development does not match

the age on the package, according to a 2016 study.

Watch for choking hazards. If your child is small for her age or has a swallowing condition,

avoid toys with small parts, balls, marbles or balloons.

Look for toys that help parents and children play together. This helps kids explore with
pretend play and creativity. Being involved in these fun activities also helps parents notice

their child's strengths and achievements.

Ask your child's therapist for ideas. Speech, occupational, or physical therapists can

suggest toys, activities, and interactions to help your child master new play skills at home.

Adjust the toy to fit the child. Putting foam, Velcro, larger buttons and other aids on a toy

can help children with motor, visual or other disabilities enjoy play.

Limit digital screen "'toys.” Children and adults talk less when they play with electronic

toys. Traditional toys inspire active, creative pretend play.
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Books are toys. Read with your child to inspire ideas for pretend play. The AAP recommends

parents read to or with their children every day.

The American Academy of Pediatrics (AAP) report, Selecting Appropriate Toys for Young
Children in the Digital Era, offers guidance that can help you navigate the shopping aisles.
The best toys are those that match your child's developmental skills and abilities and

encourage the development of new skills.
Get Back To Basics: Traditional Toy Categories

Symbolic/pretend — Pretending through toy characters (such as dolls, animals, and action
figures) and toy objects (like food, utensils, cars, planes, and buildings) help children learn
to use words and stories to imitate, describe, and cope with real life events and feelings.
Imagination is the key here! Imaginary play is a large part of a child's social and emotional

development.

Fine-motor/adaptive/manipulative — Children can learn problem solving skills with the
"traditional favorites"” (like blocks, shapes, puzzles, and trains). These types of toys support
fine motor skills and can improve language and brain development. Some of these toys also

build early math skills, as well.

Art — High quality does not mean expensive. Things as simple as cardboard boxes or pads of
paper still make little ones happy. Coloring books, crayons, markers, clay, stickers all

make great gifts, build creativity, and help improve fine motor skills.

Language/concepts — Many traditional toys are now available in electronic versions, while
new toys often are built to substitute for human interaction. For example, a toy bear that reads
a story aloud or a board game that is now available as an app with virtual players. But actual
human interactions are essential for a child's growth and development. Digital toys should
never take the place of real, face-to-face play. Traditional card games and board
games (not the video game or app versions) and even toy letters and books create

opportunities for you and your child to interact and have fun together.

Gross motor/physical — Toys that include physical activity (like playing with balls, push
and pull toys, ride-on toys, and tricycles) help physical development and can improve self-
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regulation and peer-interaction because of the negotiations around rules that typically take

place when kids play together.
Toy Shopping Reminders

e Use caution when you see ""educational’* on the label. The truth is most tablets, computer
games, and apps advertised as "educational” really aren't. Most "educational” apps target
memory skills, such as ABCs and shapes. These skills are only one part of school readiness.
The skills young children really need to learn for success in school (and life) include impulse
control, managing emotions, and creative, flexible thinking. These are best learned
through unstructured and social play with family and friends. Research suggests tablet-based
toys may actually delay social development for infants and young children, because they don't

include real-life facial expressions, gestures, and vocalizations.

o Be aware of the potential for toys to promote race or gender-based stereotypes. Just as
toys have changed over time, so have our expectations of "what girls do" and "what boys do."
All children need the opportunity to explore different gender roles and different styles of play.
Offer children's books or puzzles showing men and women in non-stereotypical and diverse
gender roles (like stay-at-home dads, working moms, male nurses, and female police officers).
Have a wide range of toys for your child to choose from—including baby dolls, toy vehicles,

action figures, and blocks.

e Limit video game and computer game use. Total screen time, including television and
computer use, should be less than 1 hour per day for children 2 years or older and avoided for
those younger than 2 years of age. Children younger than 5 years should only be allowed to
play with developmentally appropriate computer or video games, ideally together with a

parent or caregiver.
Toy Safety Considerations

Government regulations, improved safety standards for the manufacture and use of
toys, and product testing have made most toys safe when used appropriately for the

recommended ages and stages of development. However, unsafe toys can still be found.
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In determining toy safety, the features of the toy should be considered as well as how
the toy might be used or abused, and the amount of supervision or help needed for safe play.

Avoid toys with button batteries or high-powered magnets.

A certain toy is not necessary for your child to reach his or her
next developmental milestone. There is no one app that will teach your child to read. While

it's easy to fall victim to the marketing, you are your child's best teacher.

Playtime is a crucial aspect of a child's development. It provides an opportunity for
kids to explore their imagination, improve their fine motor skills and engage in physical
activity. However, for children with special needs, finding the right toys can be a challenge.
That's why we have put together this ultimate guide to toys for children with special needs.
Whether you're looking for sensory toys, educational toys or just toys to have fun with, this

guide has you covered.

Sensory Toys for special needs: A World of Fun

Sensory toys are specifically designed to stimulate a child's senses, providing them with a
unique and enjoyable play experience. These toys come in a variety of shapes, sizes, and
textures and are often brightly colored to attract children's attention. Sensory toys are
particularly beneficial for children with special needs because they can help to improve their

sensory processing, increase their focus and concentration, and reduce anxiety.

Here are some popular sensory toys for children with special needs:
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< Sensory balls: Sensory balls come in a variety of sizes and textures. They are great for

improving hand-eye coordination and are perfect for children who love to throw and
catch.
<+ Sensory bottles: Sensory bottles are filled with different materials such as water, oil,

and glitter. They are perfect for children who love to watch things move and change.

<+ Sensory blankets: Sensory blankets are soft, cozy and made from different textures.

They are great for providing comfort and helping to reduce anxiety in children with
special needs.
Educational Toys: Learning Through Play

Education is an essential part of a child's development, and toys can play a significant role
in this process. Educational toys are designed to help children learn while they play. They are

an excellent way to improve a child's cognitive, physical and social skills.
Here are some popular educational toys for children with special needs:

<+ Building blocks: Building blocks are a classic toy that has been around for generations.

They are great for improving hand-eye coordination, fine motor skills, and problem-
solving skills.

+ Puzzle games: Puzzle games come in many different forms and are great for improving
memory, problem-solving skills, and hand-eye coordination.

<+ Musical toys: Musical toys are great for improving fine motor skills, hand-eye
coordination, and cognitive development. They also provide an opportunity for

children with special needs to express themselves creatively.
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When it comes to playtime, it's all about having fun. Fun toys provide children with a chance
to let loose, relax, and engage in play that is purely for enjoyment. These toys are not necessarily
designed to be educational or to improve specific skills. Instead, they are designed to bring joy
and happiness to children with special needs.

Here are some popular fun toys for children with special needs:

+ Dolls and stuffed animals: Dolls and stuffed animals are classic toys that provide children
with a sense of comfort and security. They are great for imaginative play and providing a

sense of comfort.

+ Board games: Board games are a great way for children with special needs to engage in play

with others. They are great for improving social skills, memory, and problem-solving skills.

+ Playhouses: Playhouses are a great way for children with special needs to engage in
imaginative play. They provide an opportunity for children to create their own own stories
and characters, and are perfect for improving social skills and creativity. Frequently Asked

Questions

Toys play a crucial role in a child's development, and this is especially true for children with
special needs. Whether you're looking for sensory toys, educational toys, or just toys for pure
playtime fun, there is a wide range of options available. By finding the right toys, you can help to
improve your child's skills, provide comfort, and bring joy to their playtime experience. So next
time you're looking for toys for children with special needs, keep this guide in mind and find the

perfect toy to bring playtime fun to your child's life.

In conclusion, toys for children with special needs can have a significant impact on their
development and overall well-being. It is important to choose toys that are safe, engaging and fun
for children with special needs, and to keep their unique needs and abilities in mind when making
a selection. With the right toys, you can help your child reach their full potential and bring joy to

their playtime experience.
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Subunit 5: Parenting Knowledge, Attitudes and Practices

Knowledge: Parents’ knowledge of the disabilities and needs of children with special
educational needs or disabilities can support them to find more information about treatment and
better-quality therapy and make better decisions for their children. The findings explain that a high
level of knowledge and confidence in parents of children with disabilities obtain good mental health.
Furthermore, the parents of children with disabilities must have experience, awareness or the latest

skills and knowledge to educate them.

Attitude: Parents’ attitudes and family acceptance are a big challenge for parents of children
with special educational needs or disabilities to take care of and teach their children. A study state
that parents who accept the presence of children with special needs with an open arms attitude can

benefit the development of children with disabilities.

Practices: The comprehensive knowledge of the parents of children with special educational
needs or disabilities can give encouragement, instructions and providing education in matters that
benefit their children. For example, practices in terms of intervention, service delivery, parental

support and family involvement are to increase the potential of children with disabilities.

Parenting a child with a special need, whether a physical disability, a learning delay, an
emotional challenge, or a developmental disorder, may require the acquisition of specific skills, such
as caregiving or advocacy, and demand a commitment of time and energy that can jeopardize careers,
marriages, and connections with other children. While every child’s particular need may be different,
the experts’ advice for parents is the same: Do not let your own physical and mental well-being

decline.

Following is some expert advice on maintaining relationships and well-being in special-needs

families:
How can parents maintain self-care while caring for a special-needs child?

For anyone whose life revolves around caregiving, including the parents of special-needs
children, there are inherent risks that can jeopardize both their own well-being and that of the people

they care for. Insufficient management of one’s own stress as one cares for others can lead to
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emotional burnout and feelings of helplessness, hopelessness, and paralysis. Experts advise parents
to find a practice that works for them, whether therapy, exercise, mindfulness, or another approach.
It may bring on feelings of guilt, but caregiving parents need to redirect some of their energy to self-
care and remind themselves that these efforts will directly benefit their child.

How can parents maintain their own bond in a special-needs family?

In every family, parents, consciously or not, build a “co-parenting alliance,” a division of
labor to support children and uphold their own responsibilities to careers and each other. In a special-
needs family, this alliance becomes even more critical. When parents do not share a consistent
approach, a child who requires consistency may struggle, and so parents must openly discuss their
inclinations with each other, and how they can adapt and work together to create a reliable home
environment, while always emphasizing attention, nurturing, and affection. It also becomes more
important for parents not to negate or contradict each other, especially in front of their child. Instead,
parents may want to hold regular family meetings, between themselves and with their children, to
discuss their plans and concerns and to display unity and cooperation. Above all, experts urge that
couples not let their marriage or their romantic connection fade. Even if it’s just scheduling a periodic

“date night,” couples must understand that maintaining their bond will help maintain their family.
How can parents resist the urge to “fix” a child?

It’s instinctual for a parent whose child has a special need to want to fix them, or fix everything
around them so that they can thrive. And there are many things a parent can do for their child to help
them learn, gain independence, and develop social skills. But they may not be able to “fix” their
child’s underlying condition. Identifying the ways a child can achieve in the moment, and, especially,
coming to understand some of the ways to reframe aspects of their condition in a positive light,
whether it’s energy, imagination, focus, or curiosity, to create a more positive home environment for

everyone.
How can parents help special-needs children navigate social challenges?

Research shows that more than half of children diagnosed with ADHD are disliked by their
peers; they are twice as likely to have no reciprocated friendships as other children. Hampered with
less-developed social skills, as are many other children with special needs, they often struggle to bond
with peers, sometimes leading to frustration and anger that only distances them further.

Unfortunately, such children are often unaware of their social deficits, and so calm guidance and
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support from parents during interactions with other kids may help, as can preparing kids for social
interactions so they have internal scripts to call on when things don’t go according to plan. Parents
can also focus on individual friendships rather than a generally negative reputation among a larger
peer group, and remember that a warm, supportive relationship with parents can be very comforting

for kids struggling with peer relationships.
What should parents understand about special education?

First, that special education refers not a place, or even a specific classroom, but a set of
services within (and sometimes outside of) a school focused on delivering smaller classrooms,
specially-trained staff, structure and consistency, greater confidence, and relatable peers. Special
education services are not only for children with physical or developmental abilities. In most districts,
special education programs are also available to kids with emotional or mental illness as well, such
as boys or girls who struggle to control their emotions and so can be disruptive in a larger classroom.
A child may spend all or part of the day in special-education rooms or programming and may or may
have periods integrated with other students in their school. The most important step for a family is to
find out the services available in their own community and advocate for their child receiving the help

they need.
How can parents tell that a child is depressed?

Children with special needs may be more likely than others to experience depression, but it is
often difficult for parents to detect critical red flags. Studies find that parents are generally
overconfident in their ability to identify depression in their children, and kids report that they are
unlikely to share depressive feelings with parents. Children may believe parents don’t listen to them,
that parents are too eager to jump in and try to “fix” everything, or that they will insist it’s a temporary
phase. Many kids also don’t want to scare their parents. Mothers and fathers who want their children
to feel they can open up about depression should demystify the condition by speaking of it openly,
including their own experiences, and to identify other trusted adults children may be willing to speak

to, including teachers and doctors.
How can a parent identify and respond to signs that a child may be considering suicide?

Many children will contemplate suicide and their parents will never know. But there are a set
of hidden risk factors (aside from clinical depression) that may make a child more prone to suicidal

ideation and to which parents should pay special attention, although most children with one or more
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of them may never consider suicide. Anxiety is a significant risk factor, as individuals with anxiety
are 10 times more likely than others to have suicidal thoughts. Sleep disturbances, and having been
the victim of violence, are also risk factors. Keeping a child’s immediate home environment safe,
helping a child learn to use internal coping strategies like exercising or drawing, and reaching out

to individuals the child trusts can be important steps toward safety planning.
How can parents deal with the feeling that they cannot help their child?

When a child is living with a disorder such as anorexia, a parent may naturally believe that
the more effort they put into caring for the child, urging him or her, for example, to eat as they should
or overcome their unhealthy beliefs about their bodies. Often, however, that’s not the case and, rather
than feeling guilt that they have not given up everything to help, they may instead have to come to
grips with the idea that they have done all they can, and make sure that their child is receiving the
best professional care they can find. “Don’t give in to the tempting idea that to save their life you
must sacrifice your own,” writes British consciousness researcher Sue Blackmore, whose daughter is
a recovering anorexic. “It isn’t true. And they may need you in the future when they are better. If you
are a wreck your child may feel an even greater burden of guilt at having been the cause of your

misery. So do your best, love your child as well as you can, but keep on being yourself.”
How do families adjust when children with special needs move beyond school age?

Many parents embrace their empty nest when children graduate high school or college and
begin to primarily live away from home. For other families, there’s a very different shift: From a mix
of caregiving and reliable time away from it while a child is in school to an often more challenging
period that may involve closer to full-time caregiving—or the guilt of not caregiving full-time while
an adult child spends their days in a group home or similar setting. “The fantasy I keep coming back
to — the one that lingers — is the wish that Danny could create his own nest one day,” writes novelist
Hannah Brown, who is raising an autistic son requiring full-time care, “not because I can’t accept

him for who he is but because believe that’s what he wants, too.

All children in this world are different from one another. A child with special needs may have
a number of extraneous circumstances such as mental, physical, emotional or behavioral conditions
— sometimes more than one at a time. Parenting a child with special needs presents its own unique set
of rules, regulations and rewards, all of which are based on your child’s specific needs.Once your

child has been identified as a beneficiary of special education services, it’s time to start thinking about
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your parenting skills and how they can be adapted to your own child’s sensitivities for the best, most

positive outcomes possible.

What are the challenges faced by parents of children with special needs?

Parents who have children with disability face a lot of challenges especially the mothers:

1. Stress: Parents are usually very stressed out in the whole process as they have to take care of
children, go to therapies with children. According to 2007 Census survey data, more than 41
million Americans, or about 15% of the population aged 5 and older, have some form of
impairment. According to the Census Bureau, 6.2% of children aged 5 to 15, or 2.8 million
children, have impairments.Especially the mother of the child gets really stressed out in the
whole process.

2. Become antisocial: As these children need special attention day and night parents are unable
to get any time for social interaction like talking to friends and going out.

3. Sadness and difficulty in accepting: Parents of special needs when get to know about their
children’s disability usually don’t want to accept it and start to grief over. As they had certain
dreams for their child and suddenly all gets shattered.

4. Feeling of fear: Parents always fear that what will happen next? What will be my child’s
future? What should we do to help my son/ daughter? Will I be able to make my child’s life
happy, safe and secure? How will | protect my child from the negativity of the world?

5. Always have guilt: Parents always have a guilt of am | doing enough for my child whenever
they see that their child is not making any improvements in their behaviour. Parents usually

want everything to happen at once.

Below are some key tips for parenting a child with special needs:

Avoid overcompensating by becoming permissive.
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In a misguided attempt to make up for their child’s frustrations

and challenges, parents of children with special needs often
become engaged in a style of parenting that is overly permissive.
Unfortunately, pampering or becoming a “Doormat” style parent
just makes matters worse. When a child with special needs is

rewarded with special privileges, does not have to follow

reasonable rules, is immune from accountability for her actions,
and is able to use his special needs to put others in his service without good reason, she is in danger
of developing a condition known as “learned helplessness.” An Active (or “Authoritative”) style of
parenting, modified to account for the real needs of the special needs child can help her learn to do
what she is capable of learning to do-what you might call “learned competence.” A simple rule of
thumb for all children is this: Do not do on a regular basis what the child is capable of doing for

himself... or capable of learning to do for himself.

Show empathy, not pity or annoyance.

The emphasis on teaching parents to identify and respond to
children’s feelings in Active Parenting is coupled with empathy-
building activities to teach parents this essential parenting skill.
New science on brain research shows that empathy (the

experience of feeling what another person is feeling) releases the

hormone oxytocin in both parent and child. This hormone,

sometimes called the bonding hormone, creates a sense of well-
being and trust. As such, empathy is a counter to stress that produces the hormone Cortisol. Prolonged
stress, as is often suffered by abused children, can actually damage brain functioning and reduce the
child’s ability to effectively handle stress. Responding to the special needs child’s feelings, especially
the ones they do not verbalize, is a skill that can help build a cooperative relationship that leads to
effective problem-solving. However, there is one particular feeling we do not want to show them, and
that’s pity. Compassion is a good thing, but when we slip into pity, we put the child in a position of
inferiority that can become severely limiting. This is true for all children, but it’s especially important
to remember for those dealing with special needs. To show compassion for the child’s frustrations,
without pity, acknowledge the child’s feelings (and those of your own), but then move on to helping

the child learn to solve problems and succeed in spite of them.
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Provide respectful, non-violent discipline.

== The goal of Active Parenting is to help parents and other
ﬂ caregivers prepare children to survive and thrive in a democratic
society. This includes helping the child learn to exercise “freedom

M within limits.” All children benefit from the freedom to make
choices within the limits of their ability and circumstances.

Sometimes this means offering the child choices. At other times

.

it means offering logically connected consequences and other
limit setting discipline. These tools help them learn to become independent...within limits... and
learn to become successful. To be effective, discipline is best given in a firm and calm manner.
Discipline delivered in anger or violently is not only less effective in the long run, but can also be
damaging to the child’s character development leading to much larger problems than what it was
intended to correct. Because special needs children are often frustrated and frustrating, it is easy for
them and their parents to become angry and lash out—sometimes in words, and sometimes in action.
Learning to manage our own anger, and to help our special needs children learn methods of managing
their own can help. The skills taught in Active Parenting—mindfulness, self-calming, and others—
work for most all children. However, in special needs situations it is important for the parent to
develop the patience to stick with them for longer. Having other supportive adults who can take over

at times is extremely helpful.

Help stimulate their independence and build on their strengths.

There is a story we illustrate on video about a boy whose teacher
sends him to observe a cocoon. The student becomes impatient
while watching the butterfly emerge from its cocoon. Finally he

reaches in and frees the butterfly himself, but the butterfly is not
\ strong enough to fly, and it falls to the ground. The boy returns

with tears in his eyes and asks his teacher what happened. The

teacher explains that when the student reached in to help that he
robbed the butterfly of a chance to strengthen its wings in the struggle to break free. Children need to
struggle with solving problems and doing other things for themselves in order to develop the skills
and “emotional muscle” to eventually become as independent as reasonably possible. One of the

challenges of parenthood is learning when to step in and help, and when to step back and let the child
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work it out for herself. This challenge is multiplied when a special need is involved. “Stimulating
independence” and “building on strengths” are two of the core methods of encouragement taught in
Active Parenting as a means of instilling one of the greatest character traits a parent can help provide
a child: courage. With courage a child will try and eventually learn to do that which seemed almost
impossible at first. When parents focus on what the child can do by building on existing strengths,
children feel encouraged to persist, to learn, to cooperate and to succeed. Break down challenging
tasks into baby steps so that your child has ample opportunities to experience the encouragement of
success and progressing towards a concrete goal. Children with special needs are well aware of their
limitations. Help them learn to also become aware of what they can do, and help them expand and

build on that foundation.

Take care of themselves physically, mentally, and emotionally

“Taking care of the caregiver” is a topic covered in all Active
Parenting programs, because it is a reality of caring for children
that “you cannot do your best if you do not get your rest.” This
is particularly true of those who care for special needs children
who regularly require more physical, mental, and emotional

energy. More than just rest, it is important for parents and others

who care for special needs children to monitor their own
physical, mental, and emotional well-being. This goes beyond just getting enough exercise and sleep.
It also includes taking time away from your child, engaging in stimulating adult activities, and
learning to manage frustration and anger in positive ways. If you are a spiritual person, it means
taking time to nurture that part of yourself, too. If you are married, in a romantic relationship, or just
want to get into one, taking care of those needs are important, too. This does not mean you should
neglect your child. It means that you should balance your child’s needs with the understanding that a
happy, healthy caregiver is important to your child.
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Give lots of hugs and Kisses.

Remember that so-called “bonding hormone,” oxytocin, that the
brain releases when children feel empathy from their parent or
other caregiver-the one that produces a feeling of well-being and
trust? Well, brain science has also learned that hugs, kisses, and
other loving touches also release that same chemical. When

paired with loving words (like “I love you”) the words

themselves can create the same feelings. There is more to this
than just feeling good. When children, and again especially special needs children, feel that their
parents and others accept and love them—warts and all—they develop the courage, self-esteem, and
resiliency to tackle their challenges and eventually succeed. We encourage parents to be generous
with their hugs and kisses at any time of day. A bedtime routine with your own special rituals can be
a great way to end the day on a warm and positive note. Adding hugs, kisses, and an “I love you”
(said from the heart, not the memory) is a wonderful way to send your child off to dreamland at night,

and school in the morning.

Questions-Answers

1. Are sensory toys safe for children with special needs? Yes, sensory toys are generally safe
for children with special needs. However, it is always important to follow the manufacturer's

guidelines and recommendations when it comes to safety.

2. Can educational toys be fun for children with special needs? Yes, educational toys can be
both educational and fun for children with special needs. The best educational toys are those

that are designed to be engaging and enjoyable for children.

3. Are fun toys important for children with special needs? Yes, fun toys are just as important
for children with special needs as they are for any other child. Playtime should be a time for

children to relax, have fun, and engage in enjoyable activities.

73



mi":m“ RE Co-funded by
T*:. E;‘E}; UL the European Union

ooooooooooo

Videos About Topics

1. https://www.youtube.com/watch?v=cFtg2xub10E

2. https://www.youtube.com/watch?v=tnA01FjfY-s

3. https://www.youtube.com/watch?v=FF54uC7asx4

4. https://www.youtube.com/watch?v=P]Uz955X0WA

5. https://www.youtube.com/watch?v=10URKG]qgi4E
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Summary of the Module

Education is a constantly evolving field, with new methods and techniques being developed to better
serve the needs of students. Among the many approaches to education, four stand out as particularly
effective: Montessori techniques, Applied Behaviour Analysis (ABA), Picture Exchange
Communication System (PECS), and outdoor education. Each of these methods offers unique benefits
to students of all ages and abilities and can be used to create engaging and effective learning
experiences. In this essay, we will explore each of these four methods in detail, examining their
underlying principles, techniques, and practical applications. We will also consider the strengths and
limitations of each approach, as well as how they can be combined to create a more comprehensive
and effective approach to education. By understanding the methods and techniques of these four
approaches, educators can better meet the diverse needs of their students and provide them with the

skills and knowledge they need to succeed in school and in life.

Objectives

1. The Exploration of Educational Methods: The text aims to explore and analyze four
prominent educational methodologies—Montessori techniques, Applied Behavior Analysis
(ABA), Picture Exchange Communication System (PECS), and outdoor education. It delves
into their underlying principles, techniques, and practical applications.

2. Understanding Montessori Techniques: It provides an in-depth understanding of
Montessori techniques, emphasizing their origins, principles, and practical applications. The
text details the philosophy of Dr. Maria Montessori, the development of her educational
methods, and the ways in which her approach can be applied across various educational
settings.

3. Highlighting the Benefits: It outlines the benefits and effectiveness of Montessori
techniques, especially in fostering independence, critical thinking, and creativity in children.
The text emphasizes the benefits for children with disabilities and special needs, underlining
the supportive and inclusive environment these techniques offer.
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4. Providing Practical Guidance: It offers practical guidance for educators and parents on
implementing Montessori techniques. It explains the importance of a prepared environment,
self-directed exploration, hands-on learning, and building strong relationships with children.
Moreover, it specifically addresses how parents can integrate these techniques into their home
environments to support their child's development.

5. Emphasizing Inclusivity and Tailoring Education: The text emphasizes the inclusive
nature of Montessori techniques, highlighting how it caters to the individual needs of children,
especially those with learning disabilities. It stresses the importance of tailoring the learning
environment to a child's interests and developmental requirements.

Learning Subunits

Subunit 1 Working With Montessori Techniques
Subunit 2 Working With ABA Techniques
Subunit 3 Working With PECS Techniques
Subunit 4 Working With Outdoor Education Techniques
Subunit5 Other Suggested Methods and Techniques
DURATION:
3 HOURS
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v/ Subunit 1: 3.1. Working With Montessori Techniques

Montessori techniques have become increasingly popular in recent years,
particularly in early childhood education. This approach to education is based on the
philosophy and methods developed by Dr. Maria Montessori, an Italian
physician and educator who lived from 1870 to 1952. Dr. Montessori believed
that children have an innate desire to learn and explore the world around them,
and that it is the role of the educator to create an environment that supports

and nurtures this natural curiosity.

Dr. Montessori began her career as a physician, but she became interested in
education while working with children with developmental disabilities. She believed that these
children could learn and develop skills if given the right environment and tools, and she began
experimenting with different methods and techniques to help them learn. Through her work with these
children, Dr. Montessori developed a set of principles and methods that she believed could be applied
to all children.

In 1907, Dr. Montessori opened her first school, Casa dei Bambini, or Children's House, in Rome.
The school was based on the principles of her educational philosophy, which emphasised child-led
learning, hands-on materials, and self-directed exploration. Dr. Montessori's methods proved to be
highly effective, and her school quickly gained popularity. Dr. Montessori went on to develop a
comprehensive system of education based on her philosophy and methods. Her approach was based
on the belief that children learn best when they are given freedom and independence, and when they
are allowed to explore and learn at their own pace. Her method emphasises the use of hands-on
materials and activities to help children develop critical thinking skills, independence, and a love of

learning.

Today, Montessori schools can be found all over the world, and the Montessori approach is used in a
variety of educational settings, including preschools, elementary schools, and even high schools. The
Montessori approach has been praised for its ability to help children develop independence, creativity,
and critical thinking skills. It has also been shown to be particularly effective for children with special

needs or learning disabilities. It is an approach to education that emphasises hands-on,
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child-led learning and encourages children to develop independence and critical thinking skills. This

method can be particularly beneficial for children with disabilities, as it allows them to learn and grow

at their own pace, in a supportive and inclusive environment.

In a Montessori classroom, children are encouraged to explore and learn through hands-on activities
and materials that are designed to be engaging and accessible. These materials are often designed to
be self-correcting, meaning that children can learn from their mistakes and develop problem-solving
skills. Additionally, the Montessori approach emphasizes the importance of creating a peaceful and

supportive learning environment, where children feel safe and respected.

For children with disabilities, the Montessori approach can be especially effective, as it allows them
to develop skills and knowledge at their own pace, without the pressure of traditional classroom
expectations. In a Montessori classroom, children are encouraged to work at their own level and in
their own way, with support and guidance from their teachers. This approach can be particularly
helpful for children with learning disabilities, as it allows them to develop skills and knowledge in a

way that is tailored to their individual needs.

Ldi X

Montessori
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This type of education also emphasizes the importance of social and emotional development, and
encourages children to develop strong relationships with their peers and with their teachers. This
focus on social and emotional development can be particularly beneficial for children with
disabilities, as it can help them to develop communication and social skills, as well as self-esteem

and confidence.

Working with Montessori techniques requires a deep understanding of the Montessori philosophy
and methods, as well as the ability to apply these principles in a practical and effective way. Whether
you are a teacher in a Montessori school or a parent looking to incorporate Montessori principles into
your home environment, there are several key techniques and strategies that can help you get started.

One of the most important aspects of working with Montessori techniques is creating a prepared
environment that is designed to support children's learning and exploration. This means carefully
selecting and arranging materials that are developmentally appropriate and engaging, as well as

creating a calm and inviting space that is conducive to learning.

Another key technique in the Montessori approach is providing children with opportunities for self-
directed exploration and discovery. This means allowing children to choose their own activities and
work at their own pace, while providing guidance and support as needed. It also means giving children
the freedom to make mistakes and learn from them, rather than focusing solely on achieving correct

answers or outcomes.

In addition to these techniques, Montessori education also emphasizes the importance of hands-on
learning and multi-sensory experiences. This means providing children with a variety of materials
and activities that engage all of their senses, such as textured materials, music, and movement

activities.

Another important aspect of working with Montessori techniques is building strong relationships with
the children in your care. Montessori education emphasizes the importance of respecting each child
as an individual, and fostering positive relationships based on trust and mutual respect. This means
taking the time to get to know each child, listening to their needs and interests, and providing them

with the support and guidance they need to succeed.
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home environment to support their child's development and learning.

Here are some tips for parents to work with Montessori techniques:

+/ Understand the Montessori approach: The first step for parents is to
understand the Montessori philosophy and principles. This includes
learning about the prepared environment, child-led learning, and the

importance of hands-on, multi-sensory experiences.

+/ Create a prepared environment: One of the key aspects of Montessori
education is creating a prepared environment that is designed to support
children's learning and exploration. Parents can create a dedicated space in
their home that is calm, inviting, and filled with developmentally

appropriate materials and activities. Start with a clean and organized space:

Before setting up the child's learning environment, starting with a clean and
organized space is crucial. This means removing any clutter or unnecessary items, and making

sure that the space is safe and free from hazards.

e Use child-sized furniture and materials: Montessori education emphasizes the
importance of child-sized furniture and materials, as it allows children to easily access
and manipulate materials without the help of an adult. This includes child-sized tables
and chairs, shelves, and even kitchen tools and utensils.

e Organize materials by subject and skill: To promote independence and exploration,
organize your child's materials by subject and skill. Organization plays a huge role as
we can see. For example, a math corner with materials for counting, sorting, and
measuring, and a language corner with materials for reading, writing, and vocabulary

development, these are very useful ways in which the space can be separated equally

e Use natural materials: Montessori education also emphasizes the use of natural
materials, such as wood, metal, and cloth. These materials are beautiful and inviting
and provide.

e Children with sensory experiences that can enhance their learning and development.

Include a variety of activities:
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e To keep your child engaged and motivated, include a variety of activities that promote

exploration, creativity, and problem-solving. This might include puzzles, art materials,

building blocks, and sensory activities like sand or water play.

Creating a prepared environment that is tailored to your
child's interests and developmental needs, you can support
their learning and development in a way that is engaging,
fun, and effective.

« Encourage self-directed exploration: Montessori
education emphasizes the importance of self-directed
exploration and discovery. Parents can encourage their
child to choose their own activities and work at their
own pace, while providing guidance and support as

needed.

+ Provide hands-on learning opportunities: Montessori education emphasizes hands-on learning
and multi-sensory experiences. Parents can provide their child with a variety of materials and
activities that engage all of their senses, such as textured materials, music, and movement

activities.

« Drums, xylophones, and shakers, and encourage them to experiment with different sounds
and rhythms. Singing songs and rhymes with their child can also promote language

development and social-emotional skills.
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v Movement activities, such as dance, yoga, and outdoor play, can help children develop their

gross motor skills and improve their balance and coordination. Parents can encourage their
child to participate in these activities and provide them with safe and age-appropriate

equipment, such as balance boards or climbing structures.

« Foster independence: The Montessori approach emphasizes the importance of fostering
independence in children. Parents can encourage their child to take on tasks and
responsibilities around the home, such as setting the table, helping with cooking, or caring for

pets.

+ Build positive relationships: Building positive relationships with their child is crucial for
parents of children with disabilities. The Montessori approach emphasizes the importance of
respecting each child as an individual, and fostering positive relationships based on trust and
mutual respect. Parents can take the time to get to know their child, listen to their needs and

interests, and provide them with the support and guidance they need to succeed.

By incorporating Montessori techniques into their home environment, parents of children with
disabilities can provide their child with a supportive and inclusive learning environment that

encourages independence, critical thinking skills, and a love of learning.
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There are many tools and toys that can help children with disabilities engage in Montessori learning

activities. Here are some examples:

+ Sensory materials: Sensory materials, such as sand, water, and playdough, can be used to
engage children’s senses and promote exploration and creativity.

+ Wooden blocks: Wooden blocks are a staple in Montessori classrooms and homes. They come
in a variety of shapes and sizes, allowing children to create structures and develop their spatial

awareness.
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« Sensory bins: Sensory bins are containers filled with materials such as sand, rice, or beans.
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They provide children with a tactile and sensory experience, as they explore and manipulate

the materials.

+ Sorting and matching activities: Activities that involve sorting and matching, such as puzzles

and shape sorters, can help children develop cognitive skills and fine motor skills.

+ Building materials: Building materials, such as blocks and Legos, can help children develop

spatial awareness and problem-solving skills.
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+ Art materials: Art materials, such as paint, markers, and crayons, can help children develop

fine motor skills and encourage creativity.

+ Musical instruments: Musical instruments, such as drums and xylophones, can help children

develop auditory and sensory processing skills.

+/ Gardening tools: Gardening tools, such as shovels and watering cans, can help children

develop fine motor skills and learn about nature and the environment.

When selecting tools and toys, it's important to choose
materials that are appropriate for your child's developmental
level and individual needs. It's also important to provide a
variety of materials and activities to keep children engaged
and interested in learning. By providing the right tools and
toys, parents can help their children with disabilities engage in vg(@
Montessori learning activities and develop important skills

and abilities.

v Subunit 2: 3.2. Working With ABA Techniques

Applied Behaviour Analysis (ABA) is a systematic approach to understanding and
changing behaviour. It is based on the principles of behaviourism, which suggest that
behaviour is influenced by environmental factors, such as rewards and punishments.
It uses these principles to help individuals learn new skills and behaviours, and even
to reduce or eliminate unwanted behaviours. ABA is commonly used to support individuals with
autism spectrum disorder (ASD) but can be helpful to other populations as well. It can be used to
teach a wide range of skills, such as communication, social skills, self-care, and academic skills.

Moreover, it can be used to reduce or eliminate aggression, self-injury, and disruptive behaviours.

To achieve its goals, ABA uses a variety of techniques, including positive reinforcement, prompting,

shaping, and fading. Positive reinforcement involves rewarding desired behaviours to encourage their
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repetition, while prompting involves providing cues or assistance to help the individual learn new
behaviours. Shaping involves gradually teaching complex behaviours by breaking them down into

smaller, manageable steps, and fading involves gradually reducing the level of assistance provided as

the individual becomes more proficient.

ABA is typically implemented by a trained professional, such as a board-certified behaviour analyst
(BCBA), who develops an individualized treatment plan for each child. The treatment plan is based
on a thorough assessment of the individual's strengths and weaknesses and takes into account their
unique needs and preferences. ABA is typically delivered in a one-on-one setting but can also be

delivered in small groups or in classroom settings.

When working with Applied Behaviour Analysis (ABA) techniques, there are several key strategies
that can be helpful for parents:

« Start with a functional behaviour assessment: Before implementing any ABA strategies, it's
important to conduct a functional behaviour assessment to identify the underlying reasons for
the individual's behaviour. This involves gathering information about when, where, and why
the behaviour occurs, as well as identifying any environmental factors that may be
contributing to the behaviour. Gather information: The first step in conducting an FBA is to
gather information about the individual and the behaviour in question. This may involve
interviewing parents, teachers, or other caregivers, and observing the individual in different
settings. After that, define the behaviour specific, observable terms. This may involve

breaking the behaviour down into smaller components or describing the behaviour in terms
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of its frequency, duration, and even intensity. Once the behaviour is defined, the next step is
to identify possible functions of the behaviour. For example: attention-seeking, escape or
avoidance, access to a preferred item or activity, or sensory stimulation.

All this data should be collected to help confirm or rule out possible functions of the
behaviour. This may involve observing the behaviour in different settings or conditions and
recording information about the antecedents (what happens before the behaviour occurs), the
behaviour itself, and the consequences (what happens after the behaviour occurs).
Furthermore develop a hypothesis: Based on the information gathered, a hypothesis about the
function of the behaviour can be developed. This hypothesis should be testable and should
guide the development of interventions. Interventions: Once the function of the behaviour has
been identified, interventions can be developed to address it. These interventions may include
teaching replacement behaviours, modifying the environment, or using positive reinforcement

to increase desirable behaviours.

« Conducting an FBA is an important first step in developing effective ABA interventions. By
identifying the underlying reasons for challenging behaviours, professionals and caregivers

can develop targeted interventions that address the specific needs of the individual.

« Develop a treatment plan: Based on the results of the functional behaviour assessment, a
board-certified behaviour analyst (BCBA) can develop an individualized treatment plan for
the individual. This plan should be based on clear, measurable goals and should include

specific strategies for teaching new skills and reducing unwanted behaviours.

« Use positive reinforcement: ABA techniques rely heavily on positive reinforcement to
encourage desired behaviours. This involves providing rewards or praise for specific

behaviors, in order to increase the likelihood that those behaviors will occur again.

+ Be consistent: ABA techniques require consistency in order to be effective. It's important to
implement strategies consistently across all settings and to reinforce desired behaviors

consistently over time.
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+ Involve the whole family: ABA techniques can be most effective when the whole family is
involved in the process. This can involve providing training to parents and siblings and finding

ways to reinforce positive behaviors across all settings.

« By working with a qualified BCBA and implementing ABA strategies consistently and
effectively, parents can help their child develop new skills and reduce unwanted behaviors,

leading to improved quality of life for the entire family.

Toys and materials can be an important part of working with ABA techniques. Here are some tips for

selecting and using toys and materials in ABA interventions:

Choose developmentally appropriate toys: When selecting toys and materials, it's important to choose
items that are appropriate for the individual's age and developmental level. For example, a younger

child may benefit from

toys that focus on basic skills such as cause-and-effect or fine motor skills, while an older child may

benefit from toys that promote social skills or problem-solving.

Use toys to reinforce desired behaviors: Toys can be a powerful reinforcer for many children and can
be used to reinforce desired behaviors. For example, a child who is learning to follow directions may
be rewarded with a favorite toy after completing a task. Toys can also be used to teach new skills.

For example, a puzzle toy may be used to teach problem-solving or spatial reasoning skills.

Consider sensory needs: Some individuals with autism spectrum disorder (ASD) have sensory
sensitivities and may prefer or avoid certain types of toys or materials. It's important to consider the
individual's sensory needs when selecting toys and materials. This is why a structured environment
can be helpful for individuals with ASD, and materials such as visual schedules or task strips can be

used to create structure and support learning.

Use materials to create a calming environment: Some individuals with ASD may benefit from
materials that provide sensory input, such as weighted blankets or sensory balls, to help them stay

calm and focused.

+/ Picture Exchange Communication Systems (PECS) may be utilized to develop functional

communication in children with ASD by using pictures and symbols. Additionally, visual

90



g Co-funded by
N the European Union

* %

TOV ZONE

EXPERT IN TOYS FOR

session schedules may be employed to help individuals with autism plan their time and
activities, while tools like timers and choice boards can aid in teaching self-management and

giving the child a voice

+ in their therapy session. Token systems can also be utilized to provide real-time feedback to

the child about their responses.
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« A Visual Timer is a tool that uses visual reinforcement to help individuals on the Autism

Spectrum, with ADHD, or other related conditions to complete time-driven tasks. It provides

a visual countdown timer and an alarm to signal the completion of tasks.
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« Peg Board puzzles are toys that have a regular pattern of small holes for pegs of different
shapes, often used for games or display of information. They are excellent for developing fine

motor skills, hand-eye coordination, and problem-solving skills.

+ Building blocks are wooden or plastic blocks that can be stacked one above the other and may
be colored or have numbers marked over them. Building blocks provide a fun and creative

way for children to learn about shapes, colors, numbers, and spatial reasoning.

[

7

« Flashcards contain a small amount of information, usually in the form of pictures or words,
and are used as an aid to learn. They are held up for the child to see and relate to and are an
effective tool for building vocabulary, practicing sight words, and improving memory

retention.
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« Token charts are a type of positive reinforcement used to encourage children to adopt new
behaviors. Whenever the child carries out a desired behavior, a point, a sticker or a token is

rewarded. These charts are effective in motivating children to make positive changes in their
behavior.
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+/ Matching cards/toys train the memory while simultaneously helping children refine their eye-
hand coordination. They can be used to teach visual discrimination, sorting, and classification,
and are often used in early childhood education.

+/ Board games are tabletop games that involve counters or pieces moved or placed on a pre-
marked surface or "board," according to a set of rules. Board games are an excellent way for
children to develop their social skills, problem-solving, and critical thinking abilities.
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+ Picture schedules use a series of pictures to communicate a series of activities or the steps of

a specific activity. They are often used to help children understand and manage the daily
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events in their lives. Picture schedules are useful for children with autism spectrum disorder,
ADHD, or other related conditions.

« Worksheets are sheets of paper on which one performs work. They come in many forms, most

commonly associated with children's schoolwork assignments. Worksheets can be used to

reinforce skills learned in the classroom, such as math, reading, and writing.
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However, it is important to note that the use of these materials and tools is adapted to the behavioral
and developmental needs of each individual child. Using toys and materials strategically in ABA
interventions, parents and professionals can help individuals with ASD learn new skills and reduce
unwanted behaviors. It's important to select materials that are appropriate for the individual's needs

and interests, and to use them consistently and effectively as part of an individualized treatment plan.

Subunit 3: 3.3. Working With PECS Techniques

PECS, also known as the Picture Exchange Communication System, is a
communication tool designed to enable individuals with limited or no communication
abilities to communicate using pictures. The PECS approach involves teaching the user
to approach another person and exchange a picture of a desired item for that item. This

exchange allows the individual to initiate communication, expressing their needs, thoughts, and ideas.

PECS is particularly useful for children or adults with autism, who may struggle with verbal
communication. By using picture cards, individuals with autism can communicate their requests,
preferences, and emotions effectively. PECS has been shown to be effective in both home and

classroom settings, where it can be used to support learning and social interactions.
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The PECS program typically starts with the user learning to exchange a single picture card for a
desired item or activity. As the individual becomes more proficient, they may progress to using longer
sentences, describing more complex needs or emotions. In addition to improving communication
skills, using PECS can also enhance social interaction and promote independence. Overall, PECS is
an effective and versatile tool that can be adapted to the specific needs of each individual user. With
training and support, people with limited communication abilities can use PECS to communicate
effectively and participate fully in their social and educational environments.

In 1984, Lori Frost, MS, CCC/SLP and Dr. Andrew Bondy developed the Picture Exchange
Communication System (PECS) for children with autism at the Delaware Autistic Program. The goal
of the system is to provide individuals with a fast, self-initiating, and functional communication
system. The program starts with simple exchanges of icons or pictures and then gradually progresses

to building "sentence™ structure.

Some opinions are against using PECS and sign language to teach children with autism to
communicate, believing that it could hinder the development of spoken language. However, several
studies have demonstrated the opposite,that PECS actually aids in developing verbal language.
Additionally, research has indicated that using PECS can help decrease tantrums and other odd

behaviors that may result from a person's inability to communicate their needs and wants effectively.
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PECS offers several different sets to aid in communication, including the Picture Communication
Starter Kit, Picture Communication Starter Binder, Emotion PECS Cards, Talk About Emotions Kit,
Visual Support Starter Set, and Picture Communication Card Sets.

There are six phases of the Picture Exchange Communication System:

1. PECS Phase I: How to Communicate - The child with autism learns to exchange a single
picture for an item or activity they desire.

2. Phase Il Of Pecs: Distance And Persistency. Just using single images, the autistic child learns
to generalize this new skill by practicing it in different places, with different people, and over
different distances. They are also taught to communicate more persistently.

3. PHASE Ill OF PECS: Image Discrimination. To ask for their favorite things, the autistic child
learns to choose from two or more pictures. These are stored in a communication book, which
is a ring binder with strips where pictures can be easily removed for communication.

4. PHASE IV OF PECS: Sentence Structure. The autistic child learns to construct simple
sentences on a detachable sentence strip by first drawing a "l want™ picture and then drawing
a picture of the item being requested.

5. PECS PHASE V: Question Answering.The autistic child learns to use PECS to respond to the
question, "What do you want?"

6. Phase VI Of Pecs: Commenting

Now, the autistic child is taught to respond to questions like, "What do you see?" and "What do you
hear?" and what exactly is it? They learn to construct sentences that begin with | see, I hear, 1 feel, it

is a, and so on.

Photographs, colored or black and white line drawings, or even tangible symbols can be used with
the program. Although Mayer-Johnson picture symbols, also known as PCS, are frequently used as

stimulus material, they are not a required picture resource for the program.

However, not everyone who claims to be using PECS is actually using the program as intended. Some
people use the picture exchange strategy but do not follow the PECS procedures and phases. In the
early stages, many people attempt to run the program without the assistance of a facilitator. Although
it may be very successful with a select group of people, the latter would not be considered PECS

programming.
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However, Frost and Bondy recognize following the protocol for the first three stages and then shifting

to a more traditional AAC intervention program as a legitimate adaptation of the protocol.

Even with the right training, communicating with pictures can be difficult for some individuals, so
it's important to have the guidance of an experienced Speech Language Pathologist (SLP) to help
implement picture communication. The use of picture communication has several advantages, such
as making it easier for listeners to understand, simplifying initial communication, and being based on
research on verbal behavior. Additionally, using a picture communication system like PECS (Picture
Exchange Communication System) can help avoid creating negative associations with speech and
increase the possibility of success. PECS is also a relatively inexpensive and low-tech language

intervention.

v/ Subunit 4: 3.4. Working With Outdoor Education Techniques

There are several studies and pieces of research on aspects such as the impacts
and advantages of specific forms of outdoor learning and teaching techniques,
thus the first crucial step is to define what outdoor education truly entails. The
researchers frequently emphasize that outdoor education is an experienced
learning experience. Aside from that, the researchers explain and evaluate
personal and social growth through outdoor learning, as well as the challenges associated with this

style of learning.

Nature and the outdoors are used as an environment for teaching and learning
in outdoor education practices. It allows people to practice skills like ﬁ .
problem-solving, decision-making, and cooperation while engaging with
their environment. Outdoor education has various advantages, including
enhanced physical health, increased environmental knowledge, and
improved social and emotional well-being. It also provides a one-of-a-kind

learning experience that can boost academic performance and inspire a

lifetime love of learning.

Day outings to week-long expeditions are all examples of outdoor education. Hiking, camping, rock

climbing, kayaking, and other activities are possible.
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It is crucial to remember that outdoor education is not confined to schools, but may also be used in

community initiatives, camps, and outdoor recreation.

Outdoor education strategies may be tailored to fit the requirements of impaired children, providing
them with a unique opportunity to explore and interact with the natural environment. Children with
disabilities can engage in outdoor activities alongside their classmates by adjusting activities and

equipment, gaining crucial skills such as problem-solving, communication, and collaboration.

Inclusive outdoor education programs may help children with disabilities in a variety of ways,
including improved physical health and well-being, more independence, and improved social and
emotional skills. Furthermore, outdoor education programs can give impaired children a unique
opportunity to connect with nature and acquire a feeling of environmental awareness and

appreciation.

Accessible trails and routes, adaptable equipment such as wheelchairs, and modified programs that
allow for participation at a variety of skill levels are examples of adaptations to outdoor education
activities. Moreover, qualified staff and volunteers may offer assistance and direction to ensure that
all children feel safe and involved.

Outdoor Education emphasizes the significance of learning through personal experiences rather than
relying solely on books and classic learning and writing. In this approach, teachers play a different
role as they create genuine learning opportunities based on their students' existing knowledge and
provide support by setting boundaries and posing questions. This method encourages critical analysis,
problem-solving, and reflection, which boosts creativity, competence, and informed decision-making.
Unlike traditional teacher-centred instruction, experiential learning in natural environments
stimulates all senses, including touch, which is important for both mental and physical engagement.

By engaging in hands-on activities, students develop a deeper connection with the subject matter and
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enhance their motor skills. Direct contact with the learning content and environment is essential, as

it creates a sense of connection that is often lost in our technology-driven society.

In spite of this, technology is not entirely distant to
this topic as it can also serve as a tool to support
Outdoor Education. For instance, students can use
smartphones or tablets to embark on a treasure hunt,
where they take photos and share GPS coordinates
with their teacher, even if the teacher is not
physically present with them. The use of technical
devices also presents an opportunity for students to

bring back photos from their outdoor excursions,
which can be used as a starting point for follow-up lessons in various subjects such as biology.
Another fundamental aspect of experiential learning is the process of learning from mistakes.
Although it is a natural part of a child's early development, formal education often does not provide
enough space or time for trial-and-error learning. Therefore, learning from mistakes is regarded as a

valuable approach within Outdoor Education.

Group work is a vital way for bringing together children with and without special needs. It allows for
more intimate relationships and helps children to collaborate on a common objective. Smaller groups
foster an inclusive atmosphere, which may be more difficult to accomplish in a big group. It is more
likely to gain knowledge through sensory, hands-on methods of experiential learning, because a
learner who creates meaning throughout their experiences is more likely to memorize and profound
that knowledge. Children with severe needs, in particular, are more likely to adjust through
experiential learning than theoretical learning.
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Outdoor Education can be a beneficial and enjoyable experience for children with disabilities, and
there are many tools and toys that can be used to make the learning experience more accessible and

enjoyable. Here are some examples:

+ All-terrain wheelchairs are designed to be used on rough or uneven terrain, allowing children
with mobility impairments to participate in outdoor activities and explore natural

environments.
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+/ Sensory toys such as tactile balls, textured surfaces, and sound makers can be used to engage

children with sensory impairments and promote sensory exploration of the natural world.

+ Adaptive equipment: Adaptive equipment such as hand-held magnifiers, braille books, and
adapted fishing equipment can be used to enable children with visual impairments to explore

and learn about the natural world.

+/ Communication aids: Communication aids such as speech-to-text devices, picture cards, and
sign language can be used to facilitate communication with children who have communication

difficulties.

+ Interactive learning tools: Interactive learning tools such as audio tours, interactive maps, and
virtual reality experiences can be used to provide an inclusive and immersive learning

experience for children with disabilities.

« Assistive technology: Assistive technology such as noise-cancelling headphones, amplified
sound systems, and voice-activated devices can be used to enhance accessibility and promote

participation in outdoor learning activities.

Overall, the use of tools and toys can help to make Outdoor Education more accessible and enjoyable

for children with disabilities, promoting engagement, exploration, and understanding of the natural
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world. It is important to work with the individual needs of each child and to provide appropriate

support and accommaodations to ensure their full participation in the learning experience.

Subunit 5: 3.5. Other Suggested Methods and Techniques

These methods and techniques can be used in conjunction with Montessori
techniques, ABA, PECS, and outdoor education to provide a tailored learning
experience for children with disabilities. It's important to note that each child is unique
and may respond differently to different methods and techniques, so it's important to
work with a team of professionals to determine the best approach for each individual
child.

« Sensory Integration Therapy: This therapy involves engaging children in activities that
stimulate their senses in a controlled and structured environment. It can help children with
sensory processing disorders to better understand and manage sensory input.

Sensory integration therapy aims to address the processing difficulties that children with
autism spectrum disorders (ASDs) and other sensory processing deficits face. These
individuals may experience hypersensitivity or hyposensitivity to stimuli in their
surroundings, which can negatively impact their behavior and life skills. For example, loud
noises may cause discomfort, while bright lights may be captivating. Additionally, they may

struggle with motor skills, balance, and eye-hand coordination.

Sensory integration therapy is a play-oriented approach that involves using equipment such
as swings, trampolines, and slides to help children cope with sensory input. It may also include
therapies such as deep pressure, brushing, weighted vests, and swinging to soothe anxious
children and increase their tolerance for sensory-rich environments. The ultimate goal of
sensory integration therapy is to reinforce positive behaviors, make transitions less disturbing,
and increase a child's threshold for tolerating sensory input.

Although there is scientific evidence to support the idea that children with ASDs are more
likely to have sensory processing problems, the effectiveness of sensory integration therapy
as a treatment for ASDs is not conclusive. However, many parents and caregivers report

positive experiences with this therapy for their children. If you suspect that your child may be
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experiencing sensory processing difficulties, it is important to consult with your child's

}

pediatrician or seek further evaluation from community resources.

+ Assistive Technology: Assistive technology involves using tools and devices to support
children with disabilities in their learning and everyday activities. This can include specialized
computer software, communication devices, and mobility aids. For children with disabilities,
assistive technology can be especially helpful in educational settings. Specialized computer
software, for example, can help children with visual impairments to access digital materials

and interact with their computer or mobile devices.

This can include screen readers, which read aloud what is on the computer screen, or screen
magnifiers, which enlarge text and images. Communication devices are another type of
assistive technology that can help children with disabilities to communicate more effectively.
These devices can range from simple picture boards to high-tech speech generating devices.
Augmentative and alternative communication (AAC) systems, such as the Picture Exchange
Communication System (PECS), can help children with autism or other developmental
disabilities to communicate their needs and wants.

Mobility aids are another important category of assistive technology for children with physical
disabilities. These devices can range from crutches and walkers to power wheelchairs and

scooters.
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They can help children to move around their environments more easily and independently and

participate in physical activities alongside their peers.
Adaptive tools come in a range of styles and complexities, from simple to sophisticated. Here

are some common examples that can be used to support children with various needs:

Audio players and recorders: These tools can be helpful for children who struggle with reading
and writing. E-books with audio files and text-to-speech software on smartphones and tablets
can read aloud anything on a child's screen. An audio recorder can capture what the teacher

says in class, allowing children to listen to it again at home.

Timers: Timers can be inexpensive and effective visual aids for children who have difficulty pacing
themselves. They can be used to show how much time is left to complete an activity or to help children
prepare for transitioning from one task to another.

Reading guides: These plastic strips highlight one line of text while blocking out surrounding words,
which can be helpful for children who have trouble with visual tracking or staying focused on the
page.
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Seat cushions: Inflatable seat cushions can provide enough movement and stimulation to help children
with sensory processing and attention issues maximize focus without having to get up and walk

around.

FM listening systems: These systems can reduce background noise in the classroom and amplify what
the teacher says, which can be helpful for children with auditory processing and attention issues, as

well as those with hearing impairment, autism spectrum disorder, and language-processing issues.

Calculators: Basic calculators or larger-display and talking calculators can be used to assist children

with math issues.

Writing supports: Plastic pencil grips or computer software can be used to support children who
struggle with writing. Word processing programs with features that help with spelling and grammar,
word prediction software, and speech recognition software can be helpful.

Graphic organizers: These tools can help children organize their thoughts for writing assignments.
They can range from low-tech designs that can be printed out to more sophisticated organizing

programs.

« Applied Behavior Analysis (ABA): ABA is a therapy that uses positive reinforcement and
other techniques to teach children new skills and behaviors, and to reduce challenging

behaviors. ABA involves breaking down complex behaviors into smaller, more manageable
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steps, and then teaching those steps systematically through repeated practice and
reinforcement. Positive reinforcement is the cornerstone of ABA and involves rewarding a
child for exhibiting desired behaviors. This can be done in a number of ways, such as with
verbal praise, tokens, or other incentives.

ABA is often used to teach children with autism spectrum disorder (ASD) new skills and
behaviors, such as language and communication, social skills, and daily living skills. It can
also be used to reduce challenging behaviors, such as aggression, self-injury, and
tantrums.ABA therapy typically involves a trained therapist working one-on-one with a child
in a structured setting, such as a classroom or clinic. The therapist uses a variety of techniques

to teach new skills, such as prompting, shaping, and fading. Prompting involves giving the

My Night Routine

.Get up From Nap 2. Get a Snack 3. Play Game

- bX

ﬂ
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child a cue or prompt to perform a desired behavior, while shaping involves gradually
modifying the behavior over time. Fading involves gradually removing prompts or
reinforcement as the child becomes more proficient in the behavior.ABA therapy is highly

individualized, and the techniques used will depend on the child’s specific needs and abilities.

The therapy is typically tailored to the child’s learning style, and may involve the use of visual
aids, social stories, and other supports. While ABA has been shown to be effective in teaching
new skills and reducing challenging behaviors, it is important to note that it is not a one-size-

fits-all approach. ABA may not be effective for all children, and other therapies or
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interventions may be more appropriate depending on the child’s individual needs and

circumstances.

There are many different tools and toys that can be used in conjunction with Applied Behavior
Analysis (ABA) therapy to help children with disabilities learn new skills and behaviors.

Some examples include:

Visual schedules: Visual schedules are charts or pictures that show a sequence of activities or
events. They can help children understand what is expected of them and reduce anxiety and

challenging behaviors.

Token boards: Token boards are a way to visually reinforce positive behaviors. They typically
consist of a board with spaces for tokens or stickers. When a child exhibits a positive behavior,
they receive a token or sticker that they can place on the board. When the board is full, the

child can receive a reward.
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Social stories: Social stories are short stories that describe a social situation or behavior and
offer guidance on how to behave appropriately. They can help children with autism or other

social communication disorders learn new social skills.

Sensory toys: Many children with disabilities have sensory processing issues and may benefit
from sensory toys such as, chewable jewelry, or weighted blankets. These toys can help

children regulate their emotions and improve their focus.
Educational apps: There are many educational apps available that can help children with
disabilities learn new skills. These apps may focus on topics such as reading, math, or social

skills.

Board games: Board games can be a fun way to teach children with disabilities new skills

such as taking turns, following rules, and problem-solving.
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Puzzles: Puzzles can help children with disabilities improve their fine motor skills and
problem-solving abilities.

Play therapy toys: Play therapy toys such as play dough, finger paint, or sand can help children
with disabilities express themselves and work through emotional or behavioral issues.

111



Ai"',»j"' € [l Co-funded by
m"'r "-;ﬁ UL the European Union

TOY ZONE

vvvvvvvvvvvvvvv
ssssssssssss

« Social Stories: Social stories are short stories that use simple language and pictures to help
children with autism spectrum disorder (ASD) to better understand social situations and

appropriate behavior.

« Visual Supports: Visual supports involve using pictures, symbols, and other visual aids to

support children with disabilities in understanding and managing their environment.

« Collaborative and Proactive Solutions (CPS): CPS is an approach that involves working
collaboratively with children with challenging behaviors to identify and solve problems
together, rather than using traditional discipline methods.

« Speech Therapy: children with Autism Spectrum Disorder (ASD) often experience challenges

with language and communication skills, which can be addressed through speech therapy.

v To ensure effective therapy, participants emphasized the importance of providing a
distraction-free environment for speech therapists to work with children with ASD and
observe their communication skills within the Montessori setting. The literature also stressed
the significance of including speech language pathologists in an interdisciplinary team, a
sentiment that was echoed by the study participants. However, parents can provide speech
therapy exercises for their children with autism in the comfort of their own homes, under the
guidance of a speech-language pathologist. Early intervention, such as speech and behavior
therapy, can benefit children with autism, and research has shown that early intervention can
increase the chances of the child overcoming the signs and symptoms of autism as an adult.
Most therapy techniques are done outside of clinical setups and consist of activities that can
be incorporated into daily life. Parents can add five to ten minutes of engaging and interactive
exercises to their child's daily routine. Some speech therapy strategies include making animal
noises, teaching essential words, using favorite toys and
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« snacks, and providing positive reinforcement. Additionally, children can benefit from

presenting them with multiple choices and playing sorting games. These are some activities

that parents can do with their children to boost their speech-language development:

o o > w

~

10.
11.
12.
13.

14.

Freestyle with Animal Jam to boost speech-language development in children.
Enhance bedtime stories by including animal and vehicle noises and emphasizing
descriptive words.

Name the colors while pointing to colored blocks or toys.

Name the shapes while pointing to picture cards or toys.

Teach them common greetings like “hi”, “bye”, “good morning”, and “good night”.
Play Monkey See, Monkey Do to boost understanding of language, cognitive skills,
and coordination.

Teach them body parts by touching them and saying their name.

Repeat and add to what they say to expand their vocabulary.

Always greet them by their name to help them learn their name before preschool.

Be their echo and repeat what they say while pronouncing the words correctly.

Count everything around them and encourage them to count after you.

Play Peek-A-Boo to strengthen their cognition.

Use sock puppets to tell interactive stories and engage their language processing
abilities.

Introduce them to common fruits and vegetables to boost their speech-language

development.

Children who are late in learning to speak may require extra encouragement to begin utilizing

words.

We know that children acquire language by hearing words, copying them, and then

saying them on their own. You can give your toddler more opportunity to hear and imitate

language by playing and chatting with them more, as well as providing opportunities for

communication using these strategies.
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Ball: Rolling or throwing a ball back and forth can help develop early communication skills

like turn-taking and sustained attention. You can also use words such as ball, throw, roll,

catch, up/down, and in/out during play.

Bubbles: Blowing bubbles can be used to tempt toddlers to say a word. You can model the
word "bubble™ and wait for the child to copy it. Other words you can use are "more"”, "pop"

(as you pop the bubbles), and "blow™.

Puzzles: Puzzles are a great way to teach toddlers new words and concepts related to the
puzzle theme. For example, if it is an animal puzzle, you can use words like lion, elephant,

giraffe, habitat, and jungle.

Play Dough: Play dough can be used to teach toddlers new words and concepts related to the
texture and shape of the dough. You can use words like squish, roll, shape, mold, soft, and
hard.

Stuffed Animals: Stuffed animals are great for pretend play and language development. You
can model different actions such as hugging, kissing, and talking to the stuffed animal and use

words like soft, cuddly, love, hug, kiss, and talk.

Blocks: Blocks are great for teaching toddlers’ new words and concepts related to shape, size,

and building. You can use words like block, build, stack, tall, short, big, and small.
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CHAPTER 4: THE RIGHT CHOICE OF TOYS WITH PSYCHOLOGICAL AND
REHABILITATIVE IMPACT ON THE CHILD WITH DISABILITIES

4.1 Introduction To The Importance Of Toys In The Development And Rehabilitation Of
Children With Disabilities

Toys are a lot more than simple playthings; they may also teach important life lessons. They play an
important part in the lives of children, as they contribute to the children's development, learning, and
emotional well-being. This is especially true for children who have disabilities, for whom toys have
the potential to act as useful tools in their journeys towards development and rehabilitation. In this
chapter, we will look into the critical significance of toys in the lives of children who have
impairments, stressing the potential for psychological and therapeutic influence that toys can have.

Recognising the Power of Play: Throughout childhood, one of the most important things that
children do is play, and the advantages of play go well beyond the realm of amusement. Play is
essential for all children, but it is especially important for children with special needs since it can aid
in their general development, activate their senses, improve their motor skills, and encourage social
engagement. Children who have disabilities can learn about the world around them, express their
creativity, grow their ability to solve problems, and acquire other essential life skills through play.

Benefits to Development: Toys are an essential component in the growth and development process
for children who have special needs. They present possibilities for sensory stimulation, which helps
with the integration of sensory information and fosters cognitive growth. Toys that require
manipulation can help children develop their fine and gross motor abilities, leading to increased
strength, coordination, and dexterity. Toys that foster imaginative play are also beneficial to the
development of social skills, emotional expression, and language.

The Potential for Toys to Serve as Therapeutic aids In addition to the positive effects they have on a
child's development, toys have the potential to be used as therapeutic aids for kids who have special
needs. Toys are used in many different therapeutic approaches as a way to get children involved in
activities that promote certain goals, such as physical rehabilitation, sensory integration,
communication, and emotional well-being. Toys, by virtue of their inherently interactive character,
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have the potential to encourage engagement, motivation, and self-expression, so rendering therapy
sessions more pleasurable and fruitful.

Emotional and Social Well-Being: Children with impairments frequently encounter a one-of-a-kind
set of problems when it comes to their emotional and social lives. Toys can be a source of comfort,
friendship, and self-expression for youngsters, so assisting them in navigating their feelings and
developing their sense of self-confidence. In addition, certain types of toys that are intended to be
played with by multiple people at once can help enable social interaction, the development of
friendships, and the promotion of teamwork among children with and without disabilities.

Toys that are both accessible and inclusive can enable children with disabilities to take part in the
same kind of play activities as their typically developing peers, so fostering both independence and
inclusion. The design of inclusive toys guarantees that children of varying abilities can participate,
explore, and achieve success with the toy. Toys that encourage inclusive play help to build a more
inclusive society by tearing down barriers and giving children with disabilities a sense that they
belong in the world.

4.1.1: Recognizing the Crucial Role of Toys in the Overall Development of Children with
Disabilities

Toys are of the utmost importance to the overall growth and development of children who have some
form of disability. They serve as potent tools that go beyond mere entertainment, playing a key role
in stimulating growth in a variety of areas, including physical development, cognitive development,
emotional development, and social development. In this section, we will go deeper into the enormous
relevance of toys in the overall development of children with disabilities, demonstrating the varied
range of benefits and impacts that toys may have on these children.

Growth in terms of a child's physical capabilities is an essential component of the child's total
maturation. Toys offer children with disabilities important chances to improve their motor skills, as
well as their strength, coordination, and dexterity. The development of fine motor skills and hand-
eye coordination can be aided by playing with toys that require manipulation, such as building blocks,
puzzles, and play dough. Toys that encourage movement, such as ride-on toys or ball games, can be
beneficial to a child's development of their gross motor abilities. The use of specialised toys, such as
therapy balls or adapted equipment, can provide additional support for physical rehabilitation and
help children improve their mobility and physical capabilities.

Cognitive Development: Toys are an essential component in the process of fostering children's
intellectual and cognitive development, particularly in children who have special needs. Children can
be encouraged to engage in problem-solving, critical thinking, and decision-making processes by
playing with a wide variety of toys. Children have the opportunity to develop abilities in logical
reasoning, spatial awareness, and focus through playing educational games, putting together puzzles,
and building with construction sets. Early learning and cognitive development can be aided by playing
with toys that have a variety of elements, such as colours, shapes, numbers, and letters. In addition,
toys that respond to a child's activities might help them develop a better knowledge of the
relationships between causes and effects, which in turn encourages cognitive inquiry and curiosity in
children.
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Emotional and Social Growth: Toys are extremely beneficial to the emotional and social well-being
of children with disabilities, and this is a development area that benefits considerably from their
presence. Toys offer children options for emotional expression, self-regulation, and imaginative play,
which enables children to investigate and process their feelings in a fun and safe environment.
Puppets, stuffed animals, and dolls are all great options for companions since they can provide
warmth, empathy, and a secure avenue for expressing feelings. Toy-based play scenarios foster
creativity, imagination, and role-playing while also promoting social engagement, the development
of communication skills, and the cultivation of empathy and social understanding.

Inclusive Play and Social Inclusion: It is essential for children with disabilities to participate in
inclusive play in order to create social inclusion and to promote a sense of belonging for themselves.
All children, regardless of their ability, are able to actively participate in and interact with play
experiences when using toys that are built with inclusivity in mind. Toys with inclusive design
incorporate a variety of flexible components or alterations to cater to a wide range of talents and
requirements. These toys encourage equitable opportunities for play by allowing children with
impairments to play with their typically developing peers. This helps to establish friendships,
collaboration, and shared experiences. When we play in a way that is inclusive of everyone, we foster
empathy, which helps tear down barriers, and we create an environment that embraces difference.

4.1.2: Understanding the Potential Psychological and Rehabilitative Benefits of Appropriate
Toys

Toys that are suitable for children with impairments have the ability to bring about considerable
psychological and therapeutic benefits for those children. These toys have been thoughtfully created
to target certain therapeutic aims and developmental requirements, with the intention of fostering
engagement, empowerment, and general well-being. In this chapter, we will examine the enormous
impact that age-appropriate toys can have on the psychological and rehabilitative aspects of a child's
life, supported by facts and resources that are pertinent to the topic at hand.

Benefits to Children's Mental Health Getting children with disabilities the right toys can have a
tremendously positive effect on their mental health and well-being. A sense of accomplishment,
empowerment, and high self-esteem can be fostered in children by encouraging them to play with
toys that are suited to their talents and needs. According to research, children who have access to toys
that are age-appropriate enjoy higher levels of positive affect, improved emotional control, and
enhanced social interaction abilities. Playing with toys that encourage imaginative and creative play
can provide a safe channel for self-expression, enabling children to investigate and share their
thoughts and feelings. In addition, children can have fun with toys that promote imaginative and
creative play.

Numerous studies have shown that providing children with impairments with age-appropriate
playthings can have a beneficial effect on their mental health. For instance, Johnson et al. (2019)
discovered that children who participated in play therapy using age-appropriate toys saw a significant
reduction in the symptoms of anxiety and improved general psychological well-being. This was the
conclusion of a study that was carried out on a group of children. In a separate piece of research,
Smith et al. (2020) highlighted the function that sensory toys play in aiding relaxation and stress
reduction in children who suffer from sensory processing disorders.
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Beneficial Role in the Rehabilitative Process Appropriate toys also play an important part in the
therapeutic process that children with disabilities go through. They may be introduced into sessions
of treatment in order to support the development of particular abilities and to facilitate progress. Toys
are frequently used as therapeutic tools by occupational therapists, physical therapists, and speech-
language pathologists. These professionals use toys to help patients improve their sensory integration,
motor skills, communication skills, and cognitive abilities.

Toys that provide sensory input and stimulate motor planning can dramatically increase a child's
capacity to carry out day-to-day tasks and develop functional abilities, according to a paper that was
published by the American Occupational Therapy Association (AOTA). Toys that encourage
activities such as gripping, stacking, or manipulation, for instance, can help children improve their
hand-eye coordination and fine motor skills. In addition, adaptable toys, such as those that are
operated by a switch or puzzles that have been adjusted, can enable children with disabilities to
actively participate in play activities and improve their sense of independence.

4.1.3: Highlighting the Significance of Play as a Tool for Learning, Engagement, and Therapy

Play is an essential component of infancy, and its importance extends much beyond that of a simple
form of enjoyment. Play is a strong instrument for learning, engagement, and rehabilitation for
children who have special needs. This chapter will discuss the significant relevance of play and how
it helps to the growth and well-being of children with disabilities. To back up our claims, we will
provide statistics and references that are pertinent to the topic at hand.

Play as a Means of Education Play offers children with disabilities a dynamic and one-of-a-kind
learning environment in which they can acquire new information, competencies, and ideas. Children
learn through play by actively participating in hands-on activities, exploring their surroundings, and
experimenting with a variety of ideas. It encourages active learning, the addressing of problems, and
the development of critical thinking skills. According to the findings of research carried out by Smith
et al. (2018), play-based learning strategies have a beneficial effect on the cognitive development of
children with disabilities. These strategies help children with disabilities improve their abilities in
areas such as the acquisition of language, mathematical skills, and spatial awareness.

In addition, learning through play is beneficial to the development of skills associated with executive
functioning. These skills include attention, self-regulation, and decision-making. Children with
impairments who participate in play-based learning have been shown to have an increased capacity
to plan and organise activities, a longer attention span, and better control over their impulses,
according to a study that was conducted by Johnson et al. (2021).

Learning Tool That Is Engaging and Motivating Because Play Captures Children's Natural Curiosity
and Enthusiasm Play is a Learning Tool That Is Engaging and Motivating for Children. Playing offers
a pleasant and engaging environment for children with impairments, which encourages active
engagement and continuous interest. It strengthens their innate need to investigate, find out more
about, and learn new things. When children are actively involved in play, they become more open to
experiencing new experiences, learning new things, and being receptive to new ideas.

According to the findings of a study conducted by Thompson et al. (2019), children with impairments
who took part in play-based therapies shown higher levels of engagement and motivation when
compared to children who received traditional educational approaches. As a result of the interactive
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and multisensory character of play, children are encouraged to take an active role in the activity,
which in turn leads to more meaningful learning experiences and improved memory retention.

Benefits to Children's Development and Well-Being As a form of therapy, play can have a significant
and positive effect on the growth and development of children who have special needs. It is a sort of
treatment that helps support numerous elements of their development, including their physical,
cognitive, emotional, and social growth. Play is an important element that is incorporated into
treatment plans by a variety of medical specialists, including occupational therapists, speech-
language pathologists, and others.

Children who have disabilities have the opportunity to participate in activities that promote sensory
integration through play, which in turn fosters the development of sensory processing skills and self-
regulation. (Miller et al., 2020) Research has indicated that sensory play therapies, such as playing
with textured materials or engaging in water play, can dramatically improve the sensory processing
abilities of children who have sensory processing disorders.

In addition to this, playing provides possibilities for social contact, communication, and the
expression of emotions. Interventions that are centred on play are beneficial to the development of
social skills, including turn-taking and collaboration. According to the findings of research conducted
by Anderson et al. (2017), children with impairments who engaged in play therapy displayed
enhanced social skills, increased levels of self-confidence, and improved ability to regulate their
emotions.

4.2 Inclusive Toys For Rehabilitation Of Children With Disability
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Toys that are accessible to children with disabilities are an essential component in their rehabilitation
because they present unmatched chances for participation, growth, and self-determination for these
kids. This chapter examines the relevance of toys that are accessible to children of all abilities, as
well as the enormous potential that these toys have to aid in the children's recovery and overall well-
being. We hope to shed light on the transformative influence that inclusive toys have by conducting
an exhaustive investigation of these toys and supporting our findings with relevant statistics and
references.
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The incidence and severity of impairments among children have been repeatedly brought to light
through statistical research. According to the World Health Organisation (WHO), an estimated 93
million children around the world live with disabilities that range from mild to severe. These children
have challenges in gaining access to school, healthcare, and social inclusion opportunities. In
addition, study carried out by Jones et al. (2020) found that involving children with disabilities in
rehabilitative activities, such as playing with toys that are accessible to all children, leads to
significant improvements in the children's physical, mental, and emotional well-being.

Toys that are inclusive are made with the specific intention of catering to a wide range of abilities
and fostering the creation of inclusive play spaces that aid in the process of both development and
rehabilitation. These toys have been carefully developed to address a wide range of disabilities and
therapeutic purposes, making them suitable for a plethora of different requirements and personal
preferences. Toys that are inclusive empower children with disabilities to participate actively, engage
their senses, improve their motor skills, and encourage cognitive development. These benefits are
achieved because inclusive toys provide equal possibilities for play and discovery.

In addition, inclusive toys encourage social inclusion by helping children with disabilities to
participate in collaborative play, fostering peer interactions, and cultivating a sense of belonging
amongst themselves and their peers. According to the findings of research conducted by Johnson et
al. (2019), inclusive play experiences with peers have a favourable impact on the social skills and
self-esteem of children with disabilities. These experiences also help children with disabilities make
new friends and feel less isolated.

Adaptive and assistive devices, sensory toys, and interactive playsets are just few of the many
subcategories that go under the umbrella term "inclusive toys," which we shall discuss in this chapter.
We will emphasise the life-changing experiences of children with disabilities and the excellent
outcomes that have resulted from the usage of inclusive toys through the use of case studies and
testimonies. In addition, we will offer direction on how to choose inclusive toys that are appropriate
for the individual depending on their therapy objectives and requirements.

We can build inclusive environments that encourage the holistic development, rehabilitation, and
empowerment of children with disabilities if we acknowledge the relevance of inclusive toys and
accept their potential. This can be done by embracing their potential and recognising the value of
inclusive toys. We can pave the path for a society that is more accepting and supportive of people
with varying abilities by incorporating toys that are inclusive into both therapeutic interventions and
regular play.

4.2.1: Exploring the Concept of Inclusive Toys and Their Significance in Promoting Equal
Opportunities for Children with Disabilities

Toys that are accessible to children with disabilities are being increasingly recognised as effective
instruments in the fight for equal opportunities and the advancement of the children who use them.
This chapter digs more into the idea of inclusive toys, as well as its fundamental ideas and the great
relevance inclusive toys have in the process of making society more inclusive. We can bridge the gap
between ability and disability by gaining an understanding of the transforming potential of inclusive
toys. This will allow us to provide children who have impairments with a play experience that is both
enriching and empowering.
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According to estimates provided by the World Health Organisation (WHQO), around 15% of people
around the world are living with a handicap of some kind. Children who have impairments continue
to have a difficult time gaining access to age-appropriate play opportunities that meet their individual
requirements, notwithstanding progress made in the areas of inclusion and accessibility. Toys that are
designed to be inclusive can provide a solution to this problem by removing these obstacles and
fostering equitable possibilities for learning, socialisation, and play.

The notion of "inclusive toys" rests, at its heart, around the concept of producing play materials that
can be accessed by children of varying abilities and that can be enjoyed by all of those children. These
toys have been designed with the purpose of catering to a wide range of physical, sensory, and
cognitive capacities. This makes it possible for every kid to actively participate in play and enjoy the
sensations of discovery and exploration to the fullest extent possible. Toys that are inclusive go
beyond simple adaptations and instead celebrate the variety of abilities that children possess, so
fostering a more well-rounded growth in children who have impairments.

The capacity of inclusive toys to instill a sense of empowerment and belonging in children with
disabilities is the primary factor contributing to the significance of these toys. These toys promote
social inclusion, foster peer connections, and break down obstacles that may prevent the full
involvement of children with disabilities in play environments. This is accomplished by offering
equitable access to play experiences, which in turn promotes social inclusion. Research conducted by
Hernandez et al. (2022) indicated that inclusive play spaces, which are made possible by accessible
toys, encourage healthy social relationships, build self-confidence, and improve children with
disabilities' overall well-being.

Toys that are designed to be inclusive can be broken down into a wide variety of subcategories, such
as assistive technology, adaptive devices, multisensory toys, and communication aids. These toys are
meant to address specific therapeutic aims, such as the development of fine motor skills, the
integration of sensory experiences, the enhancement of communication abilities, and the stimulation
of cognitive processes. Inclusive toys support the distinctive needs and skills of children with
disabilities by giving customised experiences. This ensures that children with disabilities are able to
participate in play and learning activities that are aligned with their unique strengths and challenges.

Additionally, inclusive toys encourage inventiveness, ingenuity, and the ability to find solutions to
problems. They create a sense of independence and self-expression in youngsters by encouraging
them to investigate and learn about their own capabilities. Children with disabilities are given the
opportunity to experience success, build resilience, and cultivate a positive self-image when they have
access to inclusive toys, which not only provide chances for the development of skills but also nurture
the emotional well-being of these children.

We can make the world a more welcoming and supportive place for all children by adopting the idea
of inclusive toys. This will allow us to acknowledge and appreciate the skills and potential of every
child. We can empower children with disabilities to flourish, develop, and enjoy the joy of childhood
by providing equitable play opportunities for all of the children in the community. This will allow us
to overcome barriers and promote a society that values diversity and inclusivity.
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4.2.2: Overview of Inclusive Toy Design Principles and Considerations

The way in which inclusive toys are designed is one of the most important factors in determining
whether or not they are useful and approachable for children who have impairments. In this chapter,
we will go deeper into the core concepts and factors that influence the production of toys that are
accessible to a wider range of people. Because we have a better grasp of these design principles, we
will be able to create toys that cater to the different needs and skills of children with disabilities. This
will allow us to build inclusive play experiences that promote learning, engagement, and treatment.

The principles of accessibility, flexibility, and universal design serve as the foundation for the
creation of inclusive playthings. Toys that can be played with and enjoyed by all children, irrespective
of their capacities or conditions, are the objective of this project. This approach is in accordance with
the principles that are outlined in the United Nations Convention on the Rights of Persons with
Disabilities, which places an emphasis on the significance of accessibility and inclusion in all aspects
of life.

The design of inclusive toys takes into account a variety of factors, such as the toy's physical
accessibility, its ability to engage the senses, its capacity to stimulate the mind, and its capacity to
facilitate communication. The process of design requires an understanding of the specific obstacles
that children with disabilities confront and the incorporation of features that address those challenges
while also fostering the involvement and enjoyment of the children with disabilities.

Accessibility in terms of movement is one of the most important aspects of inclusive toy design. It
requires taking into consideration aspects such as size, weight, and ease of manipulation so that
children with physical limitations are able to play with the toys on their own. Toys with larger buttons
or handles, for instance, make it easier for toddlers who struggle with their fine motor skills to hold
and manipulate objects. In addition, it is essential for children who have oral sensory needs to make
use of materials that aren't harmful to the body and that are safe for oral exploration.

Engaging the senses is yet another important factor to think about when designing inclusive toys.
Toys that include many sensory experiences, such as tactile, aural, visual, and olfactory stimulation,
can cater to the varied preferences and needs of children who have disabilities in terms of their senses
of touch, sound, sight, and smell. Toys, for example, that have rough surfaces, elements that produce
sounds, brilliant colours, and attractive scents can stimulate sensory exploration and engagement.

Toys need to be designed so that all children can play with them, but cognitive stimulation is
particularly important for children who have cognitive difficulties. Toys that help children learn skills
such as problem-solving, classification, memory, and cause-and-effect linkages can be beneficial to
cognitive growth. The provision of changeable levels of difficulty should also be given some thought,
since this would enable youngsters to advance at their own rate while simultaneously testing their
cognitive capabilities.

Support for communication is an important aspect to take into account when designing inclusive toys,
particularly for children who have difficulties communicating due to a communication disability.
Toys that combine visual aids, components that teach sign language, or assistive communication
technologies can be helpful in facilitating the development of communication and language skills.
Children are better able to express themselves, participate in social relationships, and advance their
communication abilities as a result of these qualities.
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Collaboration with experts in child development, special education, and therapeutic practises is
another component of inclusive toy creation. Toy designers can use their skills to guarantee that the
products they create are in line with evidence-based practises and the objectives of various therapy
programmes. Involving children who have impairments, as well as their families and carers, in the
design process can bring useful ideas and views, which can lead to the creation of toys that are more
meaningful and effective.

Toy designers may provide children with disabilities with equal chances for play, learning, and
therapy by adhering to these principles and considerations for inclusive toy design, which will allow
them to build toys that promote inclusive play. These toys help to the overall well-being of children
with a variety of abilities by assisting in the development of fundamental skills, fostering social
relationships, and encouraging children to interact with one another.

4.2.3: Examples of Inclusive Toys that Cater to a Wide Range of Abilities and Disabilities

Toys that are inclusive are those that are created with the express purpose of catering to the wide
range of skills and capacities possessed by youngsters. They encourage children with a variety of
needs to have access to equitable chances for play, learning, and therapy, which in turn fosters
engagement, development, and enjoyment for the children. In this part of the article, we will examine
several instances of toys that are accessible to all people by adhering to the concepts of universal
design, adaptation, and accessibility.

1- "Sensory Exploration Toys": Children who have issues with sensory processing or sensory
impairments can benefit from playing with sensory exploration toys. Tactile exploration can be
encouraged with the help of these toys, which feature a variety of different textures, forms, and
materials. Some examples of tactile toys are textured balls, toys that can be squashed, sensory mats,
and puzzles that can be felt. Children will have the opportunity to engage all of their senses, improve
their sensory integration abilities, and advance their general sensory development as a result of
playing with these toys.

2- "Adapted Manipulative Toys": Adapted manipulative toys are toys that have been made
specifically for youngsters who have difficulties with their fine motor skills or limited dexterity.
These toys have been altered in some way, for as by having larger buttons, switches, or handles, in
order to make them easier to grasp and manipulate. Toys with built-in gripping assistance, modified
puzzles with large pieces, and switch-operated toys are just a few examples of accessible playthings.
These toys encourage youngsters to participate in self-directed play while also fostering the
development of their fine motor abilities.

3- Toys that help children's communication and language development are referred to collectively as
"communication and language development toys” (also written as "communication and language
development toys™). These toys integrate elements that make communication easier, enable children
to develop their expressive and receptive language skills, and ease social engagement.
Communication boards, image cards, electronic devices with pre-recorded messages, and interactive
storybooks are some examples of these types of materials. These toys encourage youngsters to
improve their communication skills and have meaningful exchanges with one another, which is
beneficial to the child's overall development.
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4 - "Social Interaction and Pretend Play Toys": Social interaction and pretend play toys assist children
with social or behavioural issues to engage in imaginative play and build social skills. These toys are
marketed as "social interaction and pretend play toys." Children are able to role-play, practise social
interaction, and explore emotional expression with the help of these toys because they frequently
simulate real-life circumstances. Dollhouses, pretend cooking sets, puppet theatres, and play sets that
mimic community scenes are some examples of the types of toys available. In an atmosphere that is
conducive to play, these toys make socialisation, empathy, and the regulation of emotions easier to
achieve.

5- "Assistive Technology Toys": These toys are designed to help children who have disabilities by
incorporating various forms of modern technology. These toys incorporate a variety of adaptive
features and assistance gadgets, which allow for more participation and autonomy. To illustrate, there
are remote control cars that can be operated using switches, interactive tablets that have accessibility
features built in, and robotic toys that can be controlled using alternate input methods. These toys
encourage children's general development by allowing them to interact with technology and providing
them with that opportunity.

These are just a few examples from the vast selection of toys that are designed to be inclusive that
can be found on the market today. Each toy addresses a particular ability or disability, so catering to
the wide variety of requirements that are posed by children. It is crucial to take into account the
personal preferences, capacities, and therapeutic goals of each kid when choosing inclusive toys for
them to play with. This will ensure that the child has the best possible time playing.

4.3 Role Of Toys In The Development And Rehabilitation Of Children With Disabilities
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Toys are an essential component in the growth and rehabilitation of children with disabilities because
they provide children with these children with possibilities for opportunities for growth, learning, and
therapeutic intervention. In this chapter, we will investigate the multidimensional function that toys
play in supporting the overall well-being and advancement of children who have a wide range of
talents and limitations.

Children with disabilities frequently confront a variety of one-of-a-kind obstacles during the course
of their development. These obstacles might take the form of cognitive delays, physical limits,
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sensory impairments, or communication issues. Toys, provided they are chosen and utilised
effectively, have the potential to function as powerful instruments in the process of addressing these
challenges and encouraging their overall development.

Toys provide a platform for children with disabilities to engage in meaningful play experiences that
stimulate many parts of their development. This is one of the many ways that toys contribute to the
process of development. Children can develop their cognitive capacities, improve their motor skills,
and stimulate social connection through play. Children can also use play to explore their environment
and strengthen their motor skills. Toys can serve as motivators for youngsters to learn new
information, develop their capacity for creative problem solving, and improve their problem-solving
skills.

No matter how talented they are, playing has been demonstrated to have a significant positive effect
on children's overall development. An investigation that was carried out by the American Academy
of Paediatrics found that play is necessary for the healthy growth of children in all aspects of their
being, including their physical, cognitive, emotional, and social well-being (Ginsburg, 2007). The
ability of play to inspire and interest children, as well as to offer a risk-free environment in which
they can experiment and freely express themselves, is the source of its strength.

The Potential of Toys for Therapeutic Use In addition to the positive effects they have on a child's
development, toys can also be used as therapeutic aids for children who have special needs. Play and
toys are frequently incorporated into the treatment plans of rehabilitation professionals such as
occupational therapists, physical therapists, speech-language pathologists, and other medical
specialists. Therapeuts are able to achieve a variety of therapeutic objectives, including the
development of motor skills, the improvement of sensory integration, the promotion of
communication, and the facilitation of emotional control, through the use of play therapy.

In therapy, the use of toys enables children to participate in pleasurable activities that conceal the
therapeutic nature of the intervention being provided. When children's therapy is delivered in the form
of play, they are more likely to have a feeling of excitement, motivation, and empowerment, which
ultimately leads to better outcomes. Children who have disabilities have been shown to benefit from
play-based interventions, which have been shown to increase children's functional abilities, self-
confidence, and general well-being (Case-Smith, 2015; Laver-Bradbury et al., 2011). These findings
have been highlighted in research papers.

In this chapter, we will explore deeper into the ways that toys can be strategically deployed to support
the specific needs and goals of children with disabilities. Toys can be used in a variety of ways to
help children with disabilities achieve their objectives. In this session, we will investigate evidence-
based techniques, innovative strategies, and success stories that illustrate the potentially transforming
role that toys may play in the realms of development and rehabilitation.

Parents, teachers, therapists, and carers may build enriching environments for children with
disabilities that promote growth, learning, and independence by recognising and harnessing the power
of toys. These environments can be created by recognising and utilising the power of toys.

4.3.1: Examining how toys can support and enhance various aspects of a child's development.

Toys are extremely important tools that can assist and enhance a variety of aspects of a child's growth
and development. They make it possible for children to participate in a variety of activities that are
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beneficial to the children's physical, intellectual, social, and emotional development. In the following
paragraphs, we will explore the precise ways in which toys can promote and enhance a child's
development in a variety of areas, such as language, motor, and social skills.

Toys can help children develop their motor skills, coordination, and other physical talents, which is
important for the child's overall development. Toys that demand fine motor control, hand-eye
coordination, and dexterity include, for example, building blocks, puzzles, and manipulative toys.
Children can strengthen their hand and finger muscles, improve their ability to grasp, and develop
more refined motor skills when they play with toys like these. In addition, toys that encourage
physical activity, like as ride-on toys or balls, help both the development of gross motor skills as well
as coordination.

Toys offer children the opportunity to engage in cognitively stimulating activities such as problem-
solving and critical thinking when they play with them. Children can improve their spatial awareness,
logical reasoning, and the ability to solve problems by playing with educational puzzles and
construction sets, for instance. Memory games and board games are great for improving cognitive
flexibility, as well as recalling memories and thinking strategically. Children can build their overall
cognitive development by playing with these toys, which helps them exercise their cognitive
capacities, improve their skills in information processing, and improve their overall cognitive
development.

Toys are an important component in children's social development because they encourage children
to engage with one another, communicate with one another, and work together. Toys that foster
cooperative play, such as pretend play sets or board games played with other people, improve social
skills, turn taking, sharing, and empathy. Some examples of these types of toys include. Children
acquire the skills necessary to speak effectively, negotiate, and cooperate effectively as a group by
taking part in interactive play scenarios. These encounters with others not only aid in the development
of their social abilities, but also help them become more emotionally intelligent and improve their
ability to engage with others.

Toys can have a significant influence on a child's emotional development and the degree to which
they are able to express themselves freely. For example, children can engage in imaginative play,
role-playing, and storytelling with dolls, stuffed animals, or puppets when they have access to these
types of toys. Children have the opportunity to investigate and communicate their feelings, develop
their capacity for empathy, and further their creative potential when they participate in these activities.
Additionally, children may benefit from the use of stress balls or other textured toys as a means of
regulating their feelings, receiving comfort, and lowering their levels of worry.

Parents, teachers, and therapists can cultivate an atmosphere that is conducive to a child's holistic
development by selecting toys for the kid's play space with great care, keeping in mind the child's
developmental needs and the areas of interest to the child. To ensure that children have the
opportunity to explore, learn, and develop in a balanced manner, it is vital to give a wide variety of
toys that target different aspects of child development.

4.3.2: Understanding the therapeutic value of play and its impact on physical, cognitive,
emotional, and social well-being
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Children who have disabilities can benefit greatly from the use of play as an effective method for
fostering their general growth and well-being. Play, in addition to its recreational value, provides
therapeutic advantages, which have a significant positive effect on the participants' physical, mental,
emotional, and social well-being. In order to construct effective interventions and rehabilitation
programmes that are suited to their specific needs, it is essential to have a solid understanding of the
therapeutic significance of play.

Participating in play activities can help improve the physical well-being of children who have
disabilities, so it's important for these kids to get plenty of it! They are given the opportunity to
experiment with their motor abilities, increase their coordination, and develop their general physical
fitness. Exercises and motions that are based on play can be used to address particular physical
obstacles, such as developing balance, strength, and range of motion. Children with disabilities are
able to take part in physical activities that are beneficial to both their physical development and their
overall well-being if the play equipment and assistance devices are customised to meet their needs.

Emotional Health and Well-Being: For children with disabilities, play is an invaluable avenue for
expressing and controlling their feelings, which contributes to their overall emotional health and well-
being. They are able to explore their feelings, experiences, and self-identity in an environment that is
both secure and pleasurable thanks to this resource. Children are able to process their feelings, grow
in self-confidence, and develop emotional resilience when they engage in creative activities such as
pretend play, storytelling, and other creative pursuits. Playing also helps children develop social and
emotional skills, such as empathy, the ability to control their emotions, and social problem-solving
abilities, all of which contribute to their overall emotional well-being.

Play has been shown to have therapeutic benefits, and when this is acknowledged, educators,
therapists, and parents are better able to foster environments that are supportive of play-based
interventions. Not only can including play in the routines of children who have impairments help
them develop at a faster rate, but it also brings them more joy, makes them feel more engaged, and
gives them a greater sense of control over their life.

4.3.3: lllustrating the Positive Effects of Toy-Based Interventions through Case Studies and
Real-Life Examples

It is vital to look into real-life case studies and examples that highlight the positive effects that these
treatments can have on children in order to get a proper understanding of the transforming power of
toy-based interventions for children with disabilities. We can obtain useful insights into the impact
that toys have on various aspects of the lives of children with disabilities if we examine specific cases
in which toys have played a crucial role in the development and rehabilitation of children with
disabilities.

Case Study No. 1: Improving Motor SKills

Sarah, a child of six years old who was diagnosed with cerebral palsy, had difficulty with both her
fine motor abilities and her coordination. Her occupational therapist showed her a set of building
blocks that were created specifically for use by youngsters who have various impairments. Sarah's
hand-eye coordination, grasp, and ability to manipulate objects all saw gradual improvements as a
result of her continued engagement with the blocks. She eventually developed the capacity to stack
blocks, build structures, and even take part in more straightforward construction endeavours as time
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went on. This newly acquired ability not only helped her feel more confident in herself, but it also
made it easier for her to participate in day-to-day activities such as sketching, writing, and taking care
of herself.

Case Study No. 2: Increasing Opportunities for Social Interaction

Michael, a ten-year-old boy with autism spectrum disorder, struggled with social interaction and
communication. Michael's condition was on the autism spectrum. His speech therapist showed him a
board game that emphasised taking turns, social skills, and starting conversations with others.
Michael was provided with a structured environment in which to practise social rules, initiate
dialogues, and participate in communication that was reciprocal by the fact that the game was played
in a small group setting. His ability to communicate socially with others grew as he became more
familiar with the game, and he began striking up discussions with his contemporaries both while
playing the game and in other places where people congregate.

Case Study No. 3: Providing Opportunities for Cognitive Development

The cognitive growth of Emma, who was five years old and had Down syndrome, was difficult,
particularly in terms of her memory and her ability to solve problems. Memory games and interactive
puzzles were activities that her early intervention specialist had her try out. Emma’'s memory and
cognitive abilities considerably increased as a direct result of her continued involvement with the toys
in question. She increased her recall and displayed enhanced critical thinking skills. She also
established solutions for problem-solving. Not only did these improvements affect her academic
achievement, but they also boosted her self-assurance and gave her more independence in her day-
to-day activities.

These case studies shed light on the enormous potential that interventions using toys can have in
assisting the growth and rehabilitation of children who have disabilities. They demonstrate the precise
ways in which suitable toys can meet individual needs, encourage progress, and empower children to
overcome problems that they encounter in their day-to-day lives.

Real-life examples such as these highlight the significance of individualised and specialised
interventions that take into consideration the distinct skills and passions possessed by each child.
Children who have disabilities can receive focused help and have meaningful learning experiences if
the experts who work with them and the carers who take care of them choose toys that match with
the developmental goals and therapeutic requirements of the children.

4.4: Toy-Based Technologies For Children With Disabilities

4.4.1 Introduction to Innovative Technologies Integrated into Toys for Children with
Disabilities
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In recent years, improvements in technology have opened up new possibilities for promoting the
development and rehabilitation of children with impairments. These children formerly had limited
access to such opportunities. In recent years, innovative technologies based on toys have developed
as significant tools. These tools combine aspects of play and therapy in order to foster engagement,
learning, and overall well-being. This chapter examines the incorporation of technology into toys that
have been made expressly for children with impairments. These toys have the potential to
revolutionise the way these children engage with their surroundings and open up new opportunities
for growth and development.

The incorporation of various forms of technology into playthings presents a plethora of advantages.
It improves accessibility and inclusivity of play experiences, making them more accessible to children
with disabilities and giving them with equal opportunities for learning and discovery. In addition,
these technologies can be adapted to meet the requirements and preferences of individual users,
making it possible to conduct personalised treatments that are directed towards particular aspects of
child development. Toy-based technologies have the ability to unleash the latent capacities of children
with disabilities and support their journey towards independence and self-fulfillment by using the
power of interactive features, adaptive mechanisms, and assistive gadgets. This might be
accomplished by harnessing the power of these three types of features.

4.4.2 Exploring Assistive Devices and Adaptive Technologies that Facilitate Play and Learning

When it comes to aiding children who have disabilities in their play and learning activities, assistive
gadgets and adaptive technology play a significant role in providing support. Children are able to
actively engage in play, investigate their surroundings, and gain key skills thanks to these cutting-
edge gadgets, which are designed to overcome physical, sensory, or cognitive hurdles that may
prevent them from doing so. The following are some examples of such technologies:

Toys with Switches That Can Be Operated by other Parts of the Body Hands, feet, or even the
Headrest These toys have switches that can be activated by other parts of the body, such as the hands
or feet. Children who have difficulty moving about are nevertheless able to take part in play activities,
direct how the toy moves, and have a feeling of autonomy and control when they do so thanks to the
use of switches.

Toys that Use Augmented Reality (AR) and Virtual Reality (VR) AR and VR technologies offer
experiences that are immersive and engaging, which can stimulate the senses of children and boost
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their learning. The actual and the virtual worlds are brought together with these toys, which opens up
a world of possibilities for discovery, creativity, and the advancement of skills.

Toys that include communication devices, such as speech-generating systems or image
communication boards, are designed to make it easier for children who have difficulties
communicating due to speech or language impairments to develop their language skills and interact
with others. Children are given the ability to express themselves, engage in meaningful social
relationships, and communicate with others through the use of these technologies.

4.4.3 Examples of Interactive Toys and Games that Promote Engagement, Communication, and
Skill Development

The environment of play for children with impairments has been changed with the introduction of
interactive toys and games. They provide experiences that are interesting and entertaining, which
encourage different aspects of development, such as communication, cognitive abilities, motor
coordination, and social interaction. Here are several examples:

1- Interactive Storybooks These digital versions of the classic children's books include a variety of
interactive elements, such as sound effects, animations, and pages that may be touched. They motivate
youngsters to take an active role in the process of telling stories, which in turn improves the children's
language abilities, comprehension, and capacity for imaginative play.

2- Toys that engage several senses are known as sensory play toys. These toys give children who
have trouble processing sensory information the opportunity to experiment with a variety of
sensations, including different sounds, different textures, and varied visual stimuli. Sensory
integration, self-regulation, and cognitive development are all fostered by playing with these toys.

3- Educational Games that Offer Adaptability Educational games that are designed specifically for
children with disabilities offer varying degrees of difficulty. This allows the child to study at his or
her own speed while still presenting the child with appropriate obstacles to improve his or her
cognitive capacities. The ability to solve problems, remember information, and think critically can
all be developed through playing these games.

4- Dancing to the Sound of Music Toys: toys that foster physical coordination, rhythm, and self-
expression in children include those that stimulate music and movement. They can take the form of
motion-activated musical instruments, dancing mats, or other types of toys that respond to the
movements of the kid, so fostering creativity and developing the child's gross motor abilities.

The incorporation of technology into toys has broadened the range of options available to disabled
children, giving them access to fun, interactive playthings. Children who have impairments now have
access to engaging, interactive, and inclusive play experiences because to the incorporation of
technology into toys. These play experiences support the children's overall development and well-
being and open up a world of possibilities for these children. These are just a few examples of the
enormous variety of interactive toys and games that are currently on the market; each one is designed
to appeal to a certain set of skills and requirements.

Toys, thanks to the incorporation of various cutting-edge technology, have evolved into more than
merely entertaining outlets in recent years. They have progressed into tools that help with therapeutic
progress, communication, and the development of skills. Numerous case studies and examples from
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real life have been used to illustrate the beneficial benefits that toy-based interventions may have on
children's lives, underscoring the fact that these interventions have the potential to completely shift
the course of those children's lives.

Research studies have demonstrated that children with disabilities can see considerable improvements
in their cognitive abilities, motor skills, communication skills, and social relationships when they use
technology that are based on toys. For instance, a study carried out by Johnson et al. (2018) discovered
that children with autism spectrum disorder who played with interactive technology-enhanced toys
exhibited increases in social communication and engagement. This was the case even though the
children had been playing with the same toys for the same amount of time. In a similar vein, Chen et
al. (2020) conducted study that revealed the favourable effects that augmented reality toys have on
the cognitive development and problem-solving capabilities of children who have physical
limitations.

The incorporation of technology into toys for disabled children is a vibrant and quickly advancing
area of research and development. Innovation is being driven forward by ongoing developments in
fields such as robotics, artificial intelligence, and sensor technologies. This has led to the creation of
toy-based therapies that are ever more complex and individualised.

To summarise, the incorporation of cutting-edge technologies into toys has fundamentally altered the
environment of play and rehabilitation for children who have special needs. These technologies,
which are based on toys, offer experiences that are both inclusive and entertaining. They promote
development across a variety of domains and give children the ability to realise their full potential.
We set out on a journey that blends the joy of play with the power of technology by investigating
assistive gadgets, adaptive technologies, and interactive toys. In the end, this will result in the lives
of children who have impairments being fundamentally altered.

4.5: Different Types Of Toys Suitable For Various Disabilities And Therapeutic Goals

When it comes to the toy industry, diversity and inclusivity are essential components in achieving the
goal of providing children with disabilities with equal opportunity for play, learning, and overall
growth. It is vital to gain an understanding of the unique talents and requirements of children with
disabilities in order to discover toys that cater to their special wants and requirements. In this chapter,
we look at a variety of toys and discuss how they can be adapted to accommodate a wide range of
impairments and therapeutic aims. We intend to give a complete guide for selecting toys that meet
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the developmental requirements of children with disabilities by focusing on toys that encourage
sensory stimulation, fine and gross motor skills, cognitive ability, and social interaction. This will be
accomplished by investigating toys that focus on these areas.

1- Toys That Stimulate the Senses Children who have issues with the processing of their senses can
frequently benefit from playing with toys that stimulate the senses. These toys stimulate their senses
and help them better regulate the experiences they have with those senses. Toys that emit calming
sounds or lights are some examples of sensory toys. Other types of sensory toys include tactile toys
with a variety of textures, sensory balls with a variety of shapes and textures, and so on. Not only do
these toys encourage sensory exploration, but they also help children relax and improve their ability
to self-regulate. Children who have difficulties with sensory processing may benefit from sensory
play in terms of their ability to pay attention, self-soothe, and experience emotional well-being,
according to research published by Case-Smith and Bryan (2013).

2- Toys that focus on the development of fine and gross motor abilities are essential for children who
have motor impairments or delays. These children often have difficulties with fine and gross motor
coordination. Toys that help develop hand-eye coordination, finger dexterity, and precision include
building blocks, puzzles, and other manipulative playthings. These toys urge children to grab,
manipulate, and move their fingers in very specific ways. Toys that encourage the development of
gross motor skills, on the other hand, include things like crawling tunnels, balance boards, and ride-
on toys. These devices promote coordination, balance, and overall body awareness while also
stimulating greater muscle groups. (Vasconcelos et al., 2018) Research has shown that getting
children with motor disabilities to participate in motor activities while they are playing can help them
improve their motor skills as well as their functional abilities.

3- Educational Toys for Children's Cognitive Abilities:

Toys are a vital factor in a child's total growth, particularly in terms of their cognitive development,
which is an essential component of a child's overall growth. Puzzles, memory games, shape sorters,
and instructive electronic toys are some examples of the types of cognitive toys available. These toys
foster critical and logical thinking, as well as memory recall and creative expression in children.
Children are afforded the chance to engage in critical thinking, investigate cause and effect
relationships, and improve their cognitive abilities through the usage of these activities. According to
research conducted by Diamond and Lee (2011), cognitive stimulation through play can lead to
enhanced cognitive functioning and academic achievements in children who have intellectual
disabilities.

4- Toys that encourage children to interact with one another socially are essential for helping children
with disabilities develop their social skills, communication abilities, and emotional connections.
These kinds of toys include things like pretend play sets, board games, and toys that encourage
cooperative play. These toys encourage taking turns, sharing, communicating, and working together
among children of the same age. They open up doors for participation in social activities,
opportunities for imaginative play, and the growth of social and emotional competencies. (Kasari et
al., 2018) Research has demonstrated that social play interventions using appropriate toys can
improve social communication, empathy, and social relationships in children who have autism
spectrum condition.

5- Toys Appropriate for the Child's Age and Major Milestones in Their Development:

134



’i-‘-f,:"" ¢ Co-funded by
Ce 7,;. L S * * i
i i‘gﬁ, AN the European Union

TOY ZONE

vvvvvvvvvvvvvvv
ssssssssssssss

To ensure that children with disabilities are engaged at the proper level for their level of development,
it is essential to select toys that are age-appropriate. When choosing toys for a child, it is helpful to
take into account their developmental milestones. This helps ensure that the toys are appropriate for
both the child's strengths and their obstacles. When parents have an understanding of the individual
requirements of their children at each age, they are better equipped to choose toys that will encourage
their children's growth and development. Toys should be chosen in such a way as to support each
child's unique development, and it is crucial to keep in mind that children who have disabilities may
have different developmental trajectories than typically developing children.

Finding the appropriate playthings for children who have special needs is essential if one want to
foster the growth, engagement, and general well-being of these children. Children who have
disabilities can have access to an inclusive and stimulating play environment if we take the following
steps: determining the particular categories of toys that are designed to accommodate a variety of
impairments and requirements; having a conversation about toys that foster sensory stimulation, fine
and gross motor skills, cognitive abilities, and social interaction; and taking into consideration age-
appropriate toys based on developmental milestones.

It is necessary to keep in mind that the success of toys in assisting the development of children who
have disabilities is not primarily reliant on the toy itself but also on the involvement and direction
provided by parents, carers, and therapists. It is important to highlight that the success of toys in
assisting the development of children who have disabilities is not entirely dependent on the toy itself.
Adults can improve the therapeutic advantages of toys and support the kid's progress across a variety
of domains by actively participating in play interactions with the child.

In addition to this, it is also important to place an emphasis on the uniqueness of each child who has
a disability. Because children's aptitudes, interests, and preferences differ from one another, what
works for one child may not work as well for another. Therefore, it is necessary to select toys in a
manner that is individualised to the child. Carers and professionals are able to create decisions that
are educated and that are in line with the child's particular requirements if they observe and
comprehend the child's strengths, challenges, and therapeutic aims.

In this chapter, we have delved into the wide-ranging world of toys that are accessible to children
with special needs and discussed the various therapeutic purposes that each toy serves. It is essential
to recognise that the toy market is consistently undergoing change, as seen by the introduction of
novel concepts and progress made in the area of inclusive toy design and technology. Carers and other
professionals can benefit from keeping up with the latest research, resources, and advice from experts
in the field in order to make more educated decisions about the toys that are purchased for children.

We can help children with disabilities improve their learning, the skills they acquire, and their overall
well-being if we give them access to toys that are suitable for their age and are in line with their
developmental requirements. The usage of these specialised toys transforms play into a potent
instrument that may be utilised for the sake of personal development, enjoyment, and self-expression.
As we continue to investigate the opportunities and advantages offered by inclusive toys, we help to
create a world that is more welcoming of children with disabilities and gives them more agency.
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4.5.1: Guidelines for Selecting Toys that Promote Sensory Stimulation, Motor Skills, and
Cognitive Development

It is extremely important for the development and rehabilitation of children with disabilities to choose
appropriate toys for them to play with. Toys are an important component in the development of a
child's cognitive abilities, as well as their motor and sensory skills. When it comes to selecting toys
for children with disabilities, this chapter offers helpful suggestions for parents and other carers to
follow so that they can make well-informed decisions. We investigate different ways to pique interest
in the senses, encourage sensory integration, cultivate both fine and gross motor skills, and promote
cognitive development, creative problem-solving, and inventiveness.

1- Take into account the child's sensory requirements: Toys that encourage sensory stimulation are
absolutely necessary for children who have special needs. Take into account the child's sensory
preferences, such as whether or not they are sensitive to certain stimuli or actively seek out sensory
input. Through playthings, you can present a wide range of sonic and visual experiences to your child.
Choose toys that stimulate a child's feeling of wonder and curiosity as well as numerous senses at
once. Some examples of these types of toys are textured balls, musical instruments, toys with light-
up features, and sensory play Kits.

2- Place an Emphasis on the Development of Motor abilities The growth of a child's motor abilities
is an extremely important part of their overall physical development. Choose playthings that will help
develop both your small and large motor abilities. Toys that require fine motor skills, such puzzles,
building blocks, and shape sorters, help children improve their hand-eye coordination, finger
dexterity, and grasp. Toys that require large muscle movements, such as ride-on toys, balance boards,
and balls, help children develop coordination, balance, and strength. When selecting toys for the kid,
it is important to take into account the particular motor difficulties the child is experiencing and to
select toys that give an appropriate amount of both challenge and assistance.

3- Encourage Cognitive Development and Problem-Solving Skills: Toys that help children with
impairments to develop their cognitive talents are quite beneficial. Look for toys that will help your
child improve their memory, logical thinking, and ability to solve problems. Toys like building
blocks, puzzles, board games, and electronic toys that encourage interaction can all foster cognitive
development. Choose playthings that can be broken down into a number of different levels of
difficulty so that the child can develop at their own rate. Play that has no set rules and encourages
creativity and imagination should be encouraged.

4- Make Sure They're Safe and Accessible: When it comes to choosing toys for children with
disabilities, making sure they're safe and accessible is of the utmost importance. Choose playthings
that are suitable for the child's age and comply with all applicable safety regulations. Think about
how the child will interact with the item in terms of their size, weight, and ease of manipulation.
Choose toys that include accessible features such as large buttons, adaptable switches, or textured
grips so that children of varying abilities can enjoy playing with them. Make sure the toys are long-
lasting and can survive heavy use as well as any modifications that might be made to them.

5- Customise the Toys Your Child Plays With Keep in mind that every child is an individual with
their own set of abilities, weaknesses, and preferences when it comes to their playthings. When
choosing toys for a child, it is important to take into account the child's current developmental stage,
their interests, and any therapeutic aims they may have. Include the child in the process of decision-
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making and encourage them to share their thoughts, including their likes, dislikes, and overall
interests. Personalising the toy selection allows you to cater to the specific requirements of the child,
which in turn boosts the child's level of involvement and enjoyment.

4.5.2: Safe and Appropriate Toy Choices Based on Individual Needs and Preferences

Individualization is of the utmost importance when it comes to the process of choosing toys for
children with impairments. To accommodate their individual requirements, passions, and skills,
parents should let their children choose out their own toys. In this chapter, we go deeper into the
significance of individualised toy selection, discussing how important it is to take into account safety
rules, age appropriateness, adapted toys, and modifications to meet certain disability. In addition to
this, we emphasise the value of parental involvement and active participation in the process of
selecting toys and engaging in playtime with their children.

Selecting Appropriate Toys for Each Child The first step in selecting toys that are suitable for a child
is to have an understanding of the specific requirements, interests, and capabilities of that child. Take
into account their degree of development, their therapeutic goals, and their preferences. To give one
example, a child with visual impairments may benefit from toys that provide auditory or tactile
stimulation, but a child with autism spectrum disorder may find comfort and interest in toys that foster
repetitive or sensory-based play. Both of these types of toys provide stimulation. Choose different
toys for each child depending on what they like and what they need.

When shopping for toys for children with disabilities, the child's safety should always be the primary
concern. Additionally, the toys should be appropriate for their age group. Adhere to the safety criteria
that are issued by the organisations that regulate the toy industry. This will ensure that toys do not
have any small pieces that could cause choking, any sharp edges, or any hazardous materials. When
picking out toys for a child, it is important to take into account their ages as well as the stage they are
at in terms of their development. Be aware of any physical restrictions or sensory sensitivities that
may necessitate special safety concerns.

Toys can be altered or modified to meet certain disabilities and to enhance accessibility. This is
referred to as the third category, "adaptive toys and modifications." Look around for toys that can be
adjusted to fit the needs of youngsters who have special requirements. These toys frequently
incorporate functions like huge buttons, customizable settings, or sensory upgrades of some kind. In
addition, take into consideration the various alterations that can be made to standard toys, such as the
addition of tactile features, the modification of handles or grips, or the incorporation of assistive
technology. When looking for guidance on certain adjustments, therapists or specialists should be
consulted.

Involvement and Active Participation of Parents: When it comes to the selection of toys and the
overall quality of the play experience for their child who has a disability, parents play a pivotal role.
Maintaining an open line of contact with the therapists, educators, and other experts who are involved
in the care of the child can allow you to obtain insights into the child's particular requirements and
advancements. Take an active part in the child's playing, during which you should observe the child's
interactions with toys and make mental notes of the child's preferences and difficulties. Participate
alongside the kid in toy selection, giving them the opportunity to voice their individual preferences
and interests.
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Conclusion:

We have examined the significant role that toys play in the growth and rehabilitation of children with
disabilities in this article. We have understood the potential psychological and rehabilitative benefits
that toys may bring, and we have highlighted the relevance of play as a tool for learning, engagement,
and rehabilitation. We have also recognised the important role that toys play in fostering overall
development.

We went into detail about the concept of inclusive toys and the significance of their role in fostering
equality of opportunity for children who have disabilities. We went over the fundamentals and factors
to take into account when designing inclusive toys, and we gave some examples of interactive toys
that are accessible to people with a wide range of abilties and impairments. In addition, we
investigated the role that technologies based on toys play and investigated the potential for innovative
technologies to be included into toys for children with impairments.

Recognising that distinct impairments need for a variety of treatment strategies, we investigated the
many kinds of toys that can be used to accomplish a range of rehabilitative and other kinds of
therapeutic aims. We were able to identify certain categories of playthings that foster a variety of
developmental outcomes, including cognitive capacities, social engagement, fine and gross motor
skill development, and sensory stimulation. In addition, we gave some pointers on how to choose toys
that are good for a child's cognitive development, motor abilities, and sensory stimulation. We
emphasised the significance of making individualised toy selections based on a child's specific
requirements and preferences.

We talked about the significance of making safe and age-appropriate toy selections based on the
specific requirements and interests of each child as a way to promote healthy development and
prevent injuries. We looked into adaptive toys, modifications, and the role of parents in the process
of choosing toys and having playtime with their children.

It is impossible to exaggerate the importance that toys play in the growth and rehabilitation of children
who have disabilities. Toys can be used as tools for engagement, learning, and therapy. They give
children the opportunity to explore, discover, and develop skills that are crucial to their development.
We are able to build inclusive and energising play spaces for children that foster their development
into independent, well-adjusted adults by first gaining a knowledge of the unique requirements of
each kid and then making intelligent toy selections.

It is essential that, as we move forward, research and development of toys and technologies that are
geared towards meeting the varied requirements of children who have impairments continue
unabated. We can unlock the full potential of play as a transformational force in the lives of children
with disabilities if we embrace inclusivity and innovation as key components of the play experience.
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Learning
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Duration

Materials
needed

Preparation

Description
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Defining Children and Childhood

A journey of discovery

e Gainadeeper understanding of the concept of childhood and its diverse
dimensions.

e Explore the unique experiences and challenges faced by children with
special needs.

e Develop insights into effective strategies for supporting and nurturing
special needs children within the context of childhood.

2 Hours

Flipchart or whiteboard with markers
Handouts (provided separately)
Pen/pencil for each participant

Sticky notes or index cards

e Prepare the training room with adequate seating and clear visibility of
the presentation area.

e Print and organize the handouts for distribution to participants.

e Set up the flipchart or whiteboard with markers.

Introduction
Welcome participants and introduce the training topic.

Engage participants in an icebreaker activity to create a positive and
inclusive learning environment.

Defining Childhood

Facilitate a discussion on the concept of childhood, encouraging participants
to share their perceptions and experiences.

Present key theories and perspectives on childhood development.

Engage participants in activities that challenge traditional notions of
childhood, highlighting its diverse nature.
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Understanding Special Needs Children

Explore the unique experiences and challenges faced by children with
special needs.

Discuss common types of disabilities and their impact on child development.

Share personal stories, case studies, or videos to illustrate the experiences of
special needs children and their families.

Strategies for Support and Nurturing

Present effective strategies for supporting and nurturing special needs
children within the context of childhood.

Discuss inclusive practices, communication techniques, and positive
behavior management strategies.

Facilitate a group activity where participants share their own experiences,
challenges, and successful approaches to supporting their special needs
children.

Conduct a brief quiz or reflective exercise to assess participants'
understanding and retention of key concepts.

Learn check/
Debriefing Facilitate a debriefing session, allowing participants to share their
reflections and insights gained from the training.

Encourage active participation through group discussions, case studies, and
interactive activities.

Tips for the Foster a supportive and non-judgmental environment where participants feel
Trainer comfortable sharing their experiences and concerns.

Adapt the pace and content of the training to suit the participants' needs and
engagement levels.

Handout 1: Key Theories on Childhood Development
Handouts Handout 2: Strategies for Supporting Special Needs Children

Handout 3: Case Studies or Personal Stories (optional)

References https://youtu.be/AC9Q31JeH1w
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Communication Connectors: Building Bridges with Special Needs

Learning
outcomes

Duration

Materials
needed

Preparation

Children

Understand the importance of effective communication in fostering

positive relationships with special needs children.

e Explore creative and engaging communication techniques to enhance
interaction with special needs children.

e Develop practical strategies for overcoming communication barriers
and promoting meaningful connections.

2.5 hours

Flipchart or whiteboard with markers

Index cards or sticky notes

Colorful markers or pens

Craft materials (colored paper, scissors, glue, etc.)
Playdough or modeling clay

Printed visuals or pictures depicting emotions or communication scenarios

e Set up the training room with different stations or activity areas.

e Prepare craft materials, visuals, and printed resources for each
activity.

e Organize and distribute index cards or sticky notes to participants.
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EXPERT IN TOYS FOR
MY SPECIAL CHILD

Introduction
Welcome participants and introduce the training topic.

Facilitate an icebreaker activity that encourages participants to share their
own experiences and challenges related to communicating with special
needs children.

The Power of Communication

Engage participants in a group discussion on the importance of effective
communication in building positive relationships with special needs
children.

Present key principles and strategies for effective communication,
emphasizing empathy, active listening, and non-verbal cues.

Share success stories or real-life examples of how effective communication
has made a difference in the lives of special needs children and their
families.

Description

Creative Communication Stations

Set up different stations or activity areas around the room, each focusing on
a specific communication technique or approach.

Station 1: Emotion Exploration - Participants use visuals or pictures
depicting emotions to express and interpret feelings in a non-verbal way.

Station 2: Artistic Expressions - Participants create communication aids or
visual supports using craft materials to facilitate understanding and
engagement.

Station 3: Sensory Communication - Participants use playdough or modeling
clay to sculpt and communicate ideas, feelings, or requests.

Participants rotate through the stations in small groups, engaging in hands-
on activities that promote creativity, problem-solving, and innovative
communication approaches.

Communication Challenges and Strategies
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Facilitate a group discussion where participants share common
communication challenges they face when interacting with special needs
children.

Brainstorm practical strategies and techniques to overcome these challenges,
emphasizing the importance of flexibility, individualization, and active
collaboration with families and professionals.

Encourage participants to share their own successful communication
strategies or "communication connectors" they have used with special needs
children.

Group Activity: Communication Showcase

Divide participants into small groups and assign each group a specific
communication scenario or challenge.

Participants collaboratively develop a creative presentation or role-play that
demonstrates effective communication strategies in addressing the given
scenario.

Each group performs their showcase, incorporating humor, creativity, and
interactive elements to engage and inspire the audience.

Reflection and Closing

Facilitate a group reflection session where participants share their key
takeaways, insights, and personal action plans.

Provide an opportunity for participants to express their gratitude and
appreciation for their fellow attendees and the training experience.

Summarize the key points covered in the training and conclude with a
motivating message.

Group Reflection

Learn check/
Debriefing Gather participants in a circle or a comfortable seating arrangement.
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Start the debriefing by inviting participants to reflect on their experience
during the group activity.

Ask open-ended questions such as:
How did you feel during the communication showcase activity?

What were some of the creative and effective communication strategies you
observed during the showcases?

Did any particular presentation resonate with you? If so, why?

What did you learn from watching the different scenarios and approaches to
communication?

Sharing Insights

Provide participants with an opportunity to share their insights and
observations.

Encourage them to discuss any common themes or patterns they noticed
during the communication showcases.

Prompt the following questions:

Were there any communication strategies or techniques that stood out to
you?

What did you learn about the importance of creativity and engagement in
communication with special needs children?

Did any of the showcases challenge your assumptions or expand your
understanding of effective communication?

Personal Takeaways

Ask participants to reflect on their own learning and takeaways from the
activity.

Prompt them to consider the following questions:

What are some key strategies or approaches that you can apply in your
interactions with special needs children?

How will you integrate creativity and engagement into your communication
practices?
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Are there any specific challenges or areas you would like to focus on
improving in your communication with special needs children?

Create a visually appealing and interactive environment with colorful
materials, visuals, and activity stations.

Encourage participants to actively participate, collaborate, and share their
experiences throughout the training.

Tips for the
Trainer Incorporate group discussions, hands-on activities, and creative outlets to
engage participants and promote active learning.

Be flexible and adapt the activities based on the specific needs and
preferences of the participants.

Handouts I

References I

2. The Characteristics of the Deficient Children

Embracing Uniqueness: Exploring the Characteristics of Children

with Special Needs

Gain a deeper understanding of the unique characteristics and strengths

of children with special needs.

Learning e Develop insights into the challenges and barriers faced by children with

outcomes special needs in various aspects of life.

e Learn practical strategies and approaches to support and nurture
children with special needs effectively.

Duration 2 hours

1. Flipchart or whiteboard with markers

Handouts (provided separately)

Pen/pencil for each participant

Printed visuals or pictures depicting different characteristics of
children with special needs

Materials
needed

> wb
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e Prepare the training room with adequate seating and clear visibility
of the presentation area.

e Print and organize the handouts for distribution to participants.

e Set up the flipchart or whiteboard with markers.

Preparation

Introduction
Welcome participants and introduce the training topic.

Engage participants in an icebreaker activity that encourages them to share
their experiences and expectations regarding the characteristics of children
with special needs.

Understanding the Characteristics

Facilitate a discussion on the diverse characteristics exhibited by children
with special needs, such as sensory sensitivities, communication challenges,
and social interaction differences.

Present information on common diagnoses and their associated
characteristics.

Use visual aids or real-life examples to enhance participants' understanding
and empathy towards these unique characteristics.

Description
Challenges and Barriers

Explore the challenges and barriers that children with special needs face in
various aspects of life, such as education, socialization, and daily routines.

Facilitate a group discussion where participants share their own observations
and experiences regarding the challenges their children encounter.

Encourage participants to express their concerns and frustrations while
fostering a supportive and non-judgmental environment.

Strategies for Support

Introduce practical strategies and approaches to support and nurture children
with special needs effectively.

Discuss topics such as creating inclusive environments, developing
individualized support plans, fostering communication and social skills, and
accessing available resources and services.
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Share success stories or case studies that highlight effective strategies
implemented by parents and professionals.

Conduct a brief quiz or reflective exercise to assess participants'
understanding and retention of key concepts.

Learn check/ Facilitate a debriefing session, allowing participants to share their
Debriefing reflections and insights gained from the training.

Encourage participants to discuss how they can apply the newly learned
strategies in their own parenting journey.

Foster an open and supportive atmosphere, allowing participants to freely
express their thoughts, concerns, and experiences.

Tips for the Encourage active participation through group discussions, sharing personal
Trainer stories, and asking for individual perspectives.

Provide practical examples and real-life scenarios to enhance participants'
understanding and application of the concepts discussed.

Handout 1: Common Characteristics of Children with Special Needs

Handouts

Handout 2: Strategies for Supporting Children with Special Needs

References https://youtu.be/5uVoyyNJIKys

Unveiling Needs: Exploring Methods for Identifying the Needs of

Special Needs Children

Understand the importance of accurately identifying the unique needs
of special needs children.

Learning e Explore different methods and tools used to assess and identify the
outcomes specific needs of special needs children.

e Develop practical skills in applying various assessment techniques to
better understand and support their children.

Duration 2 hours

Materials
needed

Flipchart or whiteboard with markers
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Handouts (provided separately)
Pen/pencil for each participant
Case studies or scenarios depicting different needs and challenges

Printed visuals or charts representing assessment methods

e Prepare the training room with adequate seating and clear visibility
of the presentation area.

¢ Print and organize the handouts for distribution to participants.

e Set up the flipchart or whiteboard with markers.

Preparation

Introduction
Welcome participants and introduce the training topic.

Engage participants in an icebreaker activity that encourages them to share
their experiences and challenges in identifying their children's needs.

Importance of Identifying Needs

Discuss the significance of accurately identifying the needs of special needs
children for their overall development and well-being.

Explore the potential impact of unmet needs on a child's behavior, learning,
and social interactions.

Share real-life examples or personal stories that highlight the benefits of
identifying and addressing specific needs.

Description
Methods for Identifying Needs

Present various methods and tools used to assess and identify the needs of
special needs children.

Discuss techniques such as observation, interviews, questionnaires,
functional assessments, and collaboration with professionals.

Provide examples and case studies to illustrate how different methods can
be applied in practical situations.

Applying Assessment Techniques
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Engage participants in interactive activities where they can practice applying
assessment techniques to fictional case studies or scenarios.

Divide participants into small groups and assign each group a specific
assessment method to analyze and discuss.

Encourage participants to brainstorm and share their observations,
interpretations, and recommendations based on the assigned method.

Conduct a brief quiz or reflective exercise to assess participants'
understanding and retention of key concepts.

Facilitate a debriefing session, allowing participants to share their
reflections and insights gained from the training.

Encourage participants to discuss how they can apply the newly learned
methods in identifying their children's needs effectively.

Foster a safe and non-judgmental environment, encouraging open
discussions and sharing of personal experiences.

Provide ample opportunities for participants to actively engage in group
activities and practical exercises.

Tailor the examples, case studies, and scenarios to reflect the diverse range
of special needs children.

Handout 1: Methods for Identifying the Needs of Special Needs Children
Handout 2: Case Study Analysis Worksheet

I

Needs Assessment Scavenger Hunt

Learning
outcomes

Duration

e Increased Familiarity with Different Needs
e Enhanced Problem-Solving Skills
o Practical Application of Needs Assessment

30-45 minutes
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1. Printed cards with different needs or challenges written on them (e.g.,
sensory needs, communication difficulties, social interaction
challenges, academic support, emotional regulation)

2. Sticky notes or small pieces of paper

3. Markers or pens

Introduction
Gather participants in a designated area and explain the activity.

Introduce the concept of needs assessment and its importance in
understanding and supporting special needs children effectively.

Needs Assessment Scavenger Hunt
Divide participants into small groups of 3-5 individuals.

Provide each group with a set of printed cards with different needs or
challenges related to special needs children.

Explain that their task is to find and match specific strategies or resources to
address the identified needs.

Each group will move around the room or different stations, where they will
find sticky notes or small pieces of paper with strategies or resources written
on them.

Group Discussion and Sharing

Bring all the groups together and facilitate a discussion to share their
findings.

Each group will present the needs they found and the corresponding
strategies or resources they identified.

Encourage participants to provide additional insights or suggestions for
addressing the identified needs.

Conclude the activity with a brief reflection session.
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Ask participants to reflect on the challenges they encountered during the
scavenger hunt and how it relates to the real-life experiences of identifying
needs for their own children.

Prompt a discussion on how they can apply the strategies or resources they
discovered in their parenting journey.

Create a visually appealing and organized setup with clear instructions and
signage for the scavenger hunt.

Incorporate interactive elements like time limits, friendly competition, or
rewards to enhance engagement and motivation.

Tips for the
Trainer Encourage active participation and collaboration within each group,
fostering teamwork and collective problem-solving.

Be prepared with additional resources or suggestions to supplement the
strategies shared by participants during the group discussion

Handouts I

References I

Bridging the Gap: Fostering Cooperation and Understanding of

Children's Deficiencies

Understand the importance of parental cooperation and understanding
in supporting children with special needs.

Learning e Explore effective communication strategies to enhance parent-child
outcomes interactions and promote cooperation.

e Develop practical skills in fostering empathy, acceptance, and
resilience within the family dynamic.

Duration 2 hours

Flipchart or whiteboard with markers

Handouts (provided separately)

Materials
needed Pen/pencil for each participant

Case studies or scenarios highlighting parent-child interactions
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Printed visuals or charts representing communication strategies

e Prepare the training room with adequate seating and clear visibility
of the presentation area.

¢ Print and organize the handouts for distribution to participants.

e Set up the flipchart or whiteboard with markers.

Preparation

Introduction
Welcome participants and introduce the training topic.

Engage participants in an icebreaker activity that encourages them to reflect
on their current level of cooperation and understanding within their family
dynamic.

The Role of Cooperation and Understanding

Discuss the crucial role of parental cooperation and understanding in
supporting children with special needs.

Explore the impact of positive parent-child interactions on the child's well-
being, self-esteem, and development.

Share personal stories or case studies that illustrate the benefits of fostering
cooperation and understanding.

Description

Effective Communication Strategies

Introduce effective communication strategies to enhance parent-child
interactions.

Discuss active listening, empathetic responding, and non-judgmental
communication techniques.

Provide examples and role-play scenarios to demonstrate the application of
these strategies in real-life situations.

Fostering Empathy and Acceptance

Facilitate a discussion on fostering empathy and acceptance within the
family dynamic.

155



ST Co-funded by
L the European Union

Explore strategies for promoting understanding, acceptance of differences,
and resilience.

Encourage participants to share their experiences, challenges, and successful
approaches in fostering empathy and acceptance.

Conduct a brief quiz or reflective exercise to assess participants'
understanding and retention of key concepts.

Learn check/ Facilitate a debriefing session, allowing participants to share their
Debriefing reflections and insights gained from the training.

Encourage participants to discuss practical ways they can enhance
cooperation and understanding within their own families.

Create a safe and supportive environment where participants feel
comfortable sharing their experiences and concerns.

Tips for the Incorporate interactive activities, role-plays, and discussions to engage
Trainer participants actively.

Provide practical examples and scenarios that resonate with the participants'
experiences as parents of special needs children.

Handout 1: Effective Communication Strategies for Parent-Child
Interactions

Handouts

Handout 2: Promoting Empathy and Acceptance within the Family

References I

Building Resilience: Nurturing Emotional Well-being in Children

with Special Needs

Understand the importance of nurturing emotional well-being in

children with special needs.

Learning e Explore strategies to foster resilience and positive coping skills in

outcomes children.

e Develop practical skills to support children's emotional well-being
within the family context.
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Duration 2 hours

Flipchart or whiteboard with markers

Handouts (provided separately)

Materials

needed Pen/pencil for each participant

Case studies or scenarios highlighting emotional well-being challenges

Printed visuals or charts representing resilience-building strategies

e Prepare the training room with adequate seating and clear visibility
of the presentation area.

e Print and organize the handouts for distribution to participants.

e Set up the flipchart or whiteboard with markers.

Preparation

Introduction
Welcome participants and introduce the training topic.

Engage participants in an icebreaker activity that encourages them to reflect
on the emotional well-being challenges faced by their children and
themselves.

Understanding Emotional Well-being

Discuss the importance of nurturing emotional well-being in children with
special needs.

Explore the unique emotional challenges faced by children with special

Description needs and their impact on overall well-being.

Share personal stories or case studies to illustrate the significance of
emotional resilience in the face of challenges.

Fostering Resilience in Children
Introduce strategies to foster resilience and positive coping skills in children.

Discuss the importance of creating a supportive environment, building self-
esteem, and encouraging self-expression.

Provide examples and interactive activities to explore practical ways to
implement resilience-building strategies within the family.
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Supporting Emotional Well-being

Facilitate a discussion on practical ways parents can support their children's
emotional well-being.

Explore techniques for effective communication, active listening, and
validation of emotions.

Encourage participants to share their experiences, challenges, and successful
approaches in nurturing emotional well-being.

Conduct a brief quiz or reflective exercise to assess participants'
understanding and retention of key concepts.

Learn check/ Facilitate a debriefing session, allowing participants to share their
Debriefing reflections and insights gained from the training.

Encourage participants to discuss practical strategies they can apply to
nurture emotional well-being in their own families.

Create a supportive and non-judgmental environment where participants
feel comfortable sharing their experiences and concerns.

Tips for the Incorporate interactive activities, group discussions, and personal reflections
Trainer to engage participants actively.

Provide practical examples and scenarios that resonate with the participants'
experiences as parents of special needs children.

Handout 1: Strategies for Building Resilience and Positive Coping in
Children with Special Needs

Handouts

Handout 2: Supporting Emotional Well-being within the Family Context

References I

Needs Detective Academy: Unlocking the Secrets of Identifying

Special Needs Children's Needs

Understand the importance of accurately identifying and addressing the

needs of special needs children.

Learning e Explore creative and engaging methods for effectively identifying a

outcomes wide range of needs.

e Develop practical skills in applying these methods to assess and
address the specific needs of their own children.
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Duration 1.5 hours

1. Flipchart or whiteboard with markers

Sticky notes or index cards

Arts and crafts supplies (e.g., colored pencils, glue, scissors)

Various props or toys representing different needs (e.g., puzzles,

building blocks, sensory items)

Handouts (provided separately)

6. Pens/pencils for each participant

e Set up the training room with interactive stations, including a needs
identification board and an art corner.

e Print and organize the handouts for distribution to participants.

Hw D

Materials
needed

Preparation e Prepare colorful visuals and posters related to needs identification
techniques.
e Ensure a comfortable and conducive space for participants to engage
In activities.

Welcome and Introduction

Welcome participants to the Needs Detective Workshop and provide an
overview of the session.

Set a positive and engaging tone by sharing an interesting fact or inspiring
quote related to needs identification.

Understanding the Importance of Needs Identification

Discuss the significance of accurately identifying and addressing the needs
of special needs children.

Description

Share brief stories or examples that illustrate the positive impact of needs-
based interventions.

Use visuals and concise explanations to convey key points effectively.

Interactive Techniques for Needs Identification

Introduce a variety of creative and interactive methods for needs
identification, such as:

"Wall of Needs": Participants write down different needs on sticky notes and
collectively organize them on a wall.
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Sensory Exploration: Participants engage in hands-on sensory activities to
identify sensory needs.

Collage Creation: Participants use arts and crafts supplies to create collages
representing various needs.

Guide participants through each activity, allowing time for discussion and
reflection.

Application and Reflection

Encourage participants to reflect on their own children's needs and discuss
how the techniques learned can be applied.

Facilitate a group discussion to share insights, challenges, and success
stories related to needs identification.

Provide practical tips and suggestions for integrating these techniques into
their daily interactions with their children.

Divide participants into small groups of 3-4 people.
Distribute the "Reflection Questions™ handout to each group.

Instruct participants to take turns answering the questions and discussing
their reflections within their group.

Encourage open and honest sharing of insights, experiences, and challenges
related to needs identification.

Allocate around 10-15 minutes for the group discussion.
After the discussion, reconvene as a whole group for a brief sharing session.
Learn check/ Reflection Questions:

Debriefing

What was the most valuable technique or activity you learned today for
identifying your child's needs?

How do you think this training will help you improve your understanding of
your child's needs?

Did you encounter any challenges or surprises during the interactive
activities? How did you overcome them?

Share a specific example of how you envision applying the techniques
learned in your everyday interactions with your child.

160



:**',* Co-funded by
L the European Union

What are some key takeaways or insights you gained from this training that
you will carry forward?

Sharing Session:

Invite one or two participants from each group to share their group's key
insights or a particularly meaningful reflection.

Facilitate a brief discussion by inviting other participants to comment, share
additional insights, or ask questions.

Summarize the common themes or highlights that emerged from the group
discussions.

Provide any additional guidance, tips, or resources based on the shared
reflections.

Maintain an energetic and enthusiastic demeanor to inspire participant
engagement throughout the workshop.

Tips for the Ensure clear instructions and provide support during the interactive
Trainer activities.

Foster a safe and non-judgmental environment that encourages participants
to share their thoughts and experiences.

Handouts I

References I
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Module 2 — Methods and techniques for selecting the
most appropriate educational material depending on the
child’s disability

5 Workshops

Workshop 1- The Disability Types of Children

Creating A Broad Understanding of Disability Types

e Gain a deeper understanding of the concept of disability

o Explore the types of disabilities and create a broad understanding
Learning towards the disability types

outcomes

e Learn the differences between the types of disabilities and

compare/discuss them.

Duration 2 Hours

Flipchart or whiteboard with markers

Handouts (provided separately)

Materials

Pen/pencil for each participant
needed P P P

Sticky notes or index cards

Powerpoint presentation

e Prepare the training room with adequate seating and clear visibility of
the presentation area.

Preparation e Print and organize the handouts for distribution to participants.

e Set up the flipchart or whiteboard with markers.

e Prepare and reflect the powerpoint presentation on the classroom wall.

Introduction
Welcome participants and introduce the training topic.
Description Enable participants to get to know each other.

Engage participants in an icebreaker activity to create a positive and
inclusive learning environment.
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Defining Disability

Facilitate a discussion on the concept of disability, encouraging participants
to share their perceptions and experiences.

Present key theories and perspectives on the concept of disability.

Engage participants in activities that challenge traditional notions of
disability, highlighting its diverse nature.

Exploring Types of Disabilities

Explore the types of disabilities and create a broad understanding towards
the disability types.

Discuss the types of disabilities and their impact on child development.

Share personal stories, case studies or videos to illustrate the experiences of
special needs children and their families.

Learning The Differences Between Types of Disabilities

Compare the types of disabilities and identify the differences between the
types of disabilities.

Discuss the differences betweeen the types of disabilities.

Share experiences through personal stories, case studies or videos and give
some best practices.

Conduct a brief quiz or reflective exercise to assess participants'

Learn check/ understanding and retention of key concepts.

Debriefing Facilitate a debriefing session, allowing participants to share their
reflections and insights gained from the training.

Encourage active participation through group discussions, case studies, and
interactive activities.

Tips for the
Trainer Foster a supportive and non-judgmental environment where participants feel
comfortable sharing their experiences and concerns.
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Adapt the pace and content of the training to suit the participants' needs and
engagement levels.

Handout 1: Key Definition of Disability
Handouts Handout 2: Types of Disabilities

Handout 3: Case Studies or Personal Stories (optional)

https://www.youtube.com/watch?v=Z3faUGgMsNI&t=4s

References

https://www.youtube.com/watch?v=r9Y 6XMko9Jc&t=18s

Workshop 2- Appropriate Educational Materials for Disabled Children

A Journey Into Appropriate Educational Materials for Special

Needs Children

e Explore a variety of educational materials for special needs children.

Learning

outcomes e Learn the most appropriate educational materials for special needs
children.
Duration 2 Hours

Flipchart or whiteboard with markers

Colorful markers or pens

Materials

Craft materials (colored paper, scissors, glue, etc.
needed ( pap g )

Visuals of educational materials

Powerpoint presentation

e Prepare the training room with adequate seating and clear visibility
of the presentation area.

e Set up the flipchart or whiteboard with markers.

e Prepare craft materials, visuals, and printed resources for each
activity.

e Print and organize the handouts for distribution to participants.

e Prepare and reflect the powerpoint presentation on the classroom
wall.

Preparation
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Introduction
Welcome participants and introduce the training topic.

Facilitate an icebreaker activity that encourages participants to share their
own experiences and challenges related to appropriate educational materials
for special needs children.

Do a brainstorming related to appropriate educational materials for special
needs children.

The Power of Educational Materials

Engage participants in a group discussion on the importance of educational
or instructional materails for special needs children.

Present key principles and strategies for appropriate educational materials
for special needs children.

Share stories or real-life examples of what educational materials parents use
for their special needs children.

Description A Variety of Appropriate Educational Materials

Present parents a variety of educational materials for special needs children
by using the powerpoint presentation prepared before the workshop.

Demonstrate the educational materials for special needs children with
visuals on the slides.

Discuss the most appropriate materials to use for special needs children.

Encourage participants to add any other appropriate educational materials
they know or use for their special needs children.

Play a Kahoot Game with parents related to the educational materials for
special needs children.

Reflection and Closing

Facilitate a group reflection session where participants share their key
takeaways, insights, and personal action plans.

Provide an opportunity for participants to express their gratitude and
appreciation for their fellow attendees and the training experience.
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Summarize the key points covered in the training and conclude with a
motivating message.

Group Reflection
Gather participants in a circle or a comfortable seating arrangement.

Start the debriefing by inviting participants to reflect on their experience
during the group activity.
Ask open-ended questions such as:

How did you feel during the activities in this workshop?

What were some of the appropriate educational materials you learned during

the showcases?

Learn check/ _ ) ) _

Debriefing Did any particular presentation resonate with you? If so, why?

What did you learn from watching different appropriate educational
materials for special needs children?

What did you learn about the importance of educational materials for special
needs children?

What are some key strategies or approaches that you can apply for using
educational materials for special needs children?

How will you integrate your knowledge related to appropriate educational
materials into usage for your special needs children?

Create a visually appealing and interactive environment with colorful
materials, visuals, powerpoint presentations and games.

Encourage participants to actively participate, collaborate, and share their
experiences throughout the training.

Tips for the
Trainer Incorporate group discussions, hands-on activities, and creative outlets to
engage participants and promote active learning.

Be flexible and adapt the activities based on the specific needs and
preferences of the participants.

Handout 1: The Power of Educational Materials
Handouts Handout 2: A Variety of Appropriate Educational Materials

Handout 3: A Booklet for Visualised Educational Materials
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References https://www.youtube.com/watch?v=PJUz955X0WA

Workshop 3- Methods For Selecting Appropriate Educational Materials

Identifying Key Methods For Selecting Appropriate Educational
Materials

e Gain a deeper understanding of the key methods for selecting
appropriate educational materials for special needs children.

e Develop insights into the challenges and barriers faced by parents
while selecting appropriate educational materials for special needs

Learning children.

outcomes e Choose the most adequate and appropriate method to use with a special
need child.

e Learn practical methods, strategies and approaches to select the most
appropriate educational materials for special needs children
effectively.

Duration 2 Hours

Flipchart or whiteboard with markers

Colorful markers or pens

Materials

Craft materials (colored paper, scissors, glue, etc.
needed ( pap g )

Visuals of educational materials

Powerpoint presentation

e Prepare the training room with adequate seating and clear visibility
of the presentation area.

e Print and organize the handouts for distribution to participants.

Preparation e Set up the flipchart or whiteboard with markers.

e Print and organize the handouts for distribution to participants.

e Prepare and reflect the powerpoint presentation on the classroom
wall.

Introduction

Description

Welcome participants and introduce the training topic.
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Engage participants in an icebreaker activity that encourages them to share
their experiences and expectations regarding the key methods for selecting
the appropriate educational materials for children with special needs.

Do a brainstorming related to methods for selecting appropriate educational
materials for special needs children.

Understanding the Key Factors and Criteria

Facilitate a discussion on the key factors or criteria to select appropriate
educational materials for children with special needs, such as individual
needs and learning styles, learning objectives and goals.

Present information on common methods and characteristics to select
appropriate educational materials for special needs children.

Use visual aids or real-life examples to enhance participants' understanding
and empathy towards these unique methods and characteristics.

Methods to Select Toys for Children with Special Needs

Present information on tips and steps for selecting toys for children with
special needs.

Show participants the powerpoint presentation supported with visuals and
pictures.

Challenges and Barriers

Explore the challenges and barriers that parents face in selecting appropriate
educational materials or toys for their children with special needs.

Facilitate a group discussion where participants share their own observations
and experiences regarding the challenges that they encounter.

Encourage participants to express their concerns and frustrations while
fostering a supportive educational environment for special needs children.

Introduce practical strategies and approaches to support for selecting the
most appropriate educational materials for children with special needs
effectively.

Share success stories or case studies that highlight effective methods to
select the most appropriate educational materials or toys for parents and
professionals.
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Conduct a brief quiz or reflective exercise to assess participants'
understanding and retention of key concepts.

Learn check/ Facilitate a debriefing session, allowing participants to share their
Debriefing reflections and insights gained from the training.

Encourage participants to discuss how they can apply the newly learned
methods in their own parenting journey.

Foster an open and supportive atmosphere, allowing participants to freely
express their thoughts, concerns, and experiences.

Tips for the Encourage active participation through group discussions, sharing personal
Trainer stories, and asking for individual perspectives.

Provide practical examples and real-life scenarios to enhance participants'
understanding and application of the concepts discussed.

Handout 1: Understanding the Key Factors and Criteria

Handouts

Handout 2: Methods to Select Toys for Children with Special Needs

References https://youtu.be/JUwfzGG5BUO

Workshop 4- Techniques For Selecting Appropriate Educational Materials

Exploring Tehniques For Selecting Appropriate Educational

Materials

Gain a deeper understanding of the key techniques for selecting
appropriate educational materials for special needs children.

e Learn practical techniques to select the most appropriate educational

Learning materials for special needs children effectively.

outcomes e Choose the most adequate and appropriate technique to use with a
special need child.

e Develop practical skills in selecting the most appropriate educational

materials for the specific needs of their own children.

Duration 2 Hours

Flipchart or whiteboard with markers

Materials
needed Colorful markers or pens
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Craft materials (colored paper, scissors, glue, etc.)

Visuals of educational materials

Powerpoint presentation

e Prepare the training room with adequate seating and clear visibility
of the presentation area.

e Print and organize the handouts for distribution to participants.

Preparation e Set up the flipchart or whiteboard with markers.

e Print and organize the handouts for distribution to participants.

e Prepare and reflect the powerpoint presentation on the classroom
wall.

Introduction
Welcome participants and introduce the training topic.

Engage participants in an icebreaker activity that encourages them to share
their experiences and expectations regarding the key techniques for selecting
the appropriate educational materials for children with special needs.

Do a brainstorming related to important techniques for selecting appropriate
educational materials for special needs children.

Techniques to Select Toys for Children with Special Needs

Present information on techniques for selecting toys for children with
special needs.

Description

Show participants the powerpoint presentation supported with visuals and
pictures.

Tips for Buying Toys for Special Needs Children

Explore the tips that parents should take into consideration for buying
appropriate educational materials or toys for their children with special
needs.

Facilitate a group discussion where participants share their own observations
and experiences

Encourage participants to express their concerns and frustrations while
buying a supportive educational material or toy for special needs children.
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Introduce practical techniques to support for selecting the most appropriate
educational materials or toys for children with special needs effectively.

Share success stories or case studies that highlight effective techniques to
select the most appropriate educational materials or toys for parents and
professionals.

Conduct a brief quiz or reflective exercise to assess participants'
understanding and retention of key techniques.

Learn check/ Facilitate a debriefing session, allowing participants to share their
Debriefing reflections and insights gained from the training.

Encourage participants to discuss how they can apply the newly learned
techniques in their own parenting journey.

Foster an open and supportive atmosphere, allowing participants to freely
express their thoughts, concerns, and experiences.

Tips for the Encourage active participation through group discussions, sharing personal
Trainer stories, and asking for individual perspectives.

Provide practical examples and real-life scenarios to enhance participants'
understanding and application of the concepts discussed.

Handout 1: Techniques to Select Toys for Children with Special Needs

Handouts ) ) . .
Handout 2: Tips for Buying Toys for Special Needs Children

https://youtu.be/W1grN30oTM9Q

References

https://youtu.be/BzaU-PCvTZM
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e Understand the importance of pareting knowledge, attitudes and
practices for special needs children.
e Explore how to maintain relationships and well-being in special-needs

A families
outcomes . ' s . . . .
e Gain knowledge about crucial tips for parenting a child with special
needs.

e Understand challenges faced by parents of children with special needs.

Duration 2 Hours

Flipchart or whiteboard with markers

Colorful markers or pens

Materials

Craft materials (colored paper, scissors, glue, etc.
needed ( pap g )

Visuals of educational materials

Powerpoint presentation

e Prepare the training room with adequate seating and clear visibility
of the presentation area.

e Print and organize the handouts for distribution to participants.

e Set up the flipchart or whiteboard with markers.

e Print and organize the handouts for distribution to participants.

e Prepare and reflect the powerpoint presentation on the classroom
wall.

e Prepare colorful visuals and posters related to the worshop topics.

e Ensure a comfortable and conducive space for participants to engage
In activities.

Preparation

Welcome and Introduction

Welcome participants to the workshop and provide an overview of the
session.

Description Set a positive and engaging tone by sharing an interesting fact or inspiring
quote related to parenting knowledge, attitudes and practices for children
with special needs.
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Understanding the Importance of Parenting Knowledge, Attitudes and
Practices

Discuss the significance of parenting a child with special needs

Share brief stories, knowledge, practices, attitudes or examples that illustrate
the parenting a child with special needs

Use visuals and concise explanations to convey key points effectively.

Challenges Faced by Parents of Children with Special Needs

Encourage participants to reflect on their own parenting knowledge and
attitudes and discuss how the practices learned can be applied.

Facilitate a group discussion to share insights, challenges, and success
stories related to parenting knowledge, attitudes and practices.

Provide practical tips and suggestions for integrating praenting knowledge
into their daily practices for their children with special needs.

Divide participants into small groups of 3-4 people.
Distribute the "Reflection Questions™ handout to each group.

Instruct participants to take turns answering the questions and discussing
their reflections within their group.

Encourage open and honest sharing of insights, experiences, and challenges
related to needs identification.

Allocate around 10-15 minutes for the group discussion.
Learn check/ After the discussion, reconvene as a whole group for a brief sharing session.

Debriefing Reflection Questions:

What was the most valuable parenting tip or practice you learned today for
your child with special needs?

How do you think this workshop will help you improve your parenting
knowledge and attitudes towards your child with special needs?

Did you encounter any challenges or surprises during the interactive
activities? How did you overcome them?
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Share a specific example of how you apply the parenting knowledge you
learned in your everyday interactions with your child?

What are some key takeaways or insights you gained from this training that
you will carry forward?

Sharing Session:

Invite one or two participants from each group to share their group's key
insights or a particularly meaningful reflection.

Facilitate a brief discussion by inviting other participants to comment, share
additional insights, or ask questions.

Summarize the common themes or highlights that emerged from the group
discussions.

Provide any additional guidance, tips, or resources based on the shared
reflections.

Maintain an energetic and enthusiastic atmosphere to inspire participant
engagement throughout the workshop.

Tips for the Ensure clear instructions and provide support during the interactive
Trainer activities.

Foster a safe and non-judgmental environment that encourages participants
to share their thoughts and experiences.

Handouts Handout 1: Parenting Knowledge, Attitudes and Practices

References https://www.youtube.com/watch?v=vySBI2iGMwo
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MODULE

3

Methods And Techniques of Working With Montessori
Techniques, ABA, PECS, Outdoor Education
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ith Montessori Techniques

A journey of discovery

Understanding the importance of new techniques in children's development,
specifically those with disabilities.

Discover the psychological benefits of appropriate toys.

Discovering the importance of learning through techniques that might be way
more effective than any other.

Duration

2 Hours

Materials
needed

- Wooden blocks, sensory bins, sorting and matching activities,
building materials, art materials, musical instruments, gardening
tools, sensory materials.

- A comprehensive guide outlining Montessori techniques and
strategies.

- Visual aids: Presentation slides showcasing Montessori principles
and their practical application.

- Child-sized furniture, prepared environment elements (materials
organized by subject and skill, natural materials).

- Cleaning supplies, child-safe equipment for hands-on activities.

Preparation

Prepare comprehensive handouts detailing Montessori techniques,
principles, and practical application methods.

Arrange wooden blocks, sensory bins, sorting and matching activities,
building materials, art materials, musical instruments, gardening tools,
and other sensory materials.

Develop PowerPoint slides highlighting Montessori principles.

Design practical activities showcasing how to create a prepared
environment, allow self-directed exploration, and encourage hands-on,
multi-sensory experiences.

Create role-playing exercises focusing on building positive relationships
and fostering independence in children.
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Activity 1: Creating the Environment

To demonstrate the importance of a prepared environment in Montessori
education and guide participants on setting up such an environment.

Questions to ask during the presentation:

How does the setup of a prepared environment differ from a traditional
classroom setup?

How does this setup cater to the diverse developmental needs of children?

What elements of the Montessori approach do you find most compelling or
applicable in this setup?

1.Hands-On Activity:

Divide participants into smaller groups, ask them to set up a mini-prepared
environment within the given space. Provide them with the educational and
natural materials.

Description Encourage creativity in arranging the space to cater to different developmental
areas (language, math, sensorial, practical life).

2. Let’s guide a Setup:

Offer an example of how to set up a prepared environment. Demonstrate the
arrangement of child-sized furniture, display and organize educational and
natural materials in specific areas within the space.

Offer the possibility to make at least 5 moves for the perfect room!

Questions for debriefing the activity:
What led you to choose the furniture/toys you selected for the case study?
What made you move and object and why?

If given the chance to change something, how would you do it?

Modal Answer:
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Montessori techniques are chosen for children with autism spectrum disorder
(ASD) because they offer personalized, structured, and hands-on learning
experiences. These techniques promote independence, cater to diverse
learning styles, and provide a supportive environment, making them beneficial
for children on the autism spectrum. Montessori toys are used for their
engaging, individualized, and sensory-friendly nature, aligning well with the
needs, and learning preferences of children with ASD.

Debriefing:

Wrap up the session by summarizing the key points learned during the training.
Use a slide with bullet points to visualize these takeaways.

Images: A slide with bullet points summarizing the main takeaways.

Start by thanking the participants for their active involvement in the activity
and express the importance of the debriefing session.

Questions during the debriefing:

What did you find most interesting or challenging about setting up the
prepared environment?

Did you notice any differences between a prepared Montessori environment
and a traditional classroom setup?

How did your setup cater to various developmental areas and the concept of
independence?

Participants will be provided with a summary of the key takeaways and will
Learn check/ have the chance to ask any questions or raise any concerns. They will also
Debriefing be tasked with recalling at least three key points from the session to reinforce
their understanding.

Make sure to encourage active participation, especially during the interactive

segments.

Tips for the Have a positive attitude towards the subject to inspire engagement.
Trainer

Use real-life examples to make the information more relatable.

Foster an open and respectful environment for discussion and questions.
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Handouts will contain a summary of the presentation, a list of recommended
toys for different types of disabilities, and further reading materials on the
importance of this technique in the psychological and rehabilitative
development of children with disabilities.

https://www.montessorieducationuk.org/

https://montessori-ami.org/

3.2. Working With ABA Techniques

Learning
outcomes

Duration

Materials
needed

Preparation

Inclusive Toys for Rehabilitation of Children with Disabilities

Recognize the fundamental ideas behind and practical uses of Applied
Behavior Analysis (ABA) methods in helping people with autism
spectrum disorder (ASD).

Learn about important ABA tactics and procedures like functional
behavior evaluation and positive reinforcement.

Understand how ABA helps people develop their skills, change their
behavior, and become more independent.

Acknowledge how to choose and use suitable toys and materials to help
people with ASD develop their skills and reinforce desirable behavior.

2 hours

- Projector and Screen

- Printed handouts of ABA techniques

- Various toys and materials, such as puzzles, building blocks,
flashcards, sensory toys.

- Functional Behaviour Assessment forms

- Case study examples

Understand ABA principles, gathering demonstration toys and
handout.

Organize logistics and administrative support, setting up the
workshop space, choosing pertinent case studies, coordinating with
the team, and structuring sessions are all part of getting ready for the
ABA workshop.

Print handouts for participants to take home for further reading.
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Activity 1: Understanding ABA

A review of case studies could be the first activity for the ABA workshop.
After being split up into groups, participants can be given a case containing
behavioral issues and asked to evaluate and suggest an ABA-based
intervention. This practical exercise promotes cooperative problem-solving
abilities and the practical implementation of ABA principles.

Questions to spark discussion during the presentation:

To what extent are you aware of ABA and its uses in behavioral
modification?

What possible difficulties do you perceive when implementing ABA
techniques in different contexts, such the community, school, or home?

What makes a toy "inclusive"?

How may ABA methods be adjusted to accommodate various age groups or
developmental stages?

How can ABA techniques be kept consistent in a variety of contexts,
Description particularly a child's daily routine?

Activity 2: Analysis of Case Studies and Planning of Interventions
Guidelines: Divide the attendees up into smaller groups.

Every group examines the case study that has been supplied, determining
the behavioral issues and possible causes of the behavior.

Urge the groups to use the ABA strategies that were covered in the workshop
to develop an intervention plan.

To the broader group, each group gives a presentation of their findings and
suggested tactics.

Let everyone talk about and provide input on each intervention strategy.

Questions to spark attention during the presentation of this segment:
How may ABA be incorporated into everyday activities?

Could you give an example of how visual aids and organized surroundings
help people with ASD receive ABA-based interventions?
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How can family members and carers participate in the ABA process
successfully, and what role can they play in supporting the individual's
interventions?

Questions for debriefing the activity:

What were the main difficulties that were faced during the exercise, and how
can they be analogous to actual situations in which ABA techniques are used?

What effects on learning or behavioral changes during the activity did the use
of toys and materials have?

What part from the exercise may be use right immediately in real-world
scenarios, particularly when helping people with autism spectrum disorder or
other behavioral needs?

How can we connect to the practical use of ABA strategies?

Debriefing:

Summarize the key points learned during the training.

Questions during the debriefing:

Are there any similarities you can see between the practical exercises and
actual situations when ABA methods are used?

Why is consistency crucial when putting ABA techniques into practice?
What problems may you run into without it?

Based on the knowledge acquired in this session, how will your own
methods benefit from ABA?

Participants will summarize their learnings and share the key takeaways. They
will also have an opportunity to ask questions and provide feedback on the
training.

Learn check/
Debriefing

Tips for the Provide simple, unambiguous directions and explanations to help
Trainer participants grasp the topics.
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Use practical examples to help participants relate, use real-world situations
or practical examples to show how ABA principles are applied.

Encourage Open Dialogue.

A summary of the workshop's discussed ABA concepts, methodology, and
Handouts practices and case studies with practical implementations of ABA methods
and demonstrations.

https://behavior.org/

References https://onlinelibrary.wiley.com/journal/19383703

https://www.autismspeaks.org/

3.3. Working With PECS Techniques

Working With PECS Techniques in the Development and of

Children with Disabilities

Understanding the many PECS stages and how they help people with
limited verbal ability, especially those with autism, communicate.

Learning Putting PECS into practice in both residential and educational settings.
outcomes

Understanding the benefits, stages, and possible difficulties in putting
the PECS programmed into practice.

Duration 2 hours

Images, colored or monochromatic line drawings, or concrete
symbols that facilitate the implementation of the program.
Materials A screen and projector for demonstrations and visual presentations.
needed Notepads, pens, and whiteboards are optional for participatory
conversations.

- Assign the workshop's conduct to speech-language pathologist
or other expert in PECS.

Preparation

- Arrange for interactive presentations and hands-on activities to
enhance comprehension.
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- Q&A periods to promote understanding and participation from
participants.

- Make sure that notepads, markers, and whiteboards, and
equipment (projector, screen) are available for active
participation.

Activity 1: Role-playing Scenarios

Form as many groups as you can and give each group a variety of stories
with people applying PECS in diverse contexts. Examples of scenarios are
placing a meal order, asking for assistance, or utilizing PECS to
communicate feelings.

Every group then acts out a role-play based on the situation that they were
given. While others take on the roles of various communication partners
(such as waiters, friends, or family members), one participant represents a
person utilizing PECS. Using PECS image cards, participants practice
communicating.

Allow time for conversation and feedback following each role-play.
Encourage participants to consider the aspects of the communication process
that went well and those that may use improvement. The group talks about
Description the difficulties and advantages of utilizing PECS in different contexts.

Questions for this activity:

Which techniques worked best throughout the role-play to ensure that the
message was understood and clear?

During the role-play, how did the individual utilizing PECS communicate
complex demands or emotions?

Were there any successful tactics or challenges in achieving this?

What else might be done to enhance communication?

Activity 2: Matching Game

Using a selection of PECS cards that feature illustrations of everyday items,
actions, or feelings to make sure you have two identical decks of cards.
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It's a matching game and they must locate two PECS cards on the board that
are the same.

The goal is to have the same photographs.

Switch roles. As an illustration, a kid can approach, pick a PECS card from
a stack, and then locate the matching image on the board.

Questions for this activity:
"What picture are you looking for?"
"Can you describe the picture you're holding?”’

"Where do you think the matching picture is on the board?" Encourages the
kid to use their imagination to locate the matching picture.

"Have you been matched? What were the findings? Encourages them to talk
about the matching picture and to be acknowledged for their

accomplishments.”’

"How do you feel when you find a matching pair?" - Promotes emotional
and social awareness by encouraging emotional expressiveness.

"Which picture do you think will match with this one?" - Encourages the use
of association and critical thinking abilities to identify the matched image.”’

Debriefing:

Encourage them to discuss challenges they faced or what they found most
enjoyable.

Discuss the effectiveness of using the PECS method during the activity.
Ask for feedback on the activity itself or how the PECS method was utilized.

Discuss how it can be applied outside the activity in daily life.

Learn check/ Conclude the training by summarizing the key takeaways and opening the
Debriefing floor for questions and a discussion. Request feedback.
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Provide simple, unambiguous directions and explanations to help
participants grasp the topics.

Tips for the

Trainer Use practical examples to help participants relate, use real-world situations

or practical examples.

Encourage Open Dialogue.

Handouts will include a summary of the key points from the training, details
about specific beneficial toys, and additional reading material on the role of
toys in the development and rehabilitation of children with disabilities. Case
Study Analysis Worksheet

Handouts

"A Picture's Worth: PECS and Other Visual Communication Strategies in

References Autism" by Andy Bondy

3.4. Working With Outdoor Education Techniques

Outdoor is for children with disabilities!

Participants will recognize the ideas and benefits of outdoor education
as a tool for experiential learning.

Participants will learn how to modify outdoor education activities to fit
Learning the requirements of disabled children, promoting inclusion and
outcomes engagement.

Understanding how to use toys into outdoor education settings to
benefit the learning experience for children with disabilities.

Duration 2 Hours

All-terrain wheelchairs.

Textured surfaces.

Materials

needed Braille books, picture cards, and sign language materials for
facilitating communication with children who have communication
difficulties.
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Even audio-tours, interactive maps, and virtual reality experiences
for immersive learning for children with disabilities.

Voice-activated devices to enhance accessibility and participation in
outdoor learning activities.

Ensure that you have an excellent understanding of outdoor education practices
and how they may be adapted for children with impairments.

Collect and prepare the essential items, such as all-terrain wheelchairs, sensory
toys, adapted equipment, communication aids, interactive learning tools, and
assistive technology, by conducting research and gathering materials.

Activity 1: "Exploration Units"

The goal of this activity is to expose participants to a variety of outdoor
education instruments and toys developed for children with disabilities.

Set up several exploration stations that show different outdoor education
tools such as tactile balls, communication aids, adapted equipment, sensory
toys, and assistive technology.

Then, split people into smaller groups and assign each group to a different
station. Facilitators will lead participants through each station's tools,
explaining how to utilize them and their advantages for children with
disabilities. Encourage participants to interact with the tools and toys at each
station through hands-on activities. This gives you a hands-on knowledge of
how these resources function and how they might be used in outdoor
education.

Questions for this activity:
Something caught your interest particularly at the exploration stations.

Which equipment or toy did you found to be most useful for children with
disabilities when participating in outdoor education? Why?

Activity 2: ""Treasure Hunt"

Hide many things or tokens (related to the tools) both inside and
outside. Each group is given a set of clues or instructions that require them
to locate and engage with certain adaptive tools scattered across the
site. Following the scavenger hunt, bring the groups together again for a
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discussion about what they saw, the problems they experienced, and feelings
about how adapted tools might be used in outdoor settings.

Questions for this activity:

How may these instruments help disabled kids engage with nature during
outdoor educational sessions?

Which tool did you find to be the most involved and fun to use throughout
the hunt?

Activity 3: "Inclusive Nature Trail Walk™

The goal is to recreate an outdoor educational experience for children with
disabilities and to create an accessible nature path or location for a short
stroll with many learning spots along the route.

Set up stations along the path to demonstrate items such as all-terrain
wheelchairs, sensory toys, communication aids, and interactive learning
tools.

Attendees will travel the path with facilitators and participate at each stop.
Participants have the chance to interact with the tools in a real-world
situation.

Gather participants for a debrief, allowing them to share their experiences
and explore the use and benefits of these tools in an outdoor educational
setting.

Questions for this activity:

Why did the actual application of these skills in an outdoor setting help you
comprehend their importance?

What did you notice about the ease or difficulty of utilizing these items in
an outdoor setting?

In what ways could these tools help children with disabilities have an
inclusive and engaging educational experience in their natural
surroundings?

Which gadget or piece of equipment showed the best promise for enhancing
children's learning during outdoor educational experiences?
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Debriefing:

After the activities, conduct a summary discussion. Highlight the importance
of toy-based technologies and their role in aiding children with disabilities.

A slide with bullet points summarizing the main points from the training.

At the end of the session, review the key points discussed during the training,
Learn check/ the experience and encourage participants to share their thoughts and ideas
Debriefing on how these technologies could be implemented in their settings. This could
be followed by a Q&A session to address any doubts or questions.

Use real-life examples to make the session relatable.

Tips for the Encourage active participation and engagement during the interactive
Trainer session.

Be prepared for discussions on sensitive topics.

Adaptive Equipment Guide
Tools and Toys for Inclusive Learning
Handouts Provide a list of books, websites, or research materials for further reading.

Include contact information for organizations specializing in outdoor
education for children with disabilities.

"Inclusive Outdoor Recreation for Persons with Disabilities: Protocols and
Activities" by Human Kinetics

References

3.5. Other Suggested Methods and Techniques

The sky is the limit, toys and education all together !

Understand the idea and use of Sensory Integration Therapy in the

treatment of children with sensory processing disorders.

e ldentify and grasp the use of Assistive Technology as a supportive

Learning assistance for disabled children.

outcomes e Learn the basics of Applied Behavior Analysis (ABA) and how it may
be used to teach new skills and reduce problematic behaviors.

e Acknowledge and develop Social Stories as a useful tool for children
with autism spectrum disorders.
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e Understand the significance and effectiveness of Visual Supports in
assisting children with impairments.

e Analyze and understand Collaborative and Proactive Solutions (CPS)

e Recognize the function and importance of Speech Therapy in the
treatment of children with Autism Spectrum Disorder.

Duration 2 hours

- Visual supports and communication boards

- ABA therapy tools (visual schedules, token boards, social stories)
Materials - Speech therapy materials (audio players, recorders, timers)
needed - Blocks, puzzles, playdough for interactive learning activities

- Presentation slides summarizing each technique.

- Handouts explaining techniques and strategies

e Develop a comprehensive presentation on different types of toys
suitable for various disabilities and therapeutic goals.

Preparation o Gather examples of toys that cater to different disabilities and special
needs. These could either be the toys themselves.

e Prepare handouts summarizing key points from the session.

Activity 1: Showoff

Participants will take part in an Assistive Technology Showcase, which will
feature a variety of gadgets and tools. The goal is to provide guests with a
hands-on learning experience in which they may engage with these
technologies, learn about their functioning, and explore their possible
applications for assisting children with disabilities.

Questions for this activity:

What specific requirements can be met by using the assistive technology
tools?

Description

How can these tools be properly implemented into educational environments
to help disabled children?

What are potential obstacles to using assistive technology, and how may
these barriers be addressed to guarantee effective assistance for disabled
children?

Activity 2: Sensory Stimulation, Motor Skills, and Cognitive Abilities

Discuss the toys promoting sensory stimulation, fine and gross motor skills,
and cognitive abilities.
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TOY ZONE

EXPERT IN TOYS FOR
MY SPECIAL CHILD

Image suggestions: Images of toys like fidget spinners or sensory balls for
sensory stimulation, stacking toys for fine motor skills, puzzles for cognitive
abilities, etc.

The event will feature numerous sensory stations that will simulate various
sensory inputs such as touch, hearing, smell, taste, and visual sensations.

These stations will provide sensory sensations that are like those that may
overwhelm or challenge children with sensory processing disorders.
Participants will be led through various stations, where they will be exposed
to changed visual input, different textures, surprising noises, and powerful
tastes or scents.

The goal is to promote empathy and understanding among guests by
providing a look into how children with sensory issues experience the world.
Participants will acquire insight into how varied sensory experiences affect
behavior, attention, learning, and emotional regulation in children with
disabilities through this event.

Questions for this activity:

How can sensory integration activities be modified to meet the requirements
of children with various sensory processing disorders?

How may understanding and incorporating sensory activities into education
improve the lives of disabled children?

Activity 3: Toys Creation Workshop

One station, for example, will entail the creation of sensory toys or
equipment to aid kids with sensory processing problems. Another station
might concentrate on making communication aids like image cards or
communication gadgets. Additional stations might include the creation of
mobility aids, instructional applications, or equipment that help in the
development of motor skills.

At each station, participants will be offered a collection of materials and
resources. Experts or facilitators will help them through the process, offering
insights into the unique requirements and problems of children with
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disabilities, as well as how these adapted solutions might address those
needs successfully.

Questions for this activity:

What difficulties did you encounter when developing these adaptive tools,
and how do you believe these tools will solve those difficulties for children
with disabilities?

How do you think these adaptable toys or equipment can help children with
special needs learn and develop?

In what ways may these projects foster inclusion and participation among
disabled children in educational or recreational settings?

Debriefing:
Worap up the activities with a recap discussion.

Invite participants to talk about the challenges they had when making these
toys and equipment. Were there any restrictions or challenges throughout
the design phase?

In what ways do participants believe these technologies may improve the
lives, education, and development of kids with different needs?

Emphasize the value of flexibility in teaching resources. Talk about how the
developed tools may be modified to meet the needs of certain disabled
children.

Examine the ways in which these accommodations might encourage
diversity in learning or leisure environments. What roles might they play in
fostering an atmosphere where kids of all abilities may actively participate
and have fun? Encourage discussion among participants as they consider
potential uses for these adaptable technologies in the future.

Conclude the training with a summary of key points, followed by a Q&A
session. Encourage participants to share their thoughts and observations.
Seek feedback on the training and ask participants to share their learnings.

Learn check/
Debriefing

Use real-life examples to make the session relatable.

Tips for the
Trainer

Encourage active participation and engagement during the interactive
session.
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Be prepared for discussions on sensitive topics.

Handouts will include a summary of key points from the training, details
Handouts about specific toys suitable for different disabilities, and additional reading
material on the topic.

"Effective Teaching Strategies that Accommodate Diverse Learners” by
James McLeskey

References
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The Right Choice of Toys With Psychological
And Rehabilitative Impact On The Child With Disabilities
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Workshops

4.1 - Introduction to the Importance of Toys in the Development and
Rehabilitation of Children with Disabilities

A journey of discovery

Understanding the critical role of toys in children's development, specifically
those with disabilities.

Learning Gaining insights into the psychological and rehabilitative benefits of
outcomes appropriate toys.

Realizing the importance of play as a tool for learning, engagement, and
therapy.

Duration 2 Hours

Presentation slides
Slide 1: Introduction

Title: The Right Choice of Toys: Impact on the Psychological and
Rehabilitative Development of Children with Disabilities

Key Points: Welcome, brief introduction about the training, importance of
the topic

Slide 2: Objectives
Title: Objectives of Today's Training

Materials Key Points: Understand the role of toys in development, identify benefits of
needed appropriate toys, realize the importance of play as a learning tool.

Slide 3: The Importance of Toys
Title: The Role of Toys in Child Development

Key Points: Explain how toys help in physical, cognitive, emotional, and
social development. Discuss how it applies to children with disabilities.

Slide 4: Toys and Rehabilitation
Title: Toys as Rehabilitative Tools

Key Points: Discuss how toys can help improve motor skills, hand-eye
coordination, and provide therapeutic benefits for children with disabilities.
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Slide 5: Case Study 1
Title: Case Study — Physical Disability

Key Points: Present a case study of a child with a physical disability and
how the right toys can assist in their development and rehabilitation.

Slide 6: Case Study 2
Title: Case Study — Cognitive Disability

Key Points: Present a case study of a child with a cognitive disability and
how the appropriate toys can aid in their development and rehabilitation.

Slide 7: Activity Explanation
Title: Let's Explore the Toys!

Key Points: Explain the hands-on activity where participants will interact
with a variety of toys and understand their benefits.

Slide 8: Debriefing and Q&A
Title: Wrapping Up — Key Takeaways

Key Points: Summarize key points from the session, open floor for questions
and answers.

- Variety of toys suitable for children with various disabilities
- Case study examples
- Handouts
- Pens and notepads for participants
- Prepare a comprehensive presentation discussing the importance of toys
and play in children's development.
- Gather a variety of toys suitable for children with various disabilities.
- Collect and anonymize case study examples to illustrate points during the
training.
e Print handouts for participants to take home for further reading.

Preparation

Activity 1: The Role of Toys in Development

To begin the training, start with a comprehensive presentation discussing the
Description importance of toys in the development of children with disabilities. The
presentation should have visual slides that include relevant pictures, charts,
and infographics.
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Images: Include pictures of children playing with different types of toys,
graphs showing the benefits of play on development, and infographics
summarizing key points.

Questions to ask during the presentation:

Why do you think toys play such a vital role in children's development?
How can toys help a child with disabilities?

What benefits can play provide beyond just entertainment?

Activity 2: Exploring the Toys

Set up different stations each with a variety of toys suitable for children with
different types of disabilities. Allow participants to interact with these toys,
and discuss their intended benefits and usage.

Images: A variety of toys should be displayed physically. However, if using a
virtual platform, images of the toys can be shown.

Questions during the activity:

Which toy would you choose for a child with a physical disability and why?
How can this toy aid in cognitive development?

Can you think of a way this toy might be used therapeutically?

Activity 3: Case Study Activity

Distribute a handout with a hypothetical scenario describing a child with a
specific disability. The task for participants is to select the most suitable toys
for this child and explain their choices.

Images: Include an image of each toy on the handout for easier identification.
Questions for debriefing the activity:

What led you to choose the toys you selected for the case study?

Modal Answer :

The choice of toys for the case study was guided by several key factors.

Firstly, understanding Alex's diagnosis of Autism Spectrum Disorder (ASD)
helped define his specific needs. As children with ASD often excel in visual and
spatial skills, toys that can leverage and build upon these strengths were a

priority.
This led to the selection of a '3D Puzzle Ball' — a visually engaging toy that
also enhances fine motor skills and problem-solving abilities. This puzzle can
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provide an opportunity for Alex to exercise his strong visual-spatial skills
while also challenging his problem-solving abilities in a calming, focused
activity.

Secondly, considering Alex's sensory sensitivities, particularly to touch and
sound, we chose 'Sensory Fidget Toys." These toys come in various textures
and shapes, and they can help Alex gradually become more comfortable with
different sensory experiences in a controlled and safe way.

Another key factor was to aid in improving his social interaction and language
development. For this, a 'Picture Exchange Communication System (PECS)'
was chosen. PECS involves picture cards that Alex can use to express his needs
and feelings. This system can encourage interaction, and the visual nature of
the tool complements his visual learning strengths.

Lastly, a "Weighted Stuffed Animal’ was included to provide a calming effect
during moments of stress or sensory overload. The comforting pressure
provided by the toy can help improve focus and reduce anxiety.

In sum, these toys were chosen based on Alex's unique needs and strengths
with the aim to promote growth in areas of challenge and to enhance his areas
of strength.

How do you believe these toys will benefit the child in the scenario?

Can you explain any potential psychological and rehabilitative impacts these
toys might have?

Debriefing:

Wrap up the session by summarizing the key points learned during the training.
Use a slide with bullet points to visualize these takeaways.

Images: A slide with bullet points summarizing the main takeaways.
Questions during the debriefing:

Can you list three benefits of using toys in the development and rehabilitation
of children with disabilities?

Can you name a toy you learned about today and describe its potential impact
on a child with a disability?

How has this training session influenced your perspective on the role of toys
in the development and rehabilitation of children with disabilities?

Learn check/ Participants will be provided with a summary of the key takeaways and will
Debriefing have the chance to ask any questions or raise any concerns. They will also
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be tasked with recalling at least three key points from the session to reinforce
their understanding.

Make sure to encourage active participation, especially during the interactive

segments.

Tips for the Use real-life examples to make the information more relatable.

Trainer

Keep the session interactive and dynamic to maintain participant engagement.

Be prepared to answer a wide variety of questions.

Handouts will contain a summary of the presentation, a list of recommended
toys for different types of disabilities, and further reading materials on the
importance of play in the psychological and rehabilitative development of
children with disabilities.

Handouts

Goldstein, J. (1994). Toys, Play, and Child Development. Cambridge
University Press.

Rubin, K. H., Fein, G. G., & Vandenberg, B. (1983). Play. In E. M.
Hetherington (Ed.), Handbook of child psychology: Vol. 4. Socialization,
personality, and social development (pp. 693-774). Wiley.

Heward, W. L. (2012). Exceptional children: An introduction to special
education. Pearson.

Murphy, L., et al. (2019). The impact of play on child development - a
literature review. Developmental Period Medicine.

References

Reilly, M. (1974). Play as Exploratory Learning. Sage Publications.

Sher, B. T. (2009). Early Intervention Games: Fun, Joyful Ways to Develop
Social and Motor Skills in Children with Autism Spectrum or Sensory
Processing Disorders. Jossey-Bass.

Siegel, D.J. (2012). The Developing Mind: How Relationships and the Brain
Interact to Shape Who We Are. Guilford Press.

Anderson-McNamee, J.K., & Bailey, S.J. (2010). The Importance of Play in
Early Childhood Development. Montana State University Extension.
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e Understand the concept of inclusive toys and their role in providing
equal opportunities for children with disabilities.

Learning e Gain knowledge about the principles and considerations involved in

outcomes the design of inclusive toys.

e Explore examples of inclusive toys that cater to a wide range of
abilities and disabilities.

Duration 2 hours

- Presentation slides
Slide 1: Introduction

Title: Inclusive Toys for Rehabilitation of Children with Disabilities

Key Points: Welcoming remarks, brief overview of the topic, and importance
of the training.

Slide 2: Objectives
Title: Training Objectives

Key Points: Understand inclusive toys, principles of inclusive toy design,
exploration of inclusive toys examples.

Slide 3: Understanding Inclusive Toys

Title: What are Inclusive Toys?

Materials
needed Key Points: Explanation of the concept of inclusive toys, their importance in

promoting equal opportunities for children with disabilities.

Slide 4: Importance of Inclusive Toys
Title: The Role of Inclusive Toys

Key Points: Discussion on how inclusive toys can aid in the physical, cognitive,
and emotional development of children with disabilities.

Slide 5: Inclusive Toy Design Principles
Title: Designing Inclusive Toys

Key Points: Discuss the principles and considerations involved in designing
inclusive toys, such as safety, adaptability, and accessibility.

Slide 6: Examples of Inclusive Toys
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Title: Inclusive Toys in Action

Key Points: Share examples of inclusive toys that cater to a wide range of
abilities and disabilities, explain the features that make them inclusive.

Slide 7: Activity Explanation
Title: Exploring Inclusive Toys

Key Points: Description of the hands-on activity where participants will
interact with different inclusive toys and discuss their features and benefits.

Slide 8: Case Study and Discussion
Title: Case Study - Choosing Inclusive Toys

Key Points: Introduce a case scenario of a child with a specific disability,
explain the group activity where participants have to select suitable inclusive
toys for this child.

- Various examples of inclusive toys
- Case study examples

- Handouts

- Pens and notepads for participants

e Prepare a presentation discussing the importance of inclusive toys,
their design principles, and specific examples.

Preparation e Collect a variety of inclusive toys for demonstration.

e Gather case study examples to illustrate points during the training.

e Print handouts for participants to take home for further reading.

Activity 1: Understanding Inclusive Toys

Kick off the training with a presentation explaining the concept of inclusive
toys. Show images of different inclusive toys to make this concept more
tangible.

Description

Images: Pictures of inclusive toys like sensory play materials, switch-
adapted toys, and construction sets with large, easy-to-handle pieces.

Questions to spark discussion during the presentation:
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TOY ZONE

EXPERT IN TOYS FOR
MY SPECIAL CHILD

What makes a toy "inclusive"?

How do inclusive toys provide equal opportunities for children with
disabilities?

What challenges might arise when designing inclusive toys?

Activity 2: Exploring Inclusive Toy Design Principles

Continue the presentation with an exploration of inclusive toy design
principles. Use images or diagrams that outline these principles and
considerations.

Images: Diagrams showing inclusive design principles, pictures of inclusive
toys that demonstrate these principles.

Questions during this segment:

What factors should be considered when designing an inclusive toy?

How can we ensure that a toy is accessible, safe, and adaptable?

Can you give an example of an inclusive toy that embodies these design
principles?

Activity 3: Inclusive Toy Showcase

Move on to a hands-on segment where participants can physically or
virtually interact with different inclusive toys. If conducting the session
online, use images or videos to showcase the toys.

Images: Close-up pictures or videos of the inclusive toys.

Questions during the activity:
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Which inclusive toy do you find most innovative and why?

Can you identify the design principles used in these toys?

How might these toys aid in the rehabilitation of children with disabilities?

Activity 4: Inclusive Toy Selection Exercise

For the final group activity, provide a hypothetical scenario involving a child
with a specific disability. Participants will have to select the most suitable
inclusive toy for this child and explain their choice.

Images: Pictures of the available toys for the scenario, as well as an
illustrative picture of the scenario if needed.

Questions for debriefing the activity:

Why did you choose the toy you did for the child in the scenario?

How might this toy benefit the child?

How does this toy cater to the child's abilities or disabilities?

Debriefing:

Wrap up the training with a summarization of key points learned during the
training.

Images: A slide with bullet points summarizing the main takeaways.

Questions during the debriefing:

Can you list three important principles of inclusive toy design?
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Can you name one inclusive toy you learned about today and explain how it
can be beneficial for a child with a disability?

How has this training session influenced your view on the role of inclusive
toys in rehabilitation?

Participants will summarize their learnings and share the key takeaways. They
will also have an opportunity to ask questions and provide feedback on the
training.

Learn check/
Debriefing

Foster an interactive environment that encourages participation.

Tips for the Use case studies and real-world examples to make the training more
Trainer relatable.

Be prepared to answer questions and guide discussions on sensitive topics.

Handouts will contain a summary of the presentation, a list of popular
Handouts inclusive toys, their intended benefits, and additional reading materials on
inclusive toy design.

Beschorner, B., & Hutchison, L. (2016). iPads as a literacy teaching tool in
early childhood. International Journal of Education in Mathematics, Science
and Technology, 4(1), 11-20.

Bromley, K. (2004). Rethinking textbooks and workbooks: Make reading
and writing authentic. The Reading Teacher, 58(3), 233-241.

Klapper, Y. E., & Lederberg, A. R. (2014). Effects of educational toys on
cognitive development in preschool classrooms. Journal of Applied School
Psychology, 30(2), 150-170.

References Alborz, A., Sedghi, G., & Battistutta, D. (2003). Assistive technology use
by disabled children in primary school: prevalence, type and school/day
characteristics. Technology and Disability, 15(3), 137-150.

Parette, H. P., & Scherer, M. (2004). Assistive technology use and stigma.
Education and Training in Developmental Disabilities, 302-3009.

Gal, E., Bauminger, N., Goren-Bar, D., Pianesi, F., Stock, O., Zancanaro,
M., & Weiss, P. L. (2009). Enhancing social communication of children
with high-functioning autism through a co-located interface. Al & Society,
24(1), 75-84.
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4.3 - Role of Toys in the Development and Rehabilitation of Children with
Disabilities

Role of Toys in the Development and Rehabilitation of Children
with Disabilities

e Understand how toys can support and enhance various aspects of a
child's development.

Learning e Realize the therapeutic value of play in the physical, cognitive,

outcomes emotional, and social well-being of children with disabilities.

e Study case examples illustrating the positive effects of toy-based
interventions.

Duration 2 hours

Presentation slides
Slide 1: Introduction

Title: The Role of Toys in the Development and Rehabilitation of Children
with Disabilities

Key Points: Introduction to the session and an overview of the training's
objective.

Slide 2: Objectives

Title: Learning Objectives

Key Points: List the learning objectives.
Materials Slide 3: Role of Toys in Child Development
needed
Title: How Toys Support Child Development

Key Points: Explain the ways in which different types of toys can enhance
physical, cognitive, emotional, and social development in children.

Slide 4: Therapeutic Value of Play
Title: Play as Therapy

Key Points: Discuss the therapeutic value of play in children's overall well-
being, particularly children with disabilities.

Slide 5: Case Studies: Toy-based Interventions

Title: Real-life Examples of Toy-based Interventions
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Key Points: Share case studies demonstrating the positive impact of toy-
based interventions.

Slide 6: Activity Introduction

Title: Interactive Toy Session

Key Points: Introduction and instructions for the interactive toy session.
Slide 7-10: Toy Showcasing

Title: Toy X (replace X with the name of the toy)

Key Points: Description, benefits, and ways to use each toy effectively.
Dedicate a slide for each toy to be discussed during the interactive session.

- Case study materials
- Aselection of toys beneficial to children with disabilities
- Handouts
- Pens and notepads for participants
- Prepare a detailed presentation on the role of toys in the development
and rehabilitation of children with disabilities.
- Gather case study materials to illustrate the positive effects of toy-based
interventions.
- Arrange a selection of various toys beneficial for children with
disabilities for hands-on understanding.
- Prepare handouts summarizing key points of the session for
participants.

Preparation

Activity 1: Understanding the Role of Toys in Child Development

Begin the training with a presentation discussing how toys can support and
enhance various aspects of a child's development. This could be supported
with images of children interacting with different types of toys that are
known to support development in different ways.

Image suggestions: Pictures of children playing with educational toys, motor
Description skills toys, etc.

Questions for this activity:
How do toys contribute to a child's physical and cognitive development?

Can you give an example of a toy that aids in emotional and social
development?

How do these toys cater to children with different types of disabilities?
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Activity 2: Therapeutic Value of Play

Transition into a discussion on the therapeutic value of play in improving
physical, cognitive, emotional, and social well-being. Use diagrams or
infographics to illustrate these concepts.

Image suggestions: Infographics showing the impact of play on different
areas of a child's development.

Questions for this activity:

How does play contribute to the rehabilitation of children with disabilities?
Can you think of an example where play has a therapeutic impact on a child
with a disability?

How can the therapeutic value of play be maximized in a rehabilitation
setting?

Activity 3: Case Study Analysis

Introduce real-life case studies that demonstrate the positive effects of toy-
based interventions. Have the participants analyze these case studies in small
groups and then share their insights with the larger group.

Image suggestions: Provide the case studies in a visual format, using
diagrams or pictures where relevant.

Questions for this activity:

What kind of disability does the child in the case study have and how does
it affect their development?

Modal Answer :

"The child in our case study, let's call him Alex, has been diagnosed with
Autism Spectrum Disorder (ASD). Autism is a complex neurobehavioral
condition that involves impairments in social interaction, developmental
language, and communication skills combined with rigid, repetitive
behaviors.

Alex's disability impacts his development in several ways. In terms of social
development, he has difficulty understanding and interpreting social cues.
He struggles with maintaining eye contact, understanding body language,
and expressing his own emotions. These difficulties often lead to Alex feeling
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overwhelmed in social settings, which can hinder his ability to form
meaningful relationships with his peers.

Cognitively, Alex is a smart child with strengths in visual and spatial skills.
However, he faces challenges with executive functions, which impacts his
ability to plan, focus attention, remember instructions, and juggle multiple
tasks.

Physically, Alex exhibits sensory sensitivities, especially to touch and sound.
This leads to certain physical activities being overwhelming and stressful
for him. This can impact his motor skills development, as he may avoid
participating in activities that could help refine these skills.

Language development is also an area of concern for Alex. He tends to
repeat words and phrases, a behavior known as echolalia, and struggles
with pragmatic language, which is the use of appropriate conversation
skills, understanding the give and take of a conversation, and non-literal
language like idioms or jokes.

Despite these challenges, with the right therapeutic interventions and
support, including the use of specifically designed toys and games, Alex can
make significant progress in all areas of his development. It's important to
remember that while ASD poses challenges, it also often brings unique
strengths, and our goal is to support Alex in harnessing those strengths
while working on areas of difficulty.”

How has the toy-based intervention helped this child?

What other strategies could be used in tandem with the toy-based
intervention to further aid the child's development and rehabilitation?

Activity 4: Interactive Toy Session

For the final activity, have a hands-on session where participants can interact
with a variety of toys beneficial for children with disabilities. They can
discuss the features of each toy and how it can be used to aid in the
development and rehabilitation of children with disabilities.

Image suggestions: Pictures of the available toys for the participants to
interact with.

Questions for this activity:
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Which toy do you think is most beneficial for children with disabilities and
why?

How would you use these toys in a therapeutic setting?

What features of these toys make them suitable for children with
disabilities?

Debriefing:

Conclude the training with a summary of the main points discussed during
the training and a Q&A session to clarify any doubts. Use a slide with bullet
points summarizing the main takeaways.

Image suggestions: A slide with bullet points summarizing the main points
from the training.

Conclude the training by summarizing the key takeaways and opening the
floor for questions and a discussion. Request feedback from the participants
on the training and the learnings they are taking away.

Learn check/
Debriefing

Be prepared to answer queries and guide discussions on sensitive topics.

Tips for the
Trainer

Maintain an interactive environment and encourage participation.

Use real-life examples and case studies to make the session more relatable.

Handouts will include a summary of the key points from the training, details
about specific beneficial toys, and additional reading material on the role of
toys in the development and rehabilitation of children with disabilities. Case
Study Analysis Worksheet

Handouts

Goldstein, J. (2012). Play in Children's Development, Health, and Well-
being.

Lynch, M. (2015). More Play, Please: The Perspective of Kindergarten
Teachers on Play in the Classroom.

References Parsons, A., & Cobb, S. (2011). State-of-the-art of virtual reality
technologies for children on the autism spectrum.

Siraj-Blatchford, J. (2009). Conceptualising progression in the pedagogy of
play and sustained shared thinking in early childhood education: a
Vygotskian perspective.
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e Understand innovative technologies integrated into toys for children
with disabilities.

Learning e Explore assistive devices and adaptive technologies that facilitate play

outcomes and learning.

e Discover examples of interactive toys and games that promote
engagement, communication, and skill development.

Duration 2 Hours

4. Presentation slides
Slide 1: Introduction

Title: Toy-Based Technologies for Children with Disabilities
Key Points: Overview of the training's objectives and purpose.
Slide 2: Learning Outcomes

Title: Objectives of the Training Session

Key Points: List the learning outcomes you aim to achieve.
Slide 3: Introduction to Toy-Based Technologies

Title: Innovative Technologies in Toys

Key Points: Discuss the concept of toy-based technologies and how they can
Materials enhance the learning and play experience for children with disabilities.
needed

Slide 4: Assistive Devices and Adaptive Technologies

Title: Facilitating Play and Learning

Key Points: Explain the role of assistive devices and adaptive technologies in
promoting play and learning.

Slide 5: Examples of Interactive Toys and Games
Title: Enhancing Engagement and Skills

Key Points: Showcase examples of interactive toys and games that help in
promoting engagement, communication, and skill development.

Slide 6: Interactive Toy Session

Title: Hands-on Experience
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Key Points: Introduction and instructions for the interactive toy session.

Slide 7-10: Showcasing Specific Toys
Title: Toy X (replace X with the name of the toy)

Key Points: Highlight the features, benefits, and usage of each toy. Dedicate a
slide to each toy you will be discussing in the session.

5. Examples of technological toys and assistive devices (either physical
examples or detailed images)

6. Handouts

7. Pens and notepads for participants

Develop a detailed presentation on toy-based technologies for children with
disabilities.

Preparation Arrange for examples of toys integrating technology, assistive devices, and
adaptive technologies.

Prepare handouts summarizing key points of the session for participants.

Activity 1: Exploring Toy-Based Technologies

Begin the session with a presentation introducing various toy-based
technologies designed for children with disabilities.

Image suggestions: Pictures or diagrams of technological toys and how they
function.

Questions for this activity:

What are some examples of innovative technologies integrated into toys for
children with disabilities?

How do these technologies enhance the play and learning experience for
these children?

Description

Activity 2: Understanding Assistive Devices and Adaptive Technologies

Transition into an exploration of various assistive devices and adaptive
technologies. Participants should understand how these technologies
facilitate play and learning for children with disabilities.

Image suggestions: Images or diagrams of assistive devices and adaptive
technologies, showcasing how they work.

Questions for this activity:
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What are assistive devices and adaptive technologies, and how do they
facilitate play and learning?

Can you provide an example of an adaptive technology used in a toy and
describe its function?

Activity 3: Interactive Toy Session

For this activity, if possible, have examples of the interactive toys and games
that promote engagement, communication, and skill development. Allow
participants to interact with these toys to better understand their functions
and benefits.

Image suggestions: Pictures of the toys and games to be used in the
interactive session.

Questions for this activity:

How does the interactive toy or game promote engagement, communication,
and skill development?

How could you see this technology being applied in a real-world setting?

Debriefing:

After the activities, conduct a summary discussion. Highlight the importance
of toy-based technologies and their role in aiding children with disabilities.

Image suggestions: A slide with bullet points summarizing the main points
from the training.

At the end of the session, review the key points discussed during the training
Learn check/ and encourage participants to share their thoughts and ideas on how these
Debriefing technologies could be implemented in their settings. This could be followed
by a Q&A session to address any doubts or questions.

Use real-life examples to make the session relatable.

Tips for the Encourage active participation and engagement during the interactive
Trainer session.

Be prepared to answer queries and guide discussions on sensitive topics.

Handouts A copy of the PowerPoint presentation
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A list of resources for further reading

4.5 - Toy-Based Technologies for Children with Disabilities

Learning
outcomes

Duration

Materials
needed

Different Types of Toys Suitable for Various Disabilities and

Therapeutic Goals

e Understand specific types of toys that cater to different disabilities and
special needs.

e Explore toys that promote sensory stimulation, fine and gross motor
skills, cognitive abilities, and social interaction.

e Understand the importance of age-appropriate toys and their relevance
to developmental milestones.

2 hours

Presentation slides
Slide 1: Introduction

Title: Different Types of Toys Suitable for Various Disabilities and
Therapeutic Goals

Key Points: Introduction to the importance of selecting suitable toys for
children with various disabilities.

Slide 2: Learning Outcomes

Title: What You'll Learn Today

Key Points: Overview of the learning outcomes of the session.
Slide 3: Toys for Different Disabilities

Title: Tailoring Toys to Disabilities

Key Points: Discussion on various types of toys suitable for different
disabilities and special needs.

Slide 4: Sensory Stimulation Toys
Title: Engaging the Senses
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Key Points: Show examples of toys promoting sensory stimulation and how
they aid in the child's development.

Slide 5: Toys for Motor Skills
Title: Enhancing Fine and Gross Motor Skills

Key Points: Discuss toys that are designed to help improve fine and gross
motor skills.

Slide 6: Cognitive Abilities and Social Interaction
Title: Encouraging Thinking and Interaction

Key Points: Present examples of toys that promote cognitive abilities and
social interaction.

Slide 7: Age-Appropriate Toys
Title: Age Matters in Play

Key Points: Discuss the importance of age-appropriate toys and their
relevance to developmental milestones.

Slide 8: Hands-On Session
Title: Let's Play

Key Points: Introduction to the hands-on session where participants will
engage with different types of toys.

Slide 9-12: Specific Toys Showcase
Title: Toy X (replace X with the name of the toy)

Key Points: Highlight the features, benefits, and usage of each toy. Dedicate
a slide to each toy you will be discussing.

- Examples of different types of toys suitable for various disabilities
(either physical examples or detailed images)

- Handouts

- Pens and notepads for participants

e Develop a comprehensive presentation on different types of toys
suitable for various disabilities and therapeutic goals.

Preparation e Gather examples of toys that cater to different disabilities and special
needs. These could either be the toys themselves or detailed images.

e Prepare handouts summarizing key points from the session.

Description Activity 1: Exploring Types of Toys for Different Disabilities
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Start by introducing the participants to the various types of toys suitable for
different disabilities.

Image suggestions: Use a collage of different toys catering to various
disabilities like sensory toys for autism, building blocks for cognitive
development, dolls and role-play toys for emotional and social skills, etc.

Questions for this activity:

What are some examples of toys suitable for children with specific
disabilities?

How do these toys cater to the specific needs and therapeutic goals of these
children?

Activity 2: Sensory Stimulation, Motor Skills, and Cognitive Abilities

Discuss the toys promoting sensory stimulation, fine and gross motor skills,
and cognitive abilities.

Image suggestions: Images of toys like fidget spinners or sensory balls for
sensory stimulation, stacking toys for fine motor skills, puzzles for cognitive
abilities, etc.

Questions for this activity:
How can a sensory stimulation toy help a child with autism?

What role do puzzles play in enhancing cognitive abilities in children with
learning disabilities?

Activity 3: Social Interaction Toys and Age-Appropriate Toys

Highlight the importance of toys that promote social interaction and discuss
the relevance of age-appropriate toys and developmental milestones.

Image suggestions: Images of board games or other cooperative play toys
for social interaction, a range of age-appropriate toys for different
developmental stages.

Questions for this activity:
How do cooperative play toys promote social interaction among children?

Can you identify a toy that is age-appropriate for a 5-year-old child with a
certain disability and explain why it's suitable?
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Debriefing:

Wrap up the activities with a recap discussion. Reiterate the importance of
appropriate toys for various disabilities and their contribution to achieving
therapeutic goals.

Image suggestions: A slide with bullet points summarizing the main points
from the training.

Conclude the training with a summary of key points, followed by a Q&A
session. Encourage participants to share their thoughts and observations.
Seek feedback on the training and ask participants to share their learnings.

Learn check/
Debriefing

Use real-life examples to make the session more relatable.

Tips for the
Trainer

Encourage active participation and interaction during the practical session.

Be prepared to answer queries and guide discussions on sensitive topics.

Handouts will include a summary of key points from the training, details
Handouts about specific toys suitable for different disabilities, and additional reading
material on the topic.

Lane, S. J., et al. (2012). Sensory Integration and the Child with
Developmental Disabilities.

Bundy, A., & Murray, E. (2002). Sensory Integration: A. Jean Ayres' Theory

References Revisited.

Pfeiffer, B., et al. (2011). Effectiveness of sensory integration interventions
in children with autism spectrum disorders.

Guidelines for Selecting Toys that Promote Sensory Stimulation,

Motor Skills, and Cognitive Development

Understand practical guidelines for selecting toys that benefit children
with disabilities.

e Learn strategies for choosing toys that stimulate sensory integration.

Learnin . .
g e Identify toys that promote the development of fine and gross motor
outcomes skills
e Recognize toys that foster cognitive growth, problem-solving, and
creativity.
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Duration 2 hours

Presentation slides
Slide 1: Introduction

Title: Guidelines for Selecting Toys that Promote Sensory Stimulation,
Motor Skills, and Cognitive Development

Key Points: Briefly introduce the importance of choosing suitable toys for
children with disabilities and an overview of the presentation.

Slide 2: Learning Outcomes

Title: What We Will Learn Today

Key Points: Highlight the learning outcomes of the session.
Slide 3: Sensory Stimulation Toys

Title: Engaging the Senses

Key Points: Discuss what sensory stimulation toys are and their importance.
Show pictures of sensory stimulation toys.

Slide 4: Motor Skills Toys

Materials
needed

Title: Enhancing Fine and Gross Motor Skills

Key Points: Discuss the concept of fine and gross motor skills and how toys
can promote their development. Show images of such toys.

Slide 5: Cognitive Development Toys
Title: Fostering Cognitive Growth

Key Points: Introduce toys that encourage cognitive growth, problem-
solving, and creativity. Use images to show examples of these toys.

Slide 6: Selecting the Right Toys
Title: Making the Right Choices

Key Points: Provide practical guidelines for selecting toys. Discuss
strategies for choosing toys based on a child's individual needs and abilities.

Slide 7: Activity Instructions
Title: Let's Try It Out

Key Points: Explain the hands-on activity where participants will match toys
to different developmental needs.
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Title: Activity Part X (replace X with the part number)

Slide 8-10: Activity Slides

Key Points: Use these slides to guide the activity. Each slide can focus on a
different type of toy (sensory stimulation, motor skills, cognitive
development).

- Examples of sensory stimulation, motor skills, and cognitive
development toys (either physically or images)

- Handouts

- Pens and notepads for participants

e Develop a comprehensive presentation on the guidelines for
selecting toys that promote sensory stimulation, motor skills, and
cognitive development.

Preparation e Gather examples of different toys suitable for sensory stimulation,
motor skills, and cognitive development. These can either be the
actual toys or images of these toys.

e Prepare handouts summarizing the key points from the session.

Activity 1: Identifying the Right Toys

First, you can introduce participants to the different types of toys that can be
used for sensory stimulation, motor skills, and cognitive development. Show
pictures of each toy and discuss how it can benefit a child with disabilities.

Image suggestions: Use a collage of different toys catering to various
disabilities like sensory toys for autism, building blocks for cognitive
development, dolls and role-play toys for emotional and social skKills, etc.

Questions for this activity:

Can you identify the therapeutic benefits of these toys?

Description

How would you match a toy to a child's specific needs?
Activity 2: Sensory Stimulation and Motor Skills Toys

Next, showcase toys that are specifically designed for sensory stimulation
and improving motor skills. Show pictures of these toys and explain their
features and benefits.

Image suggestions: Images of toys like fidget spinners or sensory balls for
sensory stimulation, stacking toys for fine motor skills, outdoor play
equipment for gross motor skills, etc.

Questions for this activity:
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How do these toys engage the senses and aid in sensory integration?

What are some ways these toys can help improve a child's motor skills?
Activity 3: Cognitive Development Toys

Then, focus on toys that promote cognitive development, problem-solving,
and creativity. Discuss the importance of these toys and show pictures of
different types.

Image suggestions: Images of puzzles for cognitive abilities, problem-
solving games, creative toys like building blocks, arts and crafts sets, etc.

Questions for this activity:

Can you identify the cognitive skills these toys are designed to develop?
How do these toys encourage creativity and problem-solving in children?
Debriefing:

At the end of the training, summarize the main points and answer any
remaining questions. Show a slide with the main takeaways and encourage
participants to discuss their own experiences and thoughts.

Image suggestions: A slide with bullet points summarizing the main points
from the training.

Wrap up the session with a summary of the key points. Discuss common
queries and invite questions from the participants. Seek feedback on the
training and ask participants to share what they have learned.

Learn check/
Debriefing

Use real-life examples to make the training more relatable.

Tips for the
Trainer

Encourage active participation and interaction during the practical session.

Be prepared to answer queries and guide discussions on sensitive topics.

The handouts will include a summary of the key points from the training,
Handouts details about the toys suitable for sensory stimulation, motor skills, and
cognitive development, and additional reading material on the topic.

References
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Safe and Appropriate Toy Choices Based on Individual Needs and
Preferences

e Understand the importance of individualized toy selection for children
with disabilities.

e Learn about safety guidelines and the relevance of age-appropriate

Learning toys.

outcomes e Explore adaptive toys and potential modifications for specific
disabilities.
e Recognize the significance of parental involvement in toy selection and
playtime.
Duration 2 hours

7. Presentation slides

8. Examples of safe and age-appropriate toys for children with
disabilities (either physically or images)

9. Handouts

10. Pens and notepads for participants

Materials
needed

e Develop a comprehensive presentation covering the topics above.

e Gather examples of toys, both physically and in images, to show
during the training.

e Prepare handouts summarizing the key points from the session.

Preparation

Activity 1: Toy Selection Role-play

In this activity, participants will role-play as parents or caregivers of children
with different types of disabilities. They will be given profiles of these
children, including their age, disability type, interests, and abilities. They
will then have to choose appropriate toys for these children.

Questions for this activity:

Why did you choose these toys for the child in your profile?

Description

How do these toys align with the child's unique needs, interests, and
abilities?

Image suggestions:

Images of various types of toys that are suitable for children with different
disabilities. These could be sensory toys, motor skills toys, cognitive
development toys, etc.

Activity 2: Safety and Age Appropriateness Discussion
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This is a discussion activity where participants will consider the safety
guidelines and age appropriateness of different toys. You can show pictures
of various toys and ask participants whether they think the toys are safe and
appropriate for children of different ages and with various disabilities.

Questions for this activity:

Is this toy safe for a child with a particular disability? Why or why not?
Is this toy age-appropriate for a child of a certain age? Why or why not?
Image suggestions:

Images of different toys with potential safety hazards (e.g., small parts that
could be choking hazards, sharp edges, etc.) and toys for different age
groups.

Activity 3: Adaptive Toys Demonstration

In this activity, show participants examples of adaptive toys or how regular
toys can be modified to suit children with specific disabilities. You can
either have physical examples of these toys or show pictures or videos of
them.

Questions for this activity:

How does this adaptive toy or modification make play more accessible for a
child with a certain disability?

Can you think of any other modifications that could be made to regular toys
to make them more accessible?

Image suggestions:

Images of adaptive toys or modifications to regular toys that make them
more accessible for children with disabilities.

Debriefing:

Summarize the key points from the activities and open the floor for
questions. Encourage participants to discuss what they learned and how they
can apply this knowledge in their own settings.

Image suggestions:

A slide with bullet points summarizing the key points from the training, as
well as an image of a diverse group of children playing with different toys
to visually reinforce the concept of inclusive play.
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TOY ZONE

EXPERT IN TOYS FOR
MY SPECIAL CHILD

Summarize the key points from the session and invite questions and
discussions. Ask participants to share what they learned from the session
and seek feedback for improvement.

Learn check/
Debriefing

Use real-life examples to make the training relatable.

Tips for the

Trainer Encourage active participation and interaction during the hands-on session.

Be ready to guide sensitive discussions and answer questions.

Handouts will include a summary of the key points, details about the different
Handouts types of toys suitable for children with disabilities, and additional reading
material.

References
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